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Abstract: There is a disparity in teaching Physical Education (PE) in the Junior High School
and the Physical Education and Health — Health Optimizing Physical Education (HOPE) in
the Senior High School. Aside from the standards and competencies, the curriculum is being
implemented through online classes due to the pandemic which can affect the development of
the primary skills among students as the expected outcomes across the four exits. Therefore,
the researcher aimed to identify the level of implementation by the teachers in delivering the
subject and the perceived development of the 21st-century skills among students in the
University of the Cordilleras Senior High School (UC-SHS). This study employed a
quantitative analysis method to gather relevant information from all UC-SHS PE teachers
and students from Grade 12 through stratified sampling. There was a high level of
implementation during the online distant learning specifically on the aspect of
professionalism where the teachers take into consideration the professional development to
meet the demands of the 21st-century learners along with a satisfactory level of the
implementation towards the primary skills where students identified the personal
responsibility, ethical behavior and character are the only outstanding among the skills.
Based on the findings of the researcher, the curriculum was being implemented with high
levels of instruction, student learning, management/organization, learning climate, and
professionalism. While the 21st primary skills were assessed by the students with a
satisfactory mark for the use of technology, communication, collaboration, innovation, and
personal character.

Keywords: competencies, curriculum, evaluation, primary skills, standards
. INTRODUCTION

Physical literacy provides the foundation for lifelong fitness which is essential in
maintaining and promoting health. Physical Education (PE) and Health — Health Optimizing
Physical Education (HOPE) is one of the core subjects in the senior high school curriculum
with its four areas namely: fitness, sports, dance, and recreational activities. HOPE employs
experiential learning, age-appropriate ideas, and activities that are engaging to improve
students' fitness, health, and well-being, and useful citizens of society (Porto et al., 2016).
Students are expected to lead and organize various physical activities through self-
determining quest and influence others positively.

During the implementation of the K-12 program, the term HOPE was created. According
to Dewhurst (2015), HOPE aims to engage students in physical activity not only during PE
classes but also as part of their daily living. Highlighting the importance of quality physical
activity programs on and off campus including before, during, and after school, and
unstructured leisure activities of free play are the primary objective of the subject. According
to the Department of Education's (DepEd) curriculum guide, students are expected to
empower themselves by applying the acquired knowledge, facts, program, and safety in each
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situation create a physical activity that demonstrates the new pattern to a given situation, and
imbibe self-efficacy, perseverance, and product-driven in an organized event.

Over the years, PE is not merely concentrated on physical development. In grade school
and junior high school, the subject incorporates the preparation for life and recognition of
moral and character training in the students while in the senior high school, students should
develop the primary skills across the four exits namely, higher education, entrepreneurship,
employment, and middle-level skills. Students are supposed to build self-efficacy in selecting
a distinct fitness program to improve the total wellness for life. Senior high school students
should set fitness goals, participates in varied physical activities, and evaluate fitness
performance integration to one’s lifestyle across all exits (K-12 Curriculum Guide).

Despite the disparity in terms of standards and competencies, both curriculums have the
same objective to accomplish, to provide a variety of physical activities to diminish the
increasing numbers of deaths related to non-communicable diseases and the occurrence of
sedentary life among the youth. Because of this objective, there is a need to shift the focus of
health-related physical education to a health-optimizing physical education (Tolitol et al.,
2016). The students are encouraged to be physically active and establish understanding in
optimizing one's health as a habit both inside and outside of school. Regular exercise can
improve cognitive function and through physical education classes, students can achieve the
right health information on life-threatening diseases and in the promotion of a healthy
lifestyle.

Now more than ever, active physical activity is highly encouraged to fight against the
COVID-19 Pandemic. This will help individuals to boosts their immune system and a way to
relieve stress brought by this global event. The pandemic made a huge impact on everyone's
life, economy, and education.

The purpose of this study is to assess the curriculum implementation of Physical
Education and Health in senior high school particularly during these most challenging times.
Also, this research will gauge the students' perceived development of 21st century skills as
they are expected to be developed in preparation for the four exits.

This will also serve as a reflection and self-assessment to the teachers and school
administrators after the evaluation on its implementation particularly on instructions,
evidence of student learning, management/organization, learning climate, and
professionalism under online distant learning. Furthermore, this paper will identify what are
the dominant skill is being established among students during online distant learning.

The study aimed to evaluate the HOPE curriculum in UC-SHS in terms of its
implementation across fitness, sports, dance, and recreational activity. Specifically, the study
focuses the online distant learning to evaluate its implementation in the different areas that
will ensure the development of the 21st century skills of the learners.

As a MAPEH major, the researcher would like to answer the following questions:

1. What are the factors undertaken by the PE teachers in ensure effective implementation

of the subject across all areas of HOPE during the online distance learning?
2. What 21% century skills are being developed among learners during the
implementation of HOPE in an online distant learning?

The results of the study will be utilized to further improve the implementation of the
curriculum and targeting most of the required skills to be developed among students.

Il. RELATED LITERATURE

Most schools in America use interdisciplinary approaches and the integration of
progressive concepts like gamification in delivering physical education and health. Kaittani et
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al. (2017) stated that the prime focus in primary and secondary school education is the
interdisciplinary approach where the teachers collaborate in connecting the subjects and
activities of physical education with another subject. Thus, the students were able to link one
subject to another in cultivating skills and values. On the other hand, the Philippines has
remained on the traditional approach - as a separate course, treated as a minor subject, paper
and pen approach, and not considered as a national priority for development as technology
rapidly changed the education system.

With the present situation happening around the world because of the pandemic, daily
physical activity has become even more substantial even before. Generally, PE is being
imparted through online modality but for some countries, they opted not to include the
subject since it requires a lot of considerations in terms of implementation. In the Philippines,
physical education and health is being delivered in different modalities, online and offline, to
suit any type of learner. For online, the teachers demonstrate the activities and instructions in
a pre-recorded video, and all assessment activities are uploaded in the learning management
system. For offline, however, all instructions and assessments are transcribed into a module.
Teachers must use an adaptive approach to consider the present situation in terms of
instructions, learners need, do's and don'ts, communication, and modified lesson plans.

Since the importance of PE was clearly established, it is necessary to evaluate the
implementation of HOPE from pre-pandemic up to the present day. According to
Nevenglosky et al., (2019), curriculum implementation is the delivery of instructions and
assessment of the teachers using a definite resource in the program. Teachers must consider
the different aspects of instructions, evidence of student learning, teacher's management, and
organization, learning climate, and professionalism to help on the successful implementation
of the curriculum.

Instruction is an effective mechanism to help learners expand their learning areas to
accommodate the most complex cognitive domains (Yasser & Eltantawy, 2019). Through
instructions, it will offer a range of methods, forms, and strategies to monitor the
development of the students towards the highest-level knowledge and understanding from the
content, activities, and assessment.

Interest, style of learning experiences in life, cultural backgrounds, and personal problem
are the concentration students learning. Student-centered learning is a system that is unbiased
to meet the student's unique needs to achieve success (Kaput, 2018). This will cater to the
uniqueness of the students acquiring new knowledge and skills, and their level of
performance on the different assessment activities. To be effective, teachers also must have
an understanding of their students” interests and styles of learning (Sieberer-Nagler, 2015).

Management and organization of the teachers are crucial in the implementation of any
subject. Teachers who are experts in their respective fields in terms of pedagogical content
must also have skills in classroom management. Proficiency in the subject matter alone is not
adequate for the success of the implementation, especially during online distant learning.
Effective classroom management starts with relationship building, when students feel a
greater sense of belonging, they're more likely to be academically engaged and demonstrate
positive behavior (Terada, 2019).

Professionalism refers to the professional development of teachers pertaining to their
teaching (Darling-Hammond et al., 2017). The success in teaching 21st century skills depend
on teachers' complex skills through professional learning to meet the demands from the
expected outcomes on critical and creative thinking, problem-solving, communication of
information, collaborations, and self-direction.

It is also equally important to study the alignment of the implementation towards the
primary skills as the expected outcomes based on the Department of Education K-12 Program
and 21st Century Skills. Collaboration, communication, creativity, critical thinking,
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communication, flexibility, information literacy, initiative, leadership, media literacy,
productivity, social skills, and technology literacy are the aptitudes for 21st century. The
following skills are expected to be developed in every student to prepare them for the four
exits. Bri Stauffer (2020) believes that students need these skills to succeed in their careers
during the age of the internet.

The use of real-world digital and other research tools affects the way individuals
communicate, learn, and think. It helps society and determines how people interact with each
other daily. Technology plays an important role in society today. It has positive and negative
effects on the world, and it impacts daily lives (Allen,2019). In response to the current
situation, the digital world has a significant impact in many fields including education
brought by this pandemic. Technology made learning more interactive and collaborative, this
makes a difference individuals way better engage with the material that they are learning and
have inconvenience with.

Working in a group allows an individual to become mindful of their qualities including
weaknesses. Through collaboration, the student is learning things from other groups of
individuals. As the old saying goes two heads are better than one, this will simplify the
workload to be completed like assignments and projects with the support of your group
mates. Nowadays, collaboration is a key to success. According to the article Indeed Editorial
Team (2020), collaboration skills are essential for nearly every job role and industry.
Knowing how to cooperate well with others will support workplace efficiency, aid in career
advancement, and help you and your team achieve a quality product.

Communication includes reading, writing, speaking, and listening as the sub-domain
which has multiple and diverse considerations both for verbal and non-verbal proficiency
(Thompson, 2020). Through these sub-domains, people understand one another in creating
clarity on the information that is being transferred or express. In a way communication
educates people. Communication skills are considered essential under the 21st century skills
as they will allow the students to prepare themselves to comprehend more precisely and
promptly. As one of the objectives of the K-12 program, students are geared to find a better
job opportunity despite this current situation.

As flexible learning is being implemented across all levels, students are expected to
become adaptive in acquiring new learning. The term adaptive learning is an approach to
online instruction that regulates the needs of the students to progress in the course content
based on prior knowledge (Shelle et al., 2018). It is a technique to provide a personalized
approach in the teaching process, depends on the needs of the students. This approach aims to
assist the students to continuously become efficient and effective learners. Using the learning
management system, students were able to establish self-paced learning that suits the kind of
modality they have. Online classes and printed modules are the most common modality that
every institution is using. In these changes, students are expected to enable innovativeness in
terms of deliverables and to become flexible students on the available platforms and
resources.

Aside from the development of the basic skills based on the Department of Education K-
12 Program and the 21st Century Skills, the institutions also want to improve the personal
skills of the students which are anchored on its philosophy, mission, and vision. The value of
responsibility, respect, and trust are some of the standards that are crucial in increasing the
competitiveness of the students in preparation for the four exits. Neman (2019) and Johnson
(2018), believe that students play an important role in creating learning through acquiring the
sense of accountability, and when students feel that they are being valued through respect and
trust. In this most challenging time, it is also important to develop these skills for the students
for them to become holistically equipped individuals in promoting an engaged and productive
learning experience during this online distant learning.
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1. METHODOLOGY

This chapter discusses the research design and methodology, respondents, instruments,
procedure, measurement, and data analysis.

Research Design and Methodology

The study employed a quantitative analysis method to find out the level of implementation
by the teachers in Physical Education and Health and the level of the implementation
perceived by the students towards the 21st century skills. A quantitative analysis specifically
a survey method was used in summarizing the responses of the respondents. According to
Kento (2020), a quantitative analysis provides analysists with tools to examine and analyze
past, current, and anticipate future events involving numbers can be quantified. Through
questionnaires, the different criteria and indicators was presented that pertains to its
implementation both on teachers' evaluation on teaching physical education and students'
perceived performance of the 21st century skills.

Respondents

The research was conducted in the University of the Cordilleras Senior High School (UC-
SHS) Department. Employing total enumeration for the teacher respondents, all the seven (4)
Physical Education teachers served as the respondents in answering the survey questionnaire
on teachers’ evaluation on teaching physical education. The selected teacher respondents are
those who were handling HOPE subjects across all areas: fitness, sports, dance, and
recreational activity.

Also, the researcher selected two hundred sixty-three (263) students representing the six
strands namely, Science Technology, Engineering, and Mathematics (STEM), Accountancy
and Business Management (ABM), Humanities and Social Science (HUMSS), General
Academic Studies (GAS), Information and Computer Technology (ICT), and Technical
Vocational and Livelihood Program (TVL). The respondents were Grade 12 students who
were currently enrolled with good attendance and a passing grade in all areas of the subject.
This was to ensure that they have valid and reliable experience in all the areas of physical
education. The three (3) representative respondents from each section were randomly selected
employing simple random sampling. The list of names of students that was used in the
randomized sampling was provided by the Senior High School Office. The respondents were
asked to answer the questionnaire on students’ perceived performance of the 21st century
skills. The study was conducted in the second trimester of the school year 2020-2021.

Instruments

To assess the implementation of Physical Education and Health towards the development
of the 21st century skills among learners in teaching HOPE across all areas, a questionnaire
was administered to the Physical Education teachers being the facilitator of the curriculum
and to the Grade 12 students in measuring the development of the skills. The survey
questionnaire utilized was validated by the adviser and the panelists who are currently
teaching in the College of Teacher Education — Physical Education Department and
professors under the Research Department in the University of the Cordilleras, Master
Teachers from the Department of Education — Division of Baguio, and Subject Coordinators
in Physical Education from two private schools.

The researcher used questionnaires adapted from the following: National Association for
Sports and Physical Education — Physical Education Teacher Evaluation Tool (NASPE,
2012) in evaluating the curriculum implementation, which was composed of five parts,
instructions, evidence of student learning, management/organization, learning climate, and
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professionalism. The purpose of this evaluation tool is to ensure that there is a meaningful
learning experience for the students in taking HOPE, especially during this online distant
learning. This will also safeguard the quality of delivering the subject in acquiring new
knowledge, skills, and attitudes, and serve as a guide to PE teachers to reflect and self-assess
on their performance.

For assessing the primary skills of the students, the researcher used the rubrics from the
Implementing 21st Century Skills in Health and Physical Education (Serafin, D. and
Guerrini, L. 2016) on developing the preparatory skills of the students focusing on the use of
real-world digital and other research tools: the ability to work independently and
collaboratively to solve problems and accomplish goals, communicate information clearly
and effectively, innovation, flexibility, and adaptation, and personal responsibility, ethical
behavior and character. The criterion aimed to identify what are the perceived skills that are
being developed on the students both online and offline modalities. Moreover, the
questionnaire validated the alignment of the curriculum implementation of Physical
Education and Health by ensuring that students are equipped with these skills to be honed.

And for the informal interview, the researcher used a direct semi-structured interview with
the respondents to validate the result of the data collected. This will be used as a confirmation
in the data analysis and interpretation.

Procedure

A letter of permission to implement data gathering was first pursued to the Academic
Director of UC Senior High School. The letter comprises particulars about the study such us
the purpose, objectives, and questionnaires for the consent.

Upon the approval, the researcher personally informed all the respondents for their
availability and handled the questionnaire personally or through email to assist them in some
items they need to be clarified. During the distribution, the researcher explained to the
respondents that the survey will solely be used for the purpose of the study.

After answering the questionnaire, numerical data collected from the rating scale and
questionnaire were both statistically handled, analyzed, and interpreted. Moreover, the
research conducted a casual interview with the respondents to further validate the results of
the study.

Measurement

The study used a 5-scale in reviewing teachers' implementation of the curriculum in
physical education, while a 4-scale was employed in gauging the perceived development of
the 21st century skills. These two scales allow the respondents to convey their responses on
the implementation of physical education and health towards 21st Century Skills during
online distant learning.

Data Analysis or Treatment of Data

The researcher used statistical tools to arrive at valid conclusions and recommendations.
This study was centered on answering the two objectives of the study.

Table 1 focuses on assessing the implementation of the curriculum. A 5-point scale was
used to determine the performance of the teachers in terms of instructions, evidence of
student learning, management/organization, learning climate, and professionalism under
online distant learning.

The total scale of the respondents is the sum of the value of response in each item. To
examine the teacher's implementation of Physical Education under online distant learning, the
weighted mean and rank of the means are obtained followed by assigning the necessary
interpretation using the rating scale. Four types of descriptive equivalency were used
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according to the criteria which are based on its indicators. Nevertheless, they possess the
same possible interpretation from exception to unacceptable.

Table 1.a concentrates on the course instruction in teaching physical education during
online distant learning.

Table 1.a
Scale of Interpretation for Teachers’ Evaluation on the Physical Education Curriculum
(Course Instruction)

Score Statistical Range  Descriptive Interpretation
Equivalent

5 4.21-5.00 Outstanding The teachers’ evaluation of the physical
education curriculum is exceptional.

4 3.41-4.20 Above average The teachers’ evaluation of the physical
education curriculum is beyond the
standards.

3 2.61-3.40 Satisfactory The teachers’ evaluation of the physical
education curriculum is acceptable.

2 1.81-2.60 Below average The teachers’ evaluation of the physical
education curriculum is below the standards.

1 1.00-1.80 Unsatisfactory The teachers’ evaluation of the physical

education curriculum is unacceptable.

Table 1.b evaluates the implementation of the curriculum centered on student learning in
Physical Education during the online distant learning.

Table 1.b

Scale of Interpretation for Teachers’ Evaluation on the Physical Education Curriculum
(Evidence of Student Learning,)

Score Statistical Range Descriptive Equivalent  Interpretation

5 4.21-5.00 Mastery The teachers’ evaluation of the physical
education curriculum is exceptional.

4 3.41-4.20 Proficient The teachers’ evaluation of the physical
education curriculum is beyond the
standards.

3 2.61-3.40 Basic The teachers’ evaluation of the physical
education curriculum is acceptable.

2 1.81-2.60 Needs Improvement The teachers’ evaluation of the physical
education curriculum is below the
standards.

1 1.00-1.80 Unacceptable The teachers’ evaluation of the physical

education curriculum is unacceptable.

Table 1.c appraises the contribution of the management / organization on the implementation
of the curriculum in Physical Education during the online distant learning.

Table 1.c
Scale of Interpretation for Teachers’ Evaluation on the Physical Education Curriculum
(Management / Organization)

Score Statistical Range Descriptive Equivalent Interpretation
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5 4.21-5.00 Clearly exceed standards ~ The teachers’ evaluation of the physical
education curriculum is exceptional.

4 3.41-4.20 Strong The teachers’ evaluation of the physical
education curriculum is beyond the
standards.

3 2.61-3.40 Meet standards The teachers’ evaluation of the physical
education curriculum is acceptable.

2 1.81-2.60 Developing The teachers’ evaluation of the physical

education curriculum is below the standards.

1 1.00-1.80 Does not meet standards ~ The teachers’ evaluation of the physical
education curriculum is unacceptable.

Table 1.d measures the implementation of the curriculum centered on learning climate and
professionalism in teaching Physical Education during the online distant learning.

Table 1.d

Scale of Interpretation for Teachers’ Evaluation on the Physical Education Curriculum
(Learning Climate and Professionalism)

Score Statistical Range Descriptive Equivalent  Interpretation

5 4.21-5.00 Exemplary The teachers’ evaluation of the physical
education curriculum is exceptional.

4 3.41-4.20 Very Good The teachers’ evaluation of the physical
education curriculum is beyond the
standards.

3 2.61-3.40 Good The teachers’ evaluation of the physical
education curriculum is acceptable.

2 1.81-2.60 Poor The teachers’ evaluation of the physical
education curriculum is below the
standards.

1 1.00-1.80 Needs significant The teachers’ evaluation of the physical

attention education curriculum is unacceptable.

Table 2 presents the 4-point scale to measure the perceived development of the 21°
century skills among learners on the following: use of real-world digital and other research
tools, ability to work independently and collaboratively to solve problems and accomplish
goals, ability to communicate information clearly and effectively, innovation, flexibility, and
adaptation, and personal responsibility, ethical behavior, and character.

Once again, the total scale of the respondents is the sum of the value of response in each
item. And to check the development of these 21% century skills, weighted mean and rank of
the means are obtained followed by assigning the necessary interpretation using the rating
scale. The specific statistical tools are described in the following paragraphs.

Table 2
Scale of Interpretation for Students’ Perceived Performance of the 21st Century Skills
Score Statistical Range Descriptive Equivalent Interpretation
4 3.25-4.00 Outstanding The respondents have a remarkable

confidence on the perceived performance of
the 21st century skills during the online
distant learning.

3 250-3.24 Satisfactory The respondents have a trust on the
perceived performance of the 21st century
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skills during the online distant learning.

2 1.75-2.49 Below Average The respondents have difficulty on the
perceived performance of the 21st century
skills during the online distant learning.

1 1.00-1.74 Unsatisfactory The respondents failed to develop on the
perceived performance of the 21st century
skills during the online distant learning.

IV. RESULTS AND DISCUSSION

This section presents the analysis of gathered data from the respondents on Teachers’
Evaluation on the Physical Education Curriculum and Students’ Perceived Performance of
the 21st Century Skills. Discussion was made followed by the tables and the corresponding
interpretation on the implementation of Physical Education and Health.

Teachers’ Evaluation on the Physical Education Curriculum

Teachers were surveyed on their experience and practices concerning the implementation
of the curriculum program of the UC-SHS. This research determined the implementation of
curriculum across all the areas in HOPE: fitness, sports, dance, and recreational. The teachers
rated the instruments quite high, with all aspects except for Teachers' Professionalism under
the range of the highest possible response.

Table 3 presents PE teachers' evaluation of the instructions in PE and Health during the
online distance learning program. The highest evaluation possible is "outstanding™ followed
by "above average".

Table 3

Evaluation of Physical Education Teachers on the Course Instructions
Indicators Mean Interpretation
Instruction is based on local, state and/or national ~ physical
education standards 4.50 Outstanding
Supports school improvement goals 4.25 Outstanding
Supports physical education program goals 4.25 Outstanding
Lesson introduction is appropriate 4.50 Outstanding
Learning expectations/objectives/instructional goals are clearly
communicated to students 4.25 Outstanding
Content is accurate and current 4.50 Outstanding
Content and tasks are developmentally appropriate and properly
sequenced 4.00 Above Average
Content and tasks are presented concisely and clearly, emphasizing
key elements 4.00 Above Average
Engages students in learning by enabling all learners to participate
through multiple modalities 4.25 Outstanding
Opportunities for teachable moments are recognized and utilized 4.00 Above Average
Instruction is differentiated for all learners 4.25 Outstanding
Specific, meaningful, and timely feedback is provided to students 4.50 Outstanding
Content is linked to and promotes the transfer of learning within
physical education units and among other subject content areas 4.50 Outstanding
Student performance is continually assessed to guide instruction 4.25 Outstanding
Lesson presentation is changed in response to observation of
student performance and/or information from formative assessment  4.25 Outstanding
Independent learning is promoted, encouraged, and reinforced
through daily assessments 4.25 Outstanding
Technology enhances instruction 4.00 Above Average
Lesson pace is appropriate 4.25 Outstanding
Appropriate closure is provided 4.50 Outstanding

Overall Mean 4.28 QOutstanding
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The overall evaluation of P.E teachers on the course instruction was outstanding
represented by a mean of 4.28 (X = 4.28). Out of the 19 indicators, 15 were found to be
outstanding and the remaining four instruction indicators were rated by teachers as above
average. The highest mean was identified on the following indicators with a mean of 4.5 (X =
4.5): instruction is based on local; state and/or national physical education standards; lesson
introduction is appropriate; content is accurate and current; specific, meaningful, and timely
feedback is provided to students; content is linked to and promotes the transfer of learning
within physical education units and among other subject content areas, and appropriate
closure is provided. On the other hand, the lowest mean of 4 (X = 4) was revealed on the
following indicators: content and tasks are developmentally appropriate and properly
sequenced; content and tasks are presented concisely and clearly, emphasizing key elements;
opportunities for teachable moments are recognized and utilized, and technology enhances
instruction. This implies that the teachers are well equipped on the implementation of the
subject in terms of course instructions and considered as an integral part of the learning
process. Modified syllabus and a well-crafted teaching guide help the teachers in delivering
appropriate lesson, activities, and assessment that is suited for the learners. In identifying the
performance task which is aligned with the standards of the Department of Education, the
teachers carefully identified topics and enabling activities that will ensure the
accomplishment of the task. This safeguards the acquisition of learning competencies and the
21st century skills. According to Yasser and Eltantawy (2019), instructions scaffold an
effective mechanism to help the learners expand their learning areas to accommodate the
most complex cognitive domains. UC-SHS PE teachers' outstanding coursed instructions help
the students towards the four exits.

Table 4 presents PE teachers' evaluation of the evidence of student learning in PE during
the online distance learning program. The indicators are focused on students' assessments and
student progress. The highest evaluation possible is "mastery” followed by "proficient”.
Table 4 presents PE teachers’ evaluation on the evidence of student learning in PE during the
online distance learning program. The indicators are focused on students’ assessments and
student progress. The highest evaluation possible is “mastery” followed by “proficient”.

Table 4
Evaluation of Physical Education Teachers on the Evidence of Student Learning
Indicators Mean Interpretation
Assessment is based on mastery of learning expectations which are
aligned with local, state, and national standards 4.25 Mastery
Grading is based on assessment of student learning 4.25 Mastery
There is ongoing formal and informal assessment 3.75 Proficient
Assessment criteria is communicated to students 4,50 Mastery
Multiple assessment strategies and tools are used (formative and
summative) to monitor student learning 4.25 Mastery
Students can self-assess and are aware of their own progress toward
learning goals 4.00 Proficient
Students are able to articulate relevance and transfer of learning 4.00 Proficient
Students demonstrate creative and critical thinking skills 4.00 Proficient
Evidence of students’ independent learning outside of class is part
of assessment 450 Mastery
Student progress is documented in a retrievable record-keeping
system 450 Mastery
Student progress and achievement is communicated regularly to
relevant stakeholders 4.50 Mastery

Overall Mean 4.23 Mastery
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The result on evidence of student learning gained a mean of 4.23 (X = 4.23) with a
descriptive equivalent of mastery. From the 11 indicators, 7 were observed with mastery and
the remaining four indicators were rated by teachers as proficient. The highest mean was
identified on the following indicators with a mean of 4.5 (X = 4.5): assessment criteria are
communicated to students; evidence of students' independent learning outside of class is part
of the assessment; student progress is documented in a retrievable record-keeping system,
and student progress and achievement is communicated regularly to relevant stakeholders. On
the other hand, the lowest mean of 3.75 (X = 3.75) was revealed on the indicator - there is
ongoing formal and informal assessment. This implies that the teachers observed a student-
centered learning environment in planning, implementation, and assessments in physical and
health curriculum in fostering meaningful learning. The success of the implementation is not
based solely on the pedagogy of the teachers but also must understand student's interests and
style of learning. On this note, the teachers carefully examine the formative assessment and
enabling activities where the students find it more engaging and helpful in the
accomplishment of the standards delegated by the Department of Education and 21st Century
Skills. Also, the PE teachers considered the lifelong learning that students will attain in
performing all activities and not just about simply complying with the requirements. This can
be attributed to the study of Kaput (2018) on student-centered learning in providing the
unique needs of each learner. Students should be assessed under the seven principles of
student-centered learning namely, positive relationships, whole child needs, positive identity,
student ownership and agency, real-world relevance, competency progression, and anytime,
anywhere. On the implementation of online distant learning, the word flexible is being
observed by the PE teachers to ensure that there is learning, both process, and product, across
all types of modalities.

Table 5 presents PE teachers' evaluation of their management/organization during the
online distance learning program. The indicators reflect the teachers' activities that will
reflect their class management. The highest evaluation possible is "clearly exceeds standards"
followed by "strong".

Table 5
PE Teachers’ Evaluation on Their Management/Organization
Indicators Mean Interpretation
Lesson plans and curriculum are aligned w/ current local, state, Clearly Exceeds
and national standards 4.50 Standards
Clearly Exceeds
Instructional area is safe, orderly, and supports learning activities  4.25 Standards
Adequate and developmentally appropriate equipment is Clearly Exceeds
accessible and utilized 4.50 Standards
Clearly Exceeds
Instructional support materials are utilized to enhance the lesson.  4.50 Standards
Students understand and adhere to class rules, routines, and
behavioral expectations 4.00 Strong
Class routines maximize instructional time 4.00 Strong
There is a behavior management plan that is fair, firm, and Clearly Exceeds
equitable 4.50 Standards
Clearly Exceeds
Appropriate behaviors are reinforced consistently 4.25 Standards
Effective management strategies are used 4.00 Strong
Students are actively monitored and closely supervised 3.50 Strong
Students are appropriately grouped 3.75 Strong

Clearly Exceeds
Effective and smooth transitions are apparent 4.25 Standards
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Allocated time is used effectively and efficiently allowing Clearly Exceeds
students to remain focused on the lesson and task expectations. 4.50 Standards
Students are engaged in relevant, meaningful physical activity a Clearly Exceeds
minimum of 60 % of the instructional time. 5.00 Standards
Clearly Exceeds
Progress toward school improvement goals is documented 4.50 Standards
Clearly Exceeds
Accurate records are maintained 4.25 Standards

Clearly Exceeds
Overall Mean 4.27 Standards

Teacher management and organization were overall evaluated by PE teachers with clearly
exceed standards mean of 4.27 (X = 4.27). Among the 16 indicators, 11 were remarked with
clearly exceeds standards and five were rated by teachers as strong. The highest mean was
identified on the indicator - students are engaged in relevant, meaningful physical activity a
minimum of 60 % of the instructional time with a perfect mean of 5 (X = 5). On the other
hand, the lowest mean of 3.50 (X = 3.50) was revealed on the indicator - students are actively
monitored and closely supervised. This implies that the teachers applied exceptional practices
in creating a focused and nurturing classroom atmosphere, especially during online distant
learning. They were able to consider the possible challenges that students may experience on
this online learning and as the result of applying flexibility in terms of instructions, activities,
and assessment, the UC SHS teachers were able to impart a sense of belongingness to which
students feel valued. Creating good relations between teachers and students and capitalizing
on the sense of belongingness attribute to an engaged and active completion of learning.
Effective classroom management starts with relationship building, when students feel a
greater sense of belonging, they're more likely to be academically engaged and demonstrate
positive behavior (Terada, 2019). Teachers' management and organization skills are
significant to the success of the implementation of the curriculum towards its goals among
learners.

Table 6 shows PE teachers' evaluation of the Learning Climate during the online distance
learning program. The indicators on the learning climate both apply to the teachers and their
students. The highest evaluation possible is "Exemplary" followed by "very good".

Table 6
PE Teachers’ Evaluation on the Learning Climate
Indicators Mean Interpretation
Lifelong physical activity and skillful movement are promoted 4.50 Exemplary

There is a safe, secure, learning environment that promotes,
success, appropriate risk taking, positive self-expression and

enjoyment 4.50 Exemplary
High expectations for learning and behavior are evident 4.50 Exemplary
Climate of courtesy and respect is established 4.25 Exemplary
Students demonstrate respect and appreciation for individual

difference 4.00 Very Good
Students accept responsibility for their learning and actions 3.50 Very Good
Students support the learning of others 3.25 Very Good
Students are recognized and praised for efforts & positive

contributions 4.50 Exemplary
All interactions are positive 4.25 Exemplary

Overall Mean 4.14 Very Good
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Learning climate was assessed as very good with an overall mean of 4.14 (x = 4.14). After
the teacher's evaluation on the nine indicators, six were commented as exemplary and three
were stated as very good. The highest mean was identified on the following indicators:
lifelong physical activity and skillful movement are promoted, there is a safe, secure, learning
environment that promotes, success, appropriate risk-taking, positive self-expression and
enjoyment, high expectations for learning and behavior are evident, and students are
recognized and praised for efforts & positive contributions with a mean of 4.5 (X = 4.5). On
the other hand, the lowest mean of 3.25 (X = 3.25) was revealed on the indicator - students
support the learning of others. This implies that the teachers adopted a positive learning
culture during this online modality where the students can still be able to acquire motivations
towards a successful learning outcome. The subject physical education usually involved
group performances and collaboration; however, because of the current situation activities are
now individualized and through video recorded documentation. The usual "support” and
peer-teaching/practice is no longer being practiced, but the teachers were able to bridge the
gap by providing positive interaction, opportunities, and encouragement from the teachers.
"Strong teacher-student relationships have long been considered a foundational aspect of a
positive school experience” (Cook, 2020) where it broadens and builds more positive
experience, engagement, and performance to the students. Teachers established a good
relationship with the students to maintain a harmonious teacher-student relationship for the
success of the delivery of the subject and academically engaged.

Table 7 presents PE teachers' evaluation of their own professionalism during the online
distance learning program. The result depicts the teachers' own self-evaluation on their
professionalism in class. The highest evaluation possible is "exemplary".

Table 7

PE Teachers’ Evaluation on their Professionalism
Indicators Mean Interpretation
Teacher is a lifelong learner within the profession 4.75 Exemplary
Teacher is an advocate for the profession 4.75 Exemplary
Teacher adheres to professional and ethical standards 4.75 Exemplary
Teacher is receptive to feedback and seeks opportunities for
personal growth 4.50 Exemplary
Teacher participates in professional organizations 4.50 Exemplary
Teacher establishes professional objectives each year 4.50 Exemplary
Teacher reflects upon and incorporates new learning into practice ~ 4.50 Exemplary
Teacher shares information, resources, and expertise with peers 4.50 Exemplary
Teacher is collegial and interacts appropriately with staff, parents,
and school volunteers 4.50 Exemplary
Teacher is an integral, contributing member of the school
community 4.50 Exemplary
Teacher collaborates with community, colleagues, staff, and
resource persons 4.75 Exemplary
Teacher models appropriate appearance and behavior 4.75 Exemplary
Overall Mean 4.60 Exemplary

The teacher's professionalism was Learning climate had received an exemplary remark
with an overall mean of 4.60 (X = 4.60). All 12 indicators were evaluated as "exemplary" by
the PE teachers and received the highest mean of 4.60 (X = 4.60) among all others in the
questionnaire. The highest mean was identified on the following indicators: teacher is a
lifelong learner within the profession, the teacher is an advocate for the profession, teacher
adheres to professional and ethical standards, teacher collaborates with community,
colleagues, staff, and resource persons, and teacher models appropriate appearance and
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behavior with a mean of 4.75 (X = 4.75). On the other hand, the lowest mean of 4.5 (X = 4.5)
was revealed on the following indicators: teacher is receptive to feedback and seeks
opportunities for personal growth; teacher participates in professional organizations; teacher
establishes professional objectives each year; teacher reflects upon and incorporates new
learning into practice; teacher shares information, resources, and expertise with peers; the
teacher is collegial and interacts appropriately with staff, parents, and school volunteers; and
teacher is an integral, contributing member of the school community. This implies that the
teachers are mindful of the significance of professionalism. They possess a professional
demeanor in taking responsibilities as teachers in teaching Physical Education and Health. It
is vital to demonstrate professionalism in facilitating the curriculum to ensure the success of
the implementation, especially during online distant learning. Teachers served as role models
and were required to always demonstrate ethical behaviors to work together with students,
colleagues, parents, and others. Professional learning can increase the interest of the teachers
to support as a critical way to support the progression of the complex skills of the students
which they need to learn (Darling-Hammond et al., 2017). This is a way to enable teachers
and enhance teaching strategies in teaching subjects in attaining their goals and objectives. It
can make or break a student, that is why it is important to maintain exemplary
professionalism.

Students’ Perceived Performance of the 21st Century Skills

The University of the Cordilleras has fully implemented an online distance learning
scheme for the 1st trimester of the school year 2020-2021. With the new normal, the students
were asked to evaluate the evaluation of the curriculum towards the 21st century skills.

This research determined the implementation of the curriculum of Physical Education and
Health in developing the primary skills of the 21st century learners. Overall, all though PE
classes were being taught in an online platform, due to the pandemic, the implementation of
the curriculum along different aspects was found out to be satisfactory for the students. No
indicator and areas of the curriculum were rated lower than the satisfactory range from the
students. An aspect of the curriculum even received an outstanding evaluation from the
students which involves Personal Responsibility, Ethical Behavior, and Character as they
immerse themselves in the new normal.

The students' use of digital and other research tools as evaluated by the learners with
respect to the subject Physical Education during the online learning program was presented in
Table 8. The highest evaluation possible is "outstanding”, followed by "satisfactory".

Table 8

Students’ Use of Real-World Digital and Other Research Tools
Indicators Mean Interpretation
Student demonstrates ability to access a variety of digital
resources, electronic media, and technology tools. 3.21 Satisfactory
Student critically and competently evaluates the accuracy or
reliability of digital, electronic, and technology resources. 3.07 Satisfactory
Student uses information accurately and creatively for the issue or
problem at hand 3.11 Satisfactory
Student demonstrates an understanding of the ethical and legal
issues related to proper citation of source material. 3.07 Satisfactory
Overall Mean 3.12 Satisfactory

The overall evaluation of the students on the use of real-world digital and other research
tools had a satisfactory remark with regards to the alignment of the implementation towards
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the development of the 21st century skills with a mean of 3.12 (X = 3.12). All four indicators
were marked with a satisfactory rating. The highest mean was identified on the indicator - the
student demonstrates the ability to access a variety of digital resources, electronic media, and
technology tools with a mean of 3.21 (x = 3.21). On the other hand, the lowest mean of 3.07
(X = 3.07) was revealed on the following indicators: student critically and competently
evaluates the accuracy or reliability of digital, electronic, and technology resources; and the
student demonstrates an understanding of the ethical and legal issues related to proper
citation of the source material. This implies that the adeptness of the respondents in the use of
digital tools is no surprise as Grade 12 students belong to Generation Z. Technology plays an
important role in society today. It has positive and negative effects on the world, and it
impacts daily lives (Allen,2019). They are on track to be the most well-educated generation
however, despite being technologically advanced, the study identified this primary skill as the
lowest. In the article entitled 5 Problems with Technology in Classroom (Unknown author,
2019), mentioned the possible challenges and can be the rationale why technology got the
lowest rank, pace of change and cost, different social dynamics, limited perceived
effectiveness of technology, lack of alignment between technology, curriculum, and
instructions, and lack of clarity about the purpose.

Table 9 presents the ability of the students to work independently and collaboratively as
evaluated by the learners with respect to the subject Physical Education during the online
learning program. Indicators focused on learner's participation during collaborative activities.

Table 9
Students’ Ability to Work Independently and Collaboratively to Solve
Problems and Accomplish Goals

Indicators Mean Interpretation
Student contributes to collaborative tasks by active listening and

sharing relevant information. 3.14 Satisfactory
Student assumes shared responsibility for collaborative work and

values the individual contributions made by each team member. 3.11 Satisfactory
Student seeks to understand how new or different ideas will

benefit the group. 3.21 Satisfactory

Student demonstrates ability to change direction, incorporate new
:.;)aprlr:::r;%/:éjeas, and reach workable solutions when appropriate or 3.0 Satisfactory

Overall Mean 3.17 Satisfactory

Students also evaluated the implementation of the curriculum in terms of the ability to
work independently and collaboratively to solve problems and accomplish goals had a
satisfactory remark with regards to the alignment of the implementation towards the
development of the 21st century skills with an overall mean of 3.17 (X = 3.17). All four
indicators were marked with a satisfactory rating. The highest mean was identified on the
indicator - student seeks to understand how new or different ideas will benefit the group with
amean of 3.21 (X = 3.21). On the other hand, the lowest mean of 3.11 (X = 3.11) was revealed
on the indicator - student assumes shared responsibility for collaborative work and values the
individual contributions made by each team member. This implies that the students were able
to work independently in most of their works and activities due to the current situation.
Nevertheless, through a mindful plotting of its curriculum, instructions, and assessments, the
teachers were able to inject collaborative learning on its most creative and innovative
teaching pedagogy to enables the development of solving problem skills toward
accomplishing a goal. Collaboration is a process where an individual works interdependently
by sharing his or her knowledge and skills to achieve common goals. According to the article
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Indeed Editorial Team (2020), collaboration skills are essential for nearly every job role and
industry. A student who is into collaboration has the advantage in terms of planning and
decision-making; group communication; involvement of resources, concepts, efforts, and
support; monitor, reflect, and adaptability for the benefit of the group; and collaboration of
skills.

Table 10 presents the ability of the students to communicate information clearly and
effectively as evaluated by the learners with respect to the subject Physical Education during
the online learning program.

Table 10

Students’ Ability to Communicate Information Clearly and Effectively
Indicators Mean Interpretation
Student presents ideas (written, oral, visual) accurately,
articulately and in an organized manner 3.14 Satisfactory
Student demonstrates effective awareness of audience, task,
and purpose in final project/product. 3.18 Satisfactory
Student communicates using a variety of methods and tools
appropriate to audience, task and purpose and audience. 3.16 Satisfactory
Student uses vivid and precise language or graphical choices to
communicate. 3.20 Satisfactory
Overall Mean 3.17 Satisfactory

The ability to communicate information clearly and effectively was found to be
satisfactory among students regarding the alignment of the implementation towards the
development of the 21st century skills with an overall mean of 3.17 (X = 3.17). All four
indicators were marked with a satisfactory rating. The highest mean was identified on the
indicator - student uses vivid and precise language or graphical choices to communicate with
a mean of 3.20 (X = 3.20). On the other hand, the lowest mean of 3.14 (X = 3.14) was revealed
on the indicator - student presents ideas (written, oral, visual) accurately, articulately, and in
an organized manner. This implies that the students were still able to exchange ideas,
information, views, opinion, and even feelings effectively even during online distant learning.
And these are considered as communication since teachers were able to address students'
concerns by listening and by providing feedback. Communication includes reading, writing,
speaking, and listening as the subdomain which has multiple and diverse considerations both
for verbal and non-verbal proficiency (Thompson, 2020). It focuses on students in developing
student's comprehension of information, sharing of information, implementation of
information communication technology, and recognition of cultural differences. The clarity
and effectiveness of the communication can be effortless if there is a regular exchange of
message which can be easily understood, engaging, active, inspiring, and most importantly
respectful.

Table 11 presents students' evaluation of their innovation, flexibility, and adaptation
during the online class set-up. An "outstanding” is the highest possible interpretation
followed by "satisfactory".

Table 11
Students’ Innovation, Flexibility, and Adaptation
Indicators Mean Interpretation
Student demonstrates originality, inventiveness, and/or
creativity in work. 3.23 Satisfactory

Student maintains a positive attitude toward task
completion as demonstrated by asking questions and

editing and revising work. 311 Satisfactory
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Student is willing to take on a challenge, make mistakes
and improve quality and creativity of work through

. 3.39 Outstanding
experience

Overall Mean 3.24 Satisfactory

In terms of innovation, flexibility, and adaptation, the overall evaluation of the students
had a satisfactory remark with regards to the alignment of the implementation towards the
development of the 21st century skills with a mean of 3.24 (X = 3.24). Among the three
indicators, one was appraised as outstanding and the remaining two were marked with a
satisfactory rating. The highest mean was identified on the indicator - Student is willing to
take on a challenge, make mistakes and improve quality and creativity of work through
experience with a mean of 3.39 (X = 3.39). On the other hand, the lowest mean of 3.11 (X =
3.11) was revealed on the indicator - the student maintains a positive attitude toward task
completion as demonstrated by asking questions and editing and revising work. This implies
that the students are adapting to online distant learning or to the flexibility of teaching
modalities. The term adaptive learning is an approach to online instruction that regulates the
needs of the students to progress in the course content based on prior knowledge (Shelle et
al., 2018). Because of this global pandemic, the online environment compelled both teachers
and students to be well equipped with technology to meet the demand of society. This
innovation, flexibility, and adaptation will provide better chances for students once they start
working because of experiences brought by this unprecedented time.

Table 12 presents students' evaluation of their personal responsibility, ethical behavior,
and character during the online class set-up. An "outstanding™ is the highest possible
interpretation of the responses.

Table 12

Students’ Personal Responsibility, Ethical Behavior and Character
Indicators Mean Interpretation
Student demonstrates social and academic responsibility through
personal actions and behaviors. 3.35 Outstanding
Student demonstrates respect for self and others as well as for
personal property and school equipment. 3.47 Outstanding
Student demonstrates respect for persons from other cultures,
different background, and beliefs. 3.47 Outstanding
Overall Mean 3.43 Outstanding

As compared to all other aspects, only the students on the personal responsibility, ethical
behavior, and character received an outstanding remark with regards to the alignment of the
implementation towards the development of the 21st century skills with a mean of 3.43 (X =
3.43). All three indicators were marked as outstanding. The highest mean was identified on
the following indicators: student demonstrates respect for self and others as well as for
personal property and school equipment; and the student demonstrates respect for persons
from other cultures, different backgrounds, and beliefs with a mean of 3.47 (X = 3.47). On the
other hand, the lowest mean of 3.11 (X = 3.11) was revealed on the indicator - student
demonstrates social and academic responsibility through personal actions and behaviors. This
implies that the online distance learning scheme of the university has forced students to
become responsible and respectful. Students are responsible for their actions and decision
particularly on the accomplishments of the activities. Neman (2019) stated that teachers are
ultimately responsible for classroom management, however, students play an important role
as well in creating a culture of learning, accountability, and inclusivity. The uploading of new
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learning modules is every Friday and must be accomplished and submitted before the
following week. Students developed a sense of responsibility in accomplishing the task. Also,
the students realized the value of respect for oneself and others, and for other cultures,
backgrounds, and beliefs. According to Johnson (2018), respect and trust are foundational for
learning. When there is respect and trust, learning is more engaging and productive. As we
are still adjusting to this new normal of delivering the curriculum, we should practice the
value of respect and trust to anyone including our students.

V. CONCLUSION AND RECOMMENDATION

This chapter presents the conclusions and recommendations of this research established
from the interpretation of the gathered data.

Conclusion
Based on the findings of the study, the researcher came up with the following conclusion:
1. The UC SHS PE teachers are equipped in ensuring effective implementation of the

subject. They have well planned and prepared the curriculum of Physical Education
and Health across fitness, sports, dance, and recreational activities. This paper made
evident that teachers consider their profession, the purport of becoming a
professional, and their professional development as the contributory factors on the
successful implementation of the subject during online distant learning.

2. Generally, the students were able to develop different skills which are expected in
every senior high school student upon reaching the four exits. These preparatory skills
are in accordance with the goals of the Department of Education K-12 Program and
the 21 Century Skills. Based on the finding, founded that UC SHS students have
acceptable development on the identified skills. Moreover, students perceived that the
dominant skills that were developed on personal responsibility, ethical behavior, and
character development during the implementation of online distant learning.

Recommendation
Based on the findings and conclusions of the study, the following are recommended:

1. To maintain the outstanding evaluation in implementing the subject, teachers must
continue their approach in delivering the subject most especially in this time of online
distant learning to set standards and maintain quality of education.

2. PE teachers, with the support of the school administrators, must continuously conduct
activities that are student-centered that will promote an active, engaging, and
motivated learning process and product that guarantee the development of all 21st
century skills.

Other recommendation:

3. This teachers' evaluation of the curriculum implementation should be adopted by the
other subject/department to improve further.

4. Review the curriculum in terms of alignment from the standards, competencies,
performance tasks, essential topics, enabling activities, and assessment that assures
the development of the 21st century skills.
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Abstract: This study investigated the effects of using creative writing activities in
Mathematics on students’ Mathematics anxiety. Using a quasi-experimental design, the data
were collected from 60 respondents from three intact classes of college freshman students
from a university in lloilo City, Philippines. Results of the study showed that significant
differences were noted in the mathematics test anxiety of students who were exposed to
Treatment 1 (traditional method of instruction with creative individual writing activities),
Treatment 2 (traditional method of instruction with creative group writing activities), and
Conventional set up (traditional method of instruction without creative writing activities).
The post hoc test revealed that students exposed to Treatment 2 had significantly lower
mathematics test anxiety than the Conventional group. The paired-samples t-tests showed
that there was no significant decrease in the mathematics anxiety of students after exposure
to Treatment 1 and the Conventional set up. However, there was a significant decrease in the
mathematics anxiety of students after exposure to Treatment 2.
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I. INTRODUCTION

Day after day realities and experiences strongly indicate that survival in this continuously
changing world necessitates application of mathematics. Mathematics is a vital tool in
everyone’s existence for its usefulness in all types of human endeavors. At work and at home,
while reading, relaxing, shopping, interacting with others, and making practical decisions,
people are compelled to make use of mathematics, and often to employ its language and
methods. The goal of mathematics education is to prepare students for these tasks, as well as
to provide for further development of new mathematics knowledge (Walker and Karp, 2005).

While it is true that mathematics is an indispensable tool in every personal pursuit and in
the employment arena, problems in learning and acquisition of mathematical knowledge and
skills continuously occur inside the mathematics classroom. The UNESCO National
Education Support Strategy (UNESS) Report in 2009 shows that the achievement rates of
grade six and fourth year Filipino students in mathematics are way below the proficiency
level. Results also of the Trends in International Math and Science Survey (TIMSS) reveal
that the Philippines performed poorly in Mathematics. This under performance may indicate
that students are struggling with some mathematics disabilities. According to Shaikh (2013)
research-based math disability characteristics include: learned helplessness, passive learners,
memory problems, attention problems, cognitive thinking deficits, low level of academic
achievement, and mathematics anxiety.
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Mathematics anxiety is a reoccurring problem for many students, and the effects of this
anxiety on college students are increasing (Andrews and Brown, 2015). This mathematics
disability is often mirrored in most incoming tertiary students’ choice of programs or career
path. They either intentionally shun programs with mathematics or that they would prefer
taking up programs with the minimum number of required mathematics courses. Avoiding
mathematics courses severely restricts the fields a student can study and the jobs one can find
(Shaikh, 2013).

The 1989 NCTM’s Curriculum and Evaluation Standards for School Mathematics
encouraged teachers to incorporate writing into the teaching of mathematics (Quinn and
Wilson, 1997). Mclintosh (1991, cited in Quinn and Wilson, 1997) pointed out that a variety
of writing activities-including logs, journals, expository writing, and creative writing can be
used to help students learn mathematics effectively. Stix (1994, cited in Quinn and Wilson,
1997) found out that the use of pictorial journals by elementary and middle school students
promotes a better understanding and retention of mathematical concepts, decreases “math
anxiety,” and gives students a feeling of ownership of the material.

Thus the researcher pursued this investigation to find out the effects of the use of creative
writing activities on mathematics anxiety among college freshmen students. Specifically, this
study sought answers to the following questions:

1. Are there differences in mathematics anxiety among students who are exposed to the
traditional method of instruction with individual creative writing activities (Treatment 1),
traditional method of instruction with group creative writing activities (Treatment 2), and
traditional method of instruction without creative writing activities (Conventional set up)?

2. Is there a significant decrease in mathematics anxiety of students before and after
exposure to:

a. Treatment 1? b. Treatment 2? c. Conventional set up?

Il. RELATED LITERATURE

Many research works have been conducted that espoused the use of writing in content
areas such as Mathematics as a means to enhance the understanding and learning of the
content. At the same time, many theories have been proposed to explain the root-causes of
mathematics anxiety and its influence on mathematical performance. This review
encompasses certain themes that have significance in understanding the variables of this
study. These themes include: creative writing, use of creative writing activities in
mathematics, writing as a process and a learning tool, writing in the mathematics curriculum,
mathematics anxiety and mathematics achievement. Although the literature presents these
themes in a variety of contexts, this investigation will primarily focus on their application to
or association of writing with mathematics achievement.

What is Creative Writing?

Creativity is comprised of some qualities such as originality, extraordinariness,
exceptionality, composing things in hitherto unseen ways (Omeroglu, 1990; Ustiindag, 2002;
Yildirim, 1998, cited in Temizkan, 2011). San (2002) and Torrance (1998) define creativity
as an ability which is present in all emotional and cognitive activities and in all kinds of work
and endeavor, laying the foundations of all aspects of human life and development
(Temizkan, 2011). At the heart of creativity lies the ability to make new connections among
hitherto unassociated items and to come up with new experiences, new and original thoughts
within this novel thinking scheme (Izgtiren, 1999; Kale, 1994; May, 1994; Sylvan, 1997;
Turla, 2004, cited in Temizkan, 2011).
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Directly associated with creativity, creative writing means one’s putting his or her ideas
and feelings about a particular topic on paper by using his or her imagination freely (Oral,
2003, cited in Temizkan, 2011). Creative writing, although done mostly in connection with
language arts, is a form of writing that can strengthen learning in mathematics (Education
World, 2012). The term ‘creative writing’ may be defined as: having the power to create an
imaginative, original literary production or composition and can be applied to a very broad
spectrum of writing genres (Ramet, 2007).

Creative writing involves going beyond the ordinary without deviating from the normal
values, creating ideas that are different from everyone else’s ideas with the help of one’s
imagination, achieving originality, and writing fluently while taking pleasure in the act of
composing, and going beyond the standards (Kuglk, 2007, cited in Temizkan, 2011).
Creative writing is characterized by originality and imagination rather than truthfulness or
standardization of thoughts (Brookes & Marshall, 2004, cited in Temizkan, 2011). Creative
writing requires organization, planning, and discovery of thoughts and it rejects restrained
thinking. “Recreating emotional experiences freely in mind” is a fundamental philosophy of
creative writing (Sharples, 1996, cited in Temizkan, 2011).

Factors motivating students to become involved in creative writing activities include a
higher order of thinking, exploration and observation skills, knowledge, a regular habit of
reading, innovativeness, a critical eye for things happening around, richness of emotions and
experience, sufficient use of information, communication technologies, and diversity of
methods (Kigclk, 2007, cited in Temizkan, 2011).

Use of Creative Writing Activities in Mathematics

Ideas for integrating creative writing activities in mathematics are provided by Janzen
(2000) in her article “Integrating Writing into the Mathematics Classroom” published by
Glencoe (2000) and Education World (2012) in the article “Incorporate Language Into Math
Instruction”. Both articles are available online.

Janzen (2002) provided ideas for mathematics writing activities including mathematics
journals and creative or expressive writing activities. According to Janzen (2000) these are
“the activities that are a snap to incorporate, and can kick-start writing in the teachers’
mathematics class.” As teachers feel more comfortable, they can try incorporating a few
longer, more involved writing activities (Janzen, 2000). Teachers can use writing activities in
mathematics class to diagnose learning difficulties, assess student mastery of concepts, and to
enable students to express their thoughts and feelings about mathematics in reflective or
creative ways. Writing also provides an interesting and varied instructional activity for the
students (Janzen, 2000).

According to Education World (2012) creative writing appropriate for mathematics can
include poetry, stories and skits. Poetry, because it has a meter, already has a mathematical
component. Two forms of poetry, the haiku and the cinquain were discussed in the article.
The Japanese-inspired haiku is a non-rhyming little wisp of language consisting of three
lines, seventeen syllables, in the pattern of 5-7-5. Authentic haiku captures an image from
nature, but in this case, a concept in mathematics is captured (Education World, 2012). A
mathematics term can be used as a title and then it is described in the haiku, or the
mathematics term is included within the haiku. The mathematics term can be used literally or
metaphorically.

Writing as a Pedagogic Tool in Mathematics

Jeppsen (2005) observed that mathematics education researchers have noted several
distinct characteristics of writing that seem to make it a useful tool for developing
mathematical knowledge. These characteristics include the potential of writing to engage
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students in mathematical learning, to structure thought, and to make the learner’s thought
process explicit. She explained these characteristics individually.

First, writing is thought to be a natural way to engage students directly in the processes
involved in thinking and learning about mathematics. When students are asked to write about
their solution process in addition to solving a problem, they are required to think about their
reasoning and about the underlying mathematical concepts (Jeppsen, 2005).

Second, the structuring of abstract thought inherent in the process of writing suggests that
writing can play a role in structuring students’ knowledge and understanding. Vygotsky
(1962) referred to writing as a “deliberate structuring of the web of meaning”, and Emig
(1977) emphasized that “the medium of written verbal language requires the establishment of
systematic connections and relationships”. This characteristic of writing is particularly
appealing to mathematics educators because the precision and structure of writing appears to
parallel the precision and structure of rigorous mathematics (Elsholz & Elsholz, 1989;
Morgan, 1998 cited in Jeppsen, 2005).

Third, from a cognitive perspective, writing is frequently seen as a way for students to be
made aware of their own thought processes and to thereby learn from and become able to
control those processes (Jeppsen, 2005).

Similarly, Morgan (2001) suggested that the concreteness of written records allows
students to reflect upon and revise what they have already written, and to bring together texts
to be compared and discussed. In this way, when the thought process of a student is written
down, it itself becomes the object of thought (Jeppsen, 2005).

Langer and Applebee’s How Writing Shapes Thinking (1987) is an influential study on the
pedagogical practice of using writing as a teaching tool. According to Langer and Applebee
(cited in Reilly, 2007), writing allows students to think and reflect in a focused way on the
content about which they are writing. In fact, Langer and Applebee argued that whenever
students are asked to write about a particular concept, they gain a greater understanding of
that concept because writing requires active thinking: “Thinking skills are taught best when
related to some content, the argument goes, and writing provides a particularly welcome
context for thinking deeply about such content” (Langer & Applebee, 1987, p. 1). Langer and
Applebee also argued that writing can be an invaluable means for evaluating student
understanding: Writing “can be used to diagnose students’ needs and it can reflect students’
ability to apply what they know” (p. 57) (Reilly, 2007).

Challenges with Writing in Mathematics

One of the difficulties of examining student writing for evidence of mathematical learning
and reflection is the unavoidable question of whether the writing itself is actually aiding the
understanding, or whether the writing is merely a reflection of understanding that students
arrive at through other means. This issue is addressed directly by Cooley (2002), who states
that, “It is not clear, nor could it ever be absolutely clear, if the questions asked of the
students or the thinking they do in order to write a response are the catalysts or if the writing
assignment is a conduit by which they can demonstrate that the process has occurred”.

A second difficulty is that the evidence of student learning is not entirely consistent.
Journal entries or written responses that seem to reflect students’ thinking processes and
increased understanding are used to show that writing can impact mathematical learning, but
in general only a small portion of the students who are engaged in writing actually do
demonstrate this type of learning process (Jeppsen, 2005).

Furthermore, the belief that writing can promote learning, as well as proposed theories on
precisely how such learning might occur, seem intuitive and speak to our experiences as
writers and as learners (Jeppsen, 2005). Hill (1994) pointed out that, even lacking an
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empirical foundation, the use of writing as a learning tool “is a commonsense notion, not just
in the writing community, but in the larger educational community” (Jeppsen, 2005, p. 20)

Writing in the Mathematics Curriculum

Reilly (2007) emphasized the role of communication in the mathematics classroom that in
the National Council of Teachers of Mathematics (NCTM) Curriculum and Evaluation
Standards for School Mathematics (1989) and Principles and Standards for School
Mathematics (2000) communication is addressed as a standard.

Communication is an essential part of mathematics and mathematics education. It is a way of
sharing ideas and clarifying understanding. Through communication, ideas become objects of
reflection, refinement, discussion, and amendment. The communication process also helps
build meaning and permanence for ideas and makes them public. (NCTM, 2000, p. 60).

Thus bringing writing into the mathematics classroom is one way to achieve NCTM’s goal
of teaching students effective communication (Reilly, 2007). NCTM (2000) suggests that
students write explanations about how they solved a problem, solutions to exercises as if they
were writing a textbook, essays about what it means to prove something, or reports describing
the significant contributions of well-known mathematicians (Urquhart, 2009).

Strategies for Incorporating Writing in the Mathematics Instruction

Burns (2004) recommended some classroom strategies for teachers who want to
incorporate writing into their math instruction:

1. Establish the purpose for writing in math class. Making sure students understand the two
basic reasons that writing is an important part of math: to support their learning and to
help the teacher assess their progress.

2. Establish yourself (teacher) as the audience. Letting students know that their writing will
help the teacher teach them better by providing valuable insights into their
understandings, misconceptions, and confusions.

3. Ask students to include details and to explain their thinking as thoroughly as possible.
Encouraging them to use words, numbers, and, if they like, pictures to provide as much
information as possible.

4. Have students discuss their ideas before writing. Providing opportunities to students to
talk about their thinking to help them formulate ideas that they will then try to explain in
writing.

5. Post useful mathematics vocabulary. Maintaining a class chart showing pertinent
mathematics vocabulary that comes up in class discussions.

6. Write a prompt on the board to get students started on a writing assignment.

7. Give individual assistance as needed. Providing additional reinforcement for some
students who may have difficulty starting with the writing task.

Writing may provide clues as to why a student is unable to complete an assignment by
oneself. Teachers can assign writing tasks that may reveal attitudes, anxieties and beliefs
about mathematics that might be interfering with a student’s learning. Through such an
assignment, the student can express to the teacher, in a private and direct way, concerns about
learning the material (Dodd, 1992). A quick and caring response to these concerns may
increase the motivation of the student and strengthen the student-teacher relationship. Dodd
maintains that this may be of particular importance in disciplines such as mathematics, where
there tends to be a large amount of student anxiety.

According to Bryan (1996), in a writing course, cooperative writing groups are very
effective because students establish a supportive, comfortable environment, are more actively
engaged in the content of the course; and experience greater gains in mastering course
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content. Writing groups encourage students to take increased responsibility for their learning
(David, 1985, cited in Bryan, 1996), give students confidence in the value of their own words
and ideas (Bruffee, 1994, cited in Bryan, 1996), provide a less threatening environment
(Elbow, 1981; Gere, 1987, cited in Bryan, 1996) and give students an opportunity to rehearse
changes on their own writing by participating in discussion of others’ writing (Bruffee, 1980;
Coleman, 1987, cited in Bryan, 1996).

Mathematics Anxiety and Mathematics Achievement

Tobias (1989) suggested that "getting students to write about their feelings and
misconceptions would relieve their anxiety and unlearn models and techniques that were no
longer useful to them™ (p. 50). LeGere (1991, cited in Menon, 1992) too, concurred that
writing does seem to diminish stress and anxiety about getting the "correct” answer, and
allows risk-taking. Morrow and Schifter (1988, cited in Menon, 1992) had this to say about
the "anxiety-reducing” role of writing in mathematics:

Turning to a more familiar and often more comfortable mode, such as writing, can provide a
sense of security to a math-anxious student. Alternating among various modes of discourse
(writing, talking, drawing, and symbolic representation) builds bridges between formal
mathematics knowledge embedded in students' everyday experiences; insistence that
mathematically valid thought is restricted to rule-governed manipulation of strings of symbols
keeps the mathematics insulated from their personal knowledge (p.380).

Mathematics anxiety has been the object of attention of several researchers when studying
students’ dilemma in Mathematics. Ashcraft defined mathematics anxiety as a “feeling of
tension, apprehension or fear that interferes with math performance” Facun, Mati, & Bautista
(2014, p.195). Byrd (1982) opined that mathematics anxiety is a fear state while D’Ailly and
Bergering (1992), Trujillo and Hadfield (1999), and Levine (1995) argued that mathematics
anxiety is a feeling of stress and fear of apprehension which hinders mathematical problem
solving and calculation in both regular and academic life (cited in Ajogeje, Borisade,
Aladesaye, & Ayodele, (2013, p.16). Buckley and Ribordy described mathematics anxiety as
“an inconceivable dread of mathematics that can interfere with manipulating numbers and
solving mathematical problems within a variety of everyday life and academic situations”
(Smith, 2004, p.4).

Students’ mathematics anxiety may occur due to their belief of incapability to do math, if
they have bad or negative attitude towards mathematics, if they experience an intensifying
fear of answering a teacher’s questions incorrectly, if they have never experienced success in
their mathematics classes and if students are in the freshman year of college (Smith 2004).
Furthermore, students may have the tendency to compare their grades to their peers’ more
and worry more about how their peers will react to them if they give a wrong answer in
mathematics class (Smith, 2004).

Jackson and Leffingwell (1999) identified causes of mathematics anxiety as occurring
throughout a student’s formal education. Although the experiences are spread over several
years, the nature of the experiences indicates that mathematics anxiety is directly related to
the interactions of students within the classroom (Smith, 2004). Jackson and Leffingwell
(1999) identified some of the causes of math anxious feelings. These include difficulty of
material, hostile instructor behavior, gender bias, perception of instructors as insensitive and
uncaring, and communication and language barriers (Allen, 2001).

According to Smith (2004), mathematics anxiety is caused by poor test grades, inability
(or unwillingness) to complete difficult assignments, negative predisposition of parents, and
even the mathematics teacher. Orton and Frobisher (1996) declared that the abstract nature of
mathematics could be a cause of anxiety (cited in Jackson, 2008, p.36) Furner and Duffy
(2002) asserted that teachers and parents that are afraid of mathematics pass that on to their
students and children (cited in Smith, 2004, p. 7). Usop, Sam, Sabri, and Wah (2009) found
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out that that the teacher has the greatest influence in the development of undergraduate
students’ anxiety and teaching strategies such as individual and competitive activities also
contributed to the existence of mathematics anxiety among their respondents.

According to Williams (1988), mathematics anxiety has its roots in teaching and teachers
and has been tied to poor academic performance of students, as well as to the
effectiveness of elementary teachers (cited in Woods, 2006).

Yenilmez, Girginer, and Uzun (2007, cited in Usop et al., 2009) asserted that mathematics
anxiety can occur in all levels of education from primary school to higher education, and
once established, can persist in life, interfering with everyday activities involving numeracy
and further learning of mathematics.

Mathematics anxiety in particular of college students had been widely studied in the past
decades. Revak (1996) cited the works of Dreger and Aiken (1957) who reported that one-
third of college students enrolled in basic mathematics classes suffered from number anxiety
while Adams and Holcomb (1986), Betz (1978), and Richardson and Suinn (1972) found out
that up to half of all college students are intensely anxious about mathematics at one time or
another. Zakaria and Nordin (2008) reported that almost one-third of the matriculation
students they studied had high level of mathematics anxiety.

Usop et al. (2009) found out that mathematics anxiety existed among undergraduate
students and Helal and Hamza (2011) investigated mathematics anxiety across undergraduate
majors. Among pre-service teacher education students Ballado (2014) found out that majority
of them had moderate to high anxiety levels and Facun, et al. (2014) reported that the
Psychological/Emotional Domain of mathematics anxiety has the greatest effect on the
achievement of BSED students in mathematics. Vitasari, Herawan, Wahab, Othman, and
Sinnadurai (2010) pointed out that female engineering students were more anxious than their
male counterparts while Kargar, Tarmizi, and Bayat (2010) added that female university
students have higher anxiety level than the male group and the investigation of Ajogbeje et al.
(2013) further supports that female college students have higher mathematics anxiety level
than male students. In an investigation carried out with vocational college students, Rameli,
Kosnin, Said, Tajuddin, Karim, and Van (2014) found out that a high percentage of their
respondents experienced a relatively high level of mathematics anxiety.

Research has shown that mathematics achievement in students is influenced by
psychological factors such as mathematics anxiety (Zakaria, Zain, Ahmad & Erlina, 2012). In
the mathematical context, it appears that many students who are weak in mathematics worry
while attempting to use mathematics skills to solve problems (Mohamed &Tarmizi, 2010;
Arem, 2003; Rahim, 2002; Tobias, 1995, cited in Zakaria et al., 2012). The findings of Marsh
and Tapia (2002) indicate that students with low levels of math anxiety feel more excited,
more confident and highly motivated to learn mathematics when compared to students who
have high anxiety levels (Zakaria et al., 2012). Coleman (1991) and D’Ailly and Bergering
(1992) established that there is a direct relationship between level of mathematics anxiety and
math avoidance. Pourmoslemi, Erfrani and Firoozfar (2013) cited that the relationship
between mathematics anxiety and mathematics achievement was investigated by Ma and Xu
(2004) and students with higher level of mathematics anxiety perform at a lower level of
mathematics achievement (Tocci & Engelhard, 1991).

Jackson (2008) reported the works of Kogelman & Warren (1978) on the influence of
mathematics anxiety on mathematical performance by affecting memory and Tobias (1978)
by creating nervousness and an inability to concentrate. According to Sherman and Wither
(2003), a five-year study conducted on students from the age of 6 to the age of 10 revealed
that the level of mathematics anxiety in students is strongly related to student achievement
(Zakaria et al., 2012). Zakaria et al. (2012) found out that mathematics anxiety is one factor
that affects student achievement. Hembree’s (1990, cited in Pourmoslemi, Erfrani &
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Firoozfar, 2013) meta-analysis reported an average correlation of -.34 between mathematics
anxiety and mathematics achievement.

A recent work on meta-analytic review on the relationship between mathematics anxiety
and mathematics achievement, Ma (1999, cited in Pourmoslemi, Erfrani & Firoozfar, 2013)
found that the common population correlation for this relationship is -.27. This magnitude
was associated with a prediction that “measures (or treatments) that resulted in the movement
of a typical student in the group of high mathematics anxiety in the group of low mathematics
anxiety would be associated with improvement of the typical student’s level of mathematics
achievement from the 50th to the 71st percentile” (Pourmoslemi, Erfrani & Firoozfar, 2013).
Also a negative correlation between mathematics anxiety and mathematics achievement was
reported by (Ashcraft, 2002; Ashcraft & Kirk, 2001; Bandalos, Yates, & Thorndike-Christ,
1995; Cates & Rhymer, 2003; Miller & Bichsel, 2004, cited in Pourmoslemi, Erfrani &
Firoozfar, 2013).

Sheffield and Hunt (2006) supported the notion that mathematics anxiety has a direct
impact on mathematics tasks (Helal, Hamza & Hagstrom, 2011). Daneshamooz,
Alamolhodaei and Darvishan (2012) found a significant negative correlation between
mathematics anxiety and mathematical performance while Zakaria and Nordin (2008) and
Ojogbeje et al. (2013) found out that a significantly low negative correlation coefficient
existed between mathematics anxiety and mathematics achievement. This means that college
students with high mathematics anxiety scored significantly low in mathematics achievement
and those with low mathematics anxiety scored significantly higher than college students
with moderate or high mathematics anxiety. This is supported by studies by Elenchothy
(2007, cited in Zakaria et al.,, 2012), which showed an inverse relationship between
mathematics anxiety and student achievement. This inverse relationship means that students
with high mathematics anxiety will realize low achievement in mathematics. The results
conform to the findings of Khatoon and Mahmood (2010); Yuksel-Sahin (2008); and Satake
and Amato (1995) (Zakaria et al., 2012).The investigation of Facun et al. (2014) revealed that
there is a significant relationship between mathematical achievement and the psychological
domain of mathematics anxiety. Student’s feelings have a great impact on their performance
in mathematics. Fear hinders a person to think logically which grounds him to a low
performance (Facun et al., 2014). Ballado (2014) found out that there was a significant
negative relationship between anxiety level and mathematics achievement.

Using the Abbreviated Mathematics Anxiety Scale (A-MARS) developed by Alexander
and Martray (1989). Valle-Tourangeau, Sirota, and Villejoubert (2013) found out that
mathematics anxiety negatively affects performance in simple arithmetic tasks. They
observed that mathematics anxiety was significantly correlated with mental arithmetic
performance in the static condition while in the interactive condition, mathematics anxiety
and working memory did not significantly correlate with performance- as mathematics
anxiety increased, the participants made fewer errors in the
interactive than in the static condition.

Ajogbeje et al. (2013) who also adapted the abbreviated version of Mathematics Anxiety
Rating Scale developed by Alexander and Martray (1989) reported that college students with
high mathematics anxiety scored significantly low in mathematics achievement and those
with low mathematics anxiety scored significantly higher than college students with high
mathematics anxiety. Rameli et al. (2014) found out that mathematics anxiety was a
significant predictor of mathematics achievement.

Revak (1996) reported that the interaction between mathematics anxiety and distributed
practice homework cannot explain a significant proportion of variance in Pre-calculus
achievement. Josiah & Adejoke (2014) argued that the level of anxiety does not affect the
achievement of college students in Algebra.



Journal of International Education 30

1. METHODOLOGY

Research Design
The three-group pretest-posttest quasi-experimental design was employed in this study.

Gl Ol Xl Ol l

GZ Ol X 2 Ol I

G3 Ol X3 Ol I
where:

G, : traditional instruction with Individual Creative Writing Activities

G, : traditional instruction with Group Creative Writing Activities

G, : traditional instruction without Creative Writing Activities or Conventional group

X, : exposure to traditional instruction with Individual Creative Writing Activities

X, : exposure to traditional instruction with Group Creative Writing Activities

X, : exposure to traditional instruction without Creative Writing Activities or Conventional

group

O, : Pretest of the Abbreviated Mathematics Anxiety Rating Scale (A-MARS) for the three
classes

O, ': Posttest of the A-MARS for the three classes

The Sample

The participants of this study involved sixty students from three intact classes of freshmen
students in the College of Nursing enrolled in MATH 102 - College Algebra offered at a
university in lloilo City, Philippines.

The participants were from the same college, same year level, 16-17 age bracket, and
obtained a score of 100 or better in the College Admission Test. The required minimum score
of 100 (out of 250) in the CAT is set by the College of Nursing. Nine of the participants were
male and fifty-one were female.

To establish the degree of equivalence among the groups, the researcher administered the
Abbreviated Mathematics Anxiety Rating Scale (A-MARS) (pre-test) before the treatment
period. The participants of the study may not be comparable at the start of the study and this
can influence their scores in the Abbreviated Mathematics Anxiety Rating Scale (A-MARS)
(post-test). After the implementation of the treatments, twenty students from each treatment
group were randomly selected as participants. The treatments were administered to the entire
class. However, only the data collected from the twenty participants who were randomly
selected from each of the treatment groups and the conventional group were utilized for
statistical analysis and interpretation. This was done because the class and the participants
themselves were not informed that the teacher is conducting research to maintain the natural
setting of the classroom.

To justify the utilization of the data of the twenty randomly selected participants,
preliminary tests were conducted to check whether the data could meet the assumption for the
statistical test. In particular, paired-samples t-test assumes normality and if the distributions
of the pre-test and post-test data on the A-MARS are normal the use of the data of the twenty
respondents is justified.
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The results of the normality tests showed that the pre-test and post-test data on the
Abbreviated Mathematics Anxiety Rating Scale were normally distributed. Thus the use of
the data of the twenty respondents on this instrument is justified.

The Instruments

Abbreviated Mathematics Anxiety Rating Scale (A-MARS). This is a 25-item questionnaire
developed by Alexander and Martray (1989) adopted in the study. The instrument had
reliability coefficient of 0.96 on Factor I (Math Test Anxiety), 0.86 on Factor II (Numerical
Test Anxiety and 0.84 on Factor III (Math Course Anxiety). Cronbach’s alpha was used to test
the reliability of this instrument and an alpha of 0.797 was obtained. Pallant (2015)
emphasized that the ideal Cronbach alpha coefficient of a scale should be above .7. Thus the
instrument is considered to be reliable with the sample.

In the A-MARS administered to the students, items 1 to 13 and 16 to 17 belong to the
mathematics test anxiety component, items 18 to 22 belong to the numerical anxiety
component, and items 14 to 15 and items 23 to 25 belong to the mathematics course anxiety.

The following scale was used to interpret the means obtained in Mathematics Anxiety.

Scale Description
3.01 -4.00 High
2.01 -3.00 Moderate
1.00 —2.00 Low

The instrument was administered before and after the implementation of the treatments.

Career Research Report. This is a five-part instrument used by the students to accomplish
the research activity about careers that require the use of mathematics. This instrument which
can be accessed online was developed by Hurley (no date) and adopted in the study.

Creative Writing Activities

The types of creative writing activities done by the students included Vocabulary
Paragraphs, Numbers Stories, Poems, Advice Columns, and Research Activity, which was
limited only to Careers That Require the Use of Mathematics. The choice for these creative
writing activities took support from the articles of Janzen (2000) and Education World
(2012).

Criteria Scale

To score each creative writing activity including the students’ research activity, a set of
criteria was developed. Each creative writing output was rated by the teacher in each criterion
from 1 to 4 with 1 as the lowest and 4 as the highest. The criteria were presented to the
chairperson of the English Department of the University for suggestions and comments to
improve its validity. The scoring was patterned from the writing rubrics used by the faculty
members of the English Department in their respective classes. Students’ written outputs
were given comments and returned to them.

Data Collection Procedure

Prior to the treatment period, the A-MARS was administered to the three classes to collect
the pre-test data. The A-MARS was administered at the start of the class and took about 10 to
15 minutes of the class period. Right after the administration of the A-MARS, the teacher
started to discuss the first topic of the course which was about Sets.
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After the discussion of all the subtopics on Sets the first creative writing activity, the
Vocabulary Paragraph, was given. Since it was the first creative writing activity, the teacher
gave some sample vocabulary paragraphs and discussed these with the students. The teacher
addressed some questions that were raised by the students after which he gave the first set of
Mathematics vocabulary taken from the subtopics on Sets. The time allotted for the activity
was 20 minutes but was later extended to 30 minutes for students who experienced creative
writing activities in mathematics for the first time.

This approach was followed all throughout the duration of the treatment period for the rest
of the creative writing activities except for the career research report which was done outside
the class hours.

A colleague of the researcher was requested to randomly observe the classes to assure
quality of implementation of the creative writing activities. She was requested to be present
during the period of the class when the students would write a creative writing activity. She
observed the students in the two treatment groups on three occasions. The researcher
informed her when the discussion of the topic was about to be concluded and that the next
activity would be the creative writing.

At the end of the treatment period, the Abbreviated Mathematics Anxiety Rating Scale (A-
MARS) was administered by the teacher to the three groups to collect the post-test data.

Data Analysis Procedure

All data gathered were reported in the aggregate form to protect anonymity. Means and
standard deviations were employed as descriptive statistics. Analysis of Covariance
(ANCOVA) and paired-samples t-test, set at .05 alpha levels were used as inferential
statistics. All statistical computations were processed through the use of IBM SPSS Statistics
20.0.

Statistics from the A-MARS pre-test and post-test scores were examined using Analysis of
Covariance (ANCOVA) to determine significant differences in attitude towards writing in
mathematics of students exposed to Treatment 1, Treatment 2, and Conventional set up. The
pre-test scores from the instrument (A-MARS) were treated as the covariate since the
researchers assumed that the three groups were not comparable at the start of the treatment
period. Preliminary checks were likewise conducted to ensure there was no violation of the
assumptions of normality, linearity, homogeneity of variances, homogeneity of regression
slopes, and reliable measurement of the covariate.

Paired-samples t-tests were conducted to determine whether there was a significant
decrease in mathematics anxiety of students exposed to Treatment 1, Treatment 2, and the
pure traditional teaching format (Conventional set up) before and after the implementation of
the intervention.

IV.RESULTS AND DISCUSSION

Effects of Creative Writing on Mathematics Anxiety

The Abbreviated Mathematics Anxiety Rating Scale (A-MARS) was administered to the
three classes before and after the implementation of the intervention to collect the pre-test and
post-test data, respectively. In the pre-test, the Abbreviated Mathematics Anxiety Rating
Scale (A-MARS) mean scores of the students in Treatment 1 range from 1.32 to 3.32. Before
the introduction of the treatment, 3 or 15% of the students had high level of mathematics
anxiety, majority (15 or 75%) had moderate level of anxiety, and 2 or 10% had low level of
mathematics anxiety. In the post-test, the mean scores of students range from 1.70 to 3.30.
After the implementation of the treatment, 2 or 10 % of the students had high level of
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mathematics anxiety, majority (15 or 75%) had moderate level of anxiety, and 3 or 15% had
low level of mathematics anxiety.

In Treatment 2, the A-MARS pre-test mean scores range from 1.40 to 2.72 which
indicates that students had low to moderate levels of mathematics anxiety before the
introduction of the intervention. In the post-test, the mean scores of students range from 1.40
to 2.92 which indicates that students had low to moderate levels of mathematics anxiety after
the intervention. After the implementation of the treatment, 10 or 50 % of the students had
moderate level of anxiety, and the other 10 or 50% had low level of mathematics anxiety.

In the Conventional group, the A-MARS pre-test mean scores of students range from 1.52
to 3.56. Before the start of the study, 1 or 5% of the students had high level of mathematics
anxiety, 12 or 60% had moderate level of mathematics anxiety, and 7 or 35% had low level
of mathematics anxiety. In the post-test, the mean scores of students range from 1.12 to 3.00.
After the period of the study, none obtained high level of mathematics anxiety, 14 or 70%
had moderate level of mathematics anxiety, and 6 or 30% had low level of mathematics
anxiety.

A one-way between-groups analysis of covariance was performed to find out the effects of
the interventions on the participants’ mathematics anxiety (test anxiety). Participants’ mean
scores on the pre-intervention administration of the Abbreviated Mathematics Anxiety Rating
Scale (A-MARYS) (test anxiety) were used as the covariate in this analysis. Preliminary checks
were likewise conducted to ensure there was no violation of the assumptions of normality,
linearity, homogeneity of variances, homogeneity of regression slopes, and reliable
measurement of the covariate. After adjusting for pre-intervention scores, it was found out
that there was a significant difference on post-intervention scores on the Abbreviated
Mathematics Anxiety Rating Scale (A-MARS) (test anxiety) [F(2,56)=3.53, p=.036, partial
eta squared=.11] among students who were exposed to Treatment 1, Treatment 2, and
Conventional set up.

The results also revealed that there was a strong relationship between the pre-intervention
and post-intervention scores on the Abbreviated Mathematics Anxiety Rating Scale (test
anxiety), as indicated by a partial eta squared value of 0.35. This also means that the
covariate, mathematics anxiety (test anxiety) pre-test is significantly related to the
mathematics anxiety (test anxiety) post-test, F(1, 56)=30.34, p=.000. This goes to show that
an increase in the mathematics anxiety (test anxiety) of students before the intervention
would likely have a corresponding increase in their mathematics anxiety (test anxiety) after
the intervention. The ANCOVA results are presented in Table 1.

Table 1
ANCOVA Results and Descriptive Statistics for Mathematics Anxiety
(Test Anxiety) by Method of Instruction and A-MARS Pre-test

Mathematics Anxiety (Test Anxiety)

Method of Instruction

Observed Mean Adjusted Mean SD N
Treatment 1 2.61 2.50 .62 20
Treatment 2 2.18 2.20 .50 20
Conventional Group 2.49 2.57 .59 20
Source SS df MS F

A-MARS Pre-test 6.66 1 6.66 30.34*
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Method of Instruction 1.55 2 a7 3.563*

Error 10.31 56 18
Note: R°=.41, Adj. R°=.38, adjustments based on A-MARS (Test Anxiety) Pre-test
mean=2.58. Homogeneity of regression tested and not significant: F=1.38, p>.05.
*
p<.05

Legend:

Treatment 1- traditional method of instruction with individual creative writing
Treatment 2- traditional method of instruction with group creative writing
Conventional Group- traditional method of instruction without creative writing

Since the main effect for the method of instruction is statistically significant, the
Bonferroni test was used to interpret it. The group with the lowest mean was composed of
respondents who undertook group creative writing activities the effect is interpreted based on
this category. The Bonferroni pairwise comparison of the difference between Treatment land
Conventional group (0.37) was statistically significant (p=0.047), but the Bonferroni pairwise
comparison of the difference between Treatment 2 and Treatment 1 (0.30) was not
statistically significant (p=0.148). Based on the mean mathematics anxiety (test anxiety)
adjusted by A-MARS (test anxiety) pre-test mean scores, respondents who did group creative
writing activities in class had significantly lower mathematics anxiety (test anxiety) (M=2.20,
SE=0.11) compared with the respondents who did not do any creative writing activities in
class (M=2.73, SE=0.07).

Likewise, based on the mean mathematics anxiety (test anxiety) adjusted by A-MARS
(test anxiety) pre-test mean scores, respondents who did group creative writing activities had
lower mathematics anxiety (test anxiety) (M=2.20, SE=0.11) compared to the respondents
who did creative writing activities individually (M=2.50, SE=0.11), but the Bonferroni
pairwise comparison of the difference (.30) was not significant (p=0.15). The results of the
post hoc analysis are presented in Table 2.

Table 2
Multiple Comparisons and Mean Differences in Mathematics Anxiety (Test Anxiety)
by Method of Instruction Controlling for A-MARS (Test Anxiety) Pre-test

Comparison Mean Difference  s.e. Bonferroni Adjusted
95% ClI
Treatment 1 vs. Treatment 2 -.30 150 -.069, .671
Treatment 1 vs. Conventional Group -.07 .150 -.444, 306
Treatment 2 vs. Conventional Group 37* 149 -.737,-.003

Note: Comparisons based upon ANCOVA adjusted means controlling for A-MARS (Test
Anxiety) Pre-test mean of 2.58.

*p<.05, where p-values are adjusted using the Bonferroni method.

Legend:

Treatment 1- traditional method of instruction with individual creative writing
Treatment 2- traditional method of instruction with group creative writing
Conventional Group- traditional method of instruction without creative writing
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This result agrees with Steele and Arth (1998) who argued that students who are anxious
about sharing their mathematical thinking with the entire class may have success working in
cooperative groups. In small groups, students who are anxious are more likely to participate
and share their thinking during discussions. Working in cooperative groups of three or four
also reduces anxiety because students do not have the sole responsibility of finding the
answer or completing the activity (Steele and Arth, 1998).

Mathematics Anxiety of Students Before and After Exposure to the Treatments

Paired-samples t-tests were conducted to evaluate the impact of the intervention on
students’ scores on the Abbreviated Mathematics Anxiety Rating Scale (A-MARS). On
Treatment 1, there was no significant increase in A-MARS scores before (M=2.48, SD=0.50)
and after [M=2.64, SD=0.42; t(-1.30), p=0.210] the exposure to creative individual writing
activities. The eta squared statistic (0.08) indicated a moderate effect size. This result agrees
with Stewart (1993, cited in Jurdak and Zein, 1998) who reported no significant change in the
anxiety level of students as a result of including writing activities in mathematics.

On Treatment 2, there was a statistically significant decrease in A-MARS scores before
(M=2.31, SD=0.34) and after [M=2.01, SD=0.50; t(2.41), p=0.026] the intervention. The eta
squared statistic (0.23) indicated a large effect size. This finding supports the work of Tobias
(1989, cited in Menon, 1992) who suggested that “getting students to write about their
feelings and misconceptions would relieve their anxiety and unlearn models and techniques
that were no longer useful to them™ (p. 50). LeGere (1991, cited in Menon, 1992) concurred
that writing does seem to diminish stress and anxiety about getting the "correct” answer and
allows risk-taking and Morrow and Schifter (1988, cited in Menon, 1992) who had this to say
about the "anxiety-reducing" role of writing in mathematics:

Turning to a more familiar and often more comfortable mode, such as writing, can
provide a sense of security to a math-anxious student. Alternating among various
modes of discourse (writing, talking, drawing, and symbolic representation) builds
bridges between formal mathematics knowledge embedded in students' everyday
experiences; insistence that mathematically valid thought is restricted to rule-
governed manipulation of strings of symbols keeps the mathematics insulated from
their personal knowledge (p.380).

This investigation agrees with Steele and Arth (1998) who argued that students who are
anxious about sharing their mathematical thinking with the entire class may have success
working in cooperative groups. In small groups, students who are anxious are more likely to
participate and share their thinking during discussions. Working in cooperative groups of
three or four also reduces anxiety because students do not have sole responsibility for finding
the answer or completing the activity (Steele and Arth, 1998).

On the Conventional set up, there was no significant increase in A-MARS scores before
(M=2.21, SD=0.48) and after [M=2.24, SD=0.53; t(-.389), p=0.702] the duration of the study.
The eta squared statistic (0.01) indicated a small effect size.

Findings from the three paired-samples t-tests are summarized in Table 3.

Table 3
Descriptive Statistics and Paired-samples t-test Results for the three Methods of
Instruction (Mathematics Anxiety)

Pre-test Post-test 95% CI for
Method of Mean
Instruction M SD M sD n Difference P t df
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Treatment 1 2.48 .50 2.64 42 20 -0.42, .10 21 -1.30 19
Treatment 2 2.31 .34 2.01 .50 20 0.04, 0.56 .03 241 19
Conventional Group 221 48 2.24 .53 20 -0.23,0.16 .70 -.39 19
*p<.05

Legend:

Treatment 1- traditional method of instruction with individual creative writing
Treatment 2- traditional method of instruction with group creative writing
Conventional Group- traditional method of instruction without creative writing

V. CONCLUSION AND RECOMMENDATION

Conclusions

In view of the above results, the researchers conclude that creative writing activities may
be considered as a medium for students’ discussions about their own feelings concerning
mathematics especially about taking exams. Creative writing activities when done in small
groups could significantly reduce students’ mathematics anxiety (test anxiety) as established
in this investigation. Furthermore, mathematics anxiety of students, as revealed in the present
study, cannot be influenced by exposure to the traditional method of instruction with
individual creative writing activities and to the pure traditional teaching format.

Recommendations

Teachers need to allot more time in doing the creative writing activities such as the
vocabulary paragraphs, numbers stories, poems, and advice columns for these have the
benefit to reduce mathematics anxiety (test anxiety) of students when done in small groups.
Invariably, students benefit from the interdependence and interaction that occur in
cooperative learning groups. Since the anxiety level of students who worked on the creative
writing activities individually increased, the teacher should allow the students to discuss their
ideas before writing. This is to provide them the opportunity to talk about their thinking to
help them to formulate ideas that they will then try to explain in writing. Future researchers
may investigate the influence of other types of writing activities on mathematics anxiety such
as traditional stories and fairy tales where a mathematics problem is inserted as part of the
story, parodies of song lyrics where math words and concepts replace some of the words,
haiku, and cinquain.
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Rent Utilization in a Centrally Planned Economy:

A Case Study of China’s Auto Industry
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Abstract: This paper discusses rent-seeking phenomenon in China’s centrally planned economy
before 1978 with a case study on auto industry. The analytical model of rent-utilization comprising
three phases of rent-creation, rent-allocation and rent-seeking is used to extend the classical rent-
seeking concept. Under the centrally planned economy system, there was a kind of rent in the form of
“surplus” or “institutional rent” created by the central government, and rent-seeking activities by
local governments emerged as a common phenomenon due to the objective existence of an “M-form
hierarchical structure” wWhile State-owned auto enterprises also became rent-seekers with the help of
local governments. The multilayered mode of rent utilization had already emerged in the auto
industry under the traditional planned economy system.

Keywords: rent seeking, rent creation, rent allocation, rent utilization, China’s auto
industry, centrally planned economy, multilayered mode of rent utilization

INTRODUCTION
Although rent seeking has been a hot research topic in social science such as Economics,
Politics and Public Administration since the mid-1970s, most of the literature has focused on

market-based economies, with rare focusing on plan-based economies. Initially, rent-seeking

theory is closely related to monopoly under market-based economies (Krueger,1974).All the

rent-seeking studies of Virginian mainstream such as Tullock, Rowley, Tollison, Congleton
etc. follow this tradition while most empirical studies pay attention to rent seeking in market-
based economies, focusing on the interaction between “private sector” and “government”
(Boyd, 2006; Khan and Jomo, 2000; Yoon, 1991). Then does it mean that non-market
economic system is so healthy that it has no relation to rent-seeking phenomena? The answer
is No. In fact, rent is created and rent-seeking is ubiquitous in every economy, whether
market-oriented or plan-based. Rent and rent-seeking are twined with government
intervention, and where there is regulation whether by capitalism or socialism, there is rent
and rent-seeking.

Quite a few scholars deny that the existence of rent-seeking activities, even the existence
of rents, in China’s centrally planned economy, while they argue that rent-seeking activities
by local governments and state-owned enterprises were widespread in economic development
after Chinese economic reform from 1978.0n the contrary, a very few scholars, including
Fung (1987), Hu (2009), Lin,Cai and Li (2003) and Wedeman (2003) argue that substantial
rents had already existed in the centrally planned economy before the reform. However, they
did not hold a same view on whether there were rent-seeking activities under the centrally
planned economic system on the one hand, and on the other, all the scholars just theoretically
analyzed rent-seeking in the centrally planned economy, failing to provide empirical studies
based on historical fact.

This brings us a series of questions: were substantial rents actually created in China’s
centrally planned economy? If so, in what form and by what means were they created? How
were the rents allocated? Did the rent-seeking activities exist? If existing, who were the rent-
seekers? Were the state-owned enterprises the main rent-seekers as they were in the economic
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context after Chinese economic reform from 1978? What about the local governments? What
effect did the rent-seeking activities exert on the industrial development?

This paper is to identify these aspects of rent-seeking in China’s centrally planned
economy before 1978 with a case study on auto industry. The primary purpose is to find out
whether there were rents and rent-seeking activities in development process of China’s auto
industry in the centrally planned economic context. The central purpose is to find out what
roles the central government, local governments and enterprises play in the development
process of China’s auto industry in the centrally planned economic context with a broader
analytical model of rent utilization comprising three phases of rent-creation, rent-allocation
and rent-seeking (Gao, 2016, 2019).

The auto industry was chosen as object of analysis for the following reasons. Firstly, the
auto industry had been under heavy-handed control by the state from the very beginning until
recently, famous for a “living fossil” of planned economy in China. Secondly, the auto
industry is one of the important “pillar industries” in China nowadays, so it could represent
the development of similar sectors and even the whole national economy. By so doing, this
would contribute to complete understanding how the rent utilization in the centrally planned
economic context shaped the development of China’s auto industry. This would also help to
understand how rent seeking in a plan-based economy are different from those in the market-
based economy. This would contribute to extend the validity of rent-seeking theory.

The Zigzag Development of Auto Industry in China’s Centrally Planned Economy

Under the traditional planned economy system in Before Reform stage, Chinese central
government itself directly created its auto industry by establishing State-Owned Enterprises
(SOEs) following the way of the Soviet Union. Although the auto industry benefited a lot
from the rent-producing macro-policy in obtaining investments and materials under supply
shortage, the auto industry developed zigzag with low level of production capability and
technology under planned economy system.

Considering the importance of the auto industry to the national economy and military
mobility, the newly born China government moved quickly to create its own auto industry.
China planned to build large-scale stated owned auto enterprises under direct control of the
central government, following the way of Soviet Union. China started to build its The First
Auto Works (FAW) with the help of Soviet Union in 1953, and the first truck was produced
in 1956 under the brand of “liberation (jiefang)”. In 1958, a limousine model named “red flag
(hongqi)” was made and since then “hongqi” has become the famous homegrown brand to
service the top-ranking leaders.

During the “Great Leap Forward” movement (1958 to 1960), some local state-owned auto
factories were built thanks to the first-time reform of decentralization. Four of them were
built in Beijing, Shanghai, Nanjing and Jinan which have become the main auto
manufacturing bases since then. It is worth noting that a sedan named “phoenix (fenghuang)”
was made for middle-level cadres by Shanghai Auto Factory and then was renamed
“Shanghai”.

From the mid-1960s, with the increasing military demand for motor vehicles, the Chinese
government started to build new truck factories in relatively isolated mountainous inland
regions. Sichuan Auto Works and Shaanxi Auto Works were built to manufacture military
off-road vehicles. The building of Second Auto Works (SAW) was also approved, then
ultimately finished in 1978.
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Figure 1. Number of Auto Plant and Special Vehicle Factories, 1949-1978
Source: China automotive industry yearbook 1992:94.

From 1969, the second wave of building local state-owned enterprises started. All of the
provinces except Tibet and Qinghai established their own auto factories and parts factories,
but most of the parts could only be used for the vehicles made in the same locality. By the
end of 1978, the number of auto factories increased to 55, producing various types of trucks
and buses, and there were 173 special vehicle factories, making different kinds of special
utility vehicles (See Figure 1). The auto production amounted to 149,062, of which sedans
accounted for 2640, merely about 1.77% (See Figure 2).
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Figure 2. Output of Automobiles, 1956-1978
Source: China automotive industry yearbook 2009:46.

Before the market-oriented reform era, there were several characteristics of the auto
industry as follows. Firstly, the main products were trucks, some buses and only a few sedans
with homegrown brands. A small number of “red flag (Hongqi)” sedans were produced by
FAW for top leaders, a few “Shanghai” sedans for middle-level cadres. Secondly, like many
other manufacturing sectors, the auto industry had a highly scattered and fragmented
structure. During that time almost every province, further down to each prefecture and even
to county, had a relatively complete auto industry facility. Thirdly, most of the auto factories
were small in scale, with low level of production capability and technology.

In fact, the actual development of the auto industry was badly different from the initial
goal. It took about 25 years from 1953 to 1978 to increase the yearly production to about 150
thousand, and what’s more astonishing, this small amount was from more than 55 auto plants.
The auto industry in the initial stage did not achieve much, ending with a low production
capacity under the scattered production.

This differed dramatically from its forerunner. Although Soviet Union began to make their
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own vehicles from 1924, the auto industry started in the true sense in 1929 by building its
first large-scale auto manufacturing plant, which was also governed in the form of SOE under
direct control of the central government. Only 10 years later in 1939, the auto production
already amounted to 200 thousand units, and there were no more than 5 main auto
factories(not including special vehicle factories). About 28 years later in 1957, the production
hit 495 thousand and only about 5 new auto plants(not including special vehicle factories)
increased (Ji,1985).

Rents and Rent Creation

In this initial stage when China was under capital-scarce situation since its very foundation,
the China government adopted a heavy-industry-oriented development strategy in 1953
which is termed by Lin et al. (2003:29-67) as “the leap-forward strategy.” In order to lower
the costs for development of heavy industries characterized with a capital-intensity, the
central government had to suppress artificially the capital formation costs. Therefore, macro-
policy tools with distorted prices were implemented by artificially lowering the prices of
credit, foreign exchange, energy, raw materials, labor and so on.

Thus a great many of rents, a special form of “surplus”, were created. “surplus” refers to
the price gap between the market-clearing price and the artificially lowered price fixed by the
government (Ngo, 2009). Different from monopoly rent, surplus type rents come from the
direct price control. In theory, the beneficiaries are the buyers who receive the rationed goods
at a lowered price (Fung, 1987; Hu, 2009), but the state is the monopolistic legitimate owner
of the rents (Wedeman, 2003:60-68). However, which individual or industry can get the
rationed goods at what price depends on the political authority and responding institutional
arrangement in the planned economic context. In this sense, surplus type rent can be termed
as “institutional rent” (Lin et al., 2004:210-214).

Regarded as one section of the general heavy industries, the auto industry under this
political economy context was running under same situation. Institutional rents, particularly
in the auto industry, were created mainly in forms of (i) interest rates of bank loans,(ii)
foreign exchange rates, and (iii) price gap of products.

The first kind of institutional rents in the form of interest rates in bank loans were caused
by a low-interest-rate policy. In order to develop the capital-intensive heavy industries
including auto industry requiring long construction cycle, a low interest rate was maintained
for the whole plan-economy stages (See Table 1). In May 1950, the monthly rate of industrial
credit fell down to a normal level of 3.0%. However, in the following years, the interest rates
were adjusted quite a few times and fell dramatically (Zheng, 1991:115-120).

Table 1
Interest Rate of Industrial Credit Adjustments(Monthly rate)
Date Monthly rate(%o) Extent of Adjustment(%o)
May, 1950 3.0 -
July 31, 1950 2.0 -1.0
April, 1951 1.5~1.6 -0.5~-04
January, 1953 0.6~0.9 -0.9~-0.7
January, 1954 0.456 -0.144~-0.444
June, 1960 0.6 0.144
August, 1971 0.42 -0.16

Source: Zheng (1991:115-120)
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The second kind of institutional rents in the form of foreign exchange rates between the
official and the market rates were created by a low-exchange-rate policy (See Table 2). In the
initial stages of development in China, foreign exchange was as scarce as capital because
exportable goods were highly limited. However, a lot of capital-intensive equipment for
heavy industries needed to be imported, requiring payments in foreign exchanges. Therefore,
if the foreign exchange rate had been determined by the market, it would have been too costly
for the auto industries. To ensure the key projects could import critical equipment at low
prices, the China government continued to suppress foreign exchange rate by artificially
overvaluing domestic currency ever since 1950. In a little more than one year from March
1950 to May 1951, the exchange rate of RMB against U.S. dollar was adjusted downward 15
times (Lin et al., 2003:42).

Table 2
Exchange Rate Adjustments (US$100 and Sterling £100=RMB ¥)
Date U.S. Dollars Pounds Sterling
Exchange Extent of Exchange Extent of
rate adjustment(%o) rate adjustment(%o)
March 13,1950 420.00 - -
July 1, 1950 375.0 -10.71 989.00 -
Tuly 8, 1950 360.00 -4.00 956.00 -3.34
July 26, 1950 360.00 0.00 932.00 -2.51
August 7, 1950 350.00 -2.78 914.40 -1.89
September 5, 1950 322.00 -8.00 812.20 -11.18
May 23, 1951 223.00 -30.75 - -
December 1971 246.18 10.39 - -
July 1978 172.00 -39.07 -

Source: Lin et al. (2003:42)

The third kind of institutional rents in the form of price gap was created by price control in
varieties of products. During the traditional economic system, most of the products,
especially the agricultural products, energy and raw materials, were put under price control
by the government. In 1953, the State Planning Commission (SPC) was established to fulfill
the heavy industry strategy by implementing the low-price-control policy. The commission
classified the materials into three categories: (1) Category [ materials under unified
allocation of the state and ministries; (2) Category [ materials under allocation by state
industrial ministries and commissions under the State Council; and (3) Category [ materials
under the allocation of the local administration. From 1953 to 1957, Category | materials
increased from 110 to 231 items, while Category [] materials increased from 227 to
301(Wang, 2010). The main energy materials such as coal, hard coke, steel and iron used in
the auto industries were under Category [ | materials whose price were fixed artificially at a
lower level.

As one important section of the general heavy industries, the auto industry was running
under the same situation in this political and economic context. These three kinds of rents
were also applied in the auto industry that attracted great attention from the top-level leaders,
and benefited from the rent-producing macro-policy by comparatively easily obtaining the
investment, foreign exchanges, and raw materials that were generally in short supply. For the
auto industry, the investment by the government, central and local, accounted to RMB 0.546
billion from 1953 to 1957, 0.86% of the national total investment, and the investment
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increased to RMB 2.257 billion, accounting to 0.99% of the national total investment in the
late years of this stage (China Automotive Industry Yearbook 2009:45). Thus, the related auto
enterprises benefited a lot in the capital-scarce context. In the initial stage to build its own
auto industry, China imported large-sized machines and equipment that could not be
manufactured by itself. 80% of the processing equipment for manufacturing trucks was
imported from Soviet Union when FAW was built in the late 1950s, and Sichuan Auto Works
also imported manufacturing technologies and processing equipment for heavy-duty trucks
from Berliet in France in 1965 (Sun, 2009). These enterprises received a large sum of rents in
the form of foreign exchange rates. The target auto enterprises also benefited from the raw
materials with large price gap. For example, steel is one of most import raw materials for auto
industry, and it was reported that the target auto enterprises could get steel at 50-70% of the
market price in the late 1950s and the early 1960s (Fu, 1993:114).

Rent Allocation

The rent was mainly in form of surplus bound to all kinds of resources. In the centrally
planned economy, “the ‘state’ extracts rents from producers and consumers by controlling
purchasing, production, and distribution. Rents, however, are only monetized when a finished
product is sold to a consumer. Prior to that, rents derived from both the underpricing of inputs
and overpricing of outputs exist only in theoretical terms” (Wedeman, 2003:64-65).
Therefore, the ultimate realization of rents cannot depend only on the state per se but calls for
division of labor and cooperation among the three separate agents of procurement and
manufacturing and distribution. The procurement and manufacturing agents actually pass
along a “shadow rent” to the distribution agent who then monetizes the rent and then deposits
the cash rent in the state’s coffers controlled by the central government, and each of them
may ultimately obtain a share of the rents they generate and monetize. This process needs
tight control by the central government because each of them can obtain a greater share by
hijacking the rents rather than passing them intact. Even with a little bit of relaxation of
control, each of these agents could become a rent seeker.

In order to fulfill the heavy-industry-oriented development strategy by utilizing these rents,
China adopted a centrally planned economic system to realize the tight control, following the
way of Soviet Union. Under the orthodox centrally planned economic system such as Soviet
Union, the central planned mechanism was based on a U-form in which hierarchical
information flow and control were organized into a unitary form by functional or
specialization principle, and the authority was in the hand of a unitary agency of central
government. In such a system, “most enterprises were grouped by industry and under the
direct supervision of ministries, and regional governments were primarily subordinates of the
center and their roles were limited to collecting information from below and implementing
plans from above without much autonomy” (Qian and Xu, 1993).

For the auto industry, the Soviet Union set up a particular unitary ministry under the
central government to govern the whole auto industry in the late 1920s. Although the name of
this agency changed over time, it had an extensive and centralized authority of governing the
whole auto sector. It took charge of all the authority of procuring, manufacturing and
distribution for the whole auto industry, and built state-owned auto factories by types of
automobiles under its direct control and supervision with a tight control over the number of
total auto enterprises (Ji, 1985; Jia, 2003). In other words, the authority of rent allocation was
in only one single agency. By so doing, it intended to diminish the fierce political contention
over the authority of rent allocation, and make good use of specialization and economies of
scale, therefore promote a fast development of the auto industry.
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Figure 3. Governing Structure of Soviet Union’s Auto Industry

Fragmented Structure of Rent Allocation in the Central Level

Like Soviet Union, China also adopted a similar institutional arrangement to allocate rents.
China established the vertical lines of authority based on function over various sectors
reaching down from the ministries of the central government. Auto Industry Administrative
Bureau (AIAB) under the First Ministry of Machine-Building (FMMB) took charge of the
auto industrial development. However, as the main agency for auto industry, FMMB did not
have a centralized governing authority like its counterpart in the Soviet Union. During most
time of this period, FMMB only had part authority of planning and governing manufacturing
process, while authority of procuring and distributing were scattered in different agencies
under central government. The procuring authority was in charge of Materials Bureau under
direct control of the central government, and the distributing authority was more complicated
which changed among three different agencies in the central level from time to time. Most of
the time, Materials Bureau took charge of the authority of distributing completed autos while
Ministry of Transport (MOT) was responsible for the production and sales of auto parts. In a
word, the rent-allocation structure in the central level for the auto industry was very
fragmented from the beginning. Compared to Soviet Union, FMMB under such a fragmented
structure could not enforce a strict control over the auto industry. Through multiple
authorities, it was much easier for rent-seeking activities to occur.

The authority of planning and governing auto industry was also shared between the central
government and local governments. As the governing industrial ministry for the auto
industry, FMMB governed directly only First Auto Works and several other auto-parts
factories at the beginning. Even in the most centralized time in 1964, there were only 15 auto
related enterprises under FMMB while the total number amounted to 417. The
decentralization between the central and local governments aggravated this situation. During
the second wave of administrative decentralization from the late 1960s, most of the auto
plants and parts factories including FAW were put under the charge of local governments.
The authority of planning, procuring, governing production and distributing also were
divided between the central and the provincial governments. The production of automobiles
under the planning of the FMMB used materials from the central materials agency, and
correspondingly the automobiles were also distributed by the central materials agency. The
production under local governments’ planning used the materials from local governments and
the distributing authority was also in the hand of local governments. In other words, there
was a multilayered structure of rent-allocation in the auto industry between the central
government and local governments. This complicated structure made it much difficult to
control over local governments of different levels due to the inherent information asymmetry
and geographical remoteness.
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Figure 4. Fragmented Structure of Rent Allocation in the Central Level

Multilayered Structure of Rent Allocation between Central and Local Level

The authority of planning and governing auto industry was also shared between the central
government and local governments from the very beginning. As the governing industrial
ministry for the auto industry, FMMB governed directly only FAW and several other auto-
parts factories at the beginning. In addition, some special purpose vehicle factories and auto-
parts factories already existing in Shanghai and other cities were not under the charge of
FMMB. By 1957, the local special purpose vehicle plants had increased to 17 and the auto-
parts factories (including motorcycle-components enterprises) had increased to 95 (China
automotive industry yearbook 1992:94). Only a few of these enterprises were under the direct
control of the FMMB. Even in the most centralized time in 1964, there were only 75 auto
related enterprises under direct control of FMMB while the total number amounted to
417(China automotive industry yearbook 1992:95).

The decentralization between the central and local governments aggravated this situation.
During the first wave of decentralization reform from 1958 to 1960, most of the central auto
related enterprises except for FAW and Nanjing Auto plants were transferred to the local
governments. During the second wave of administrative decentralization from the late 1960s,
most of the auto plants and parts factories including FAW were put under the charge of local
governments. The authority of planning, procuring, governing production and distributing
also was divided between the central and the provincial governments. The production of
automobiles under the planning of the FMMB used materials from the central materials
agency, and correspondingly the automobiles were distributed by the central materials
agency. On the contrary, the production under local governments’ planning used the materials
from local governments and the distributing authority was also in the hand of local
governments (Liu, 2003).

In other words, there was a multilayered structure of rent allocation in the auto industry
between the central government and local governments. This complicated structure made it
much difficult to control over local governments of different levels due to the inherent
information asymmetry and geographical remoteness.
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Figure 5. Multilayered Structure of Rent Allocation between Central and Local Level

Rent Seeking
Local Governments as the Principal Rent-seekers

When making the development plan for auto industry at first, in order to meet the needs of
development of national economy and military mobility, the central government attempted to
build large-scale state owned auto enterprises under its direct control. When FAW started in
1953, a second large-scale auto plant, Second Auto Works(SAW), with a double capacity
during the late period of the first FYP(1953-1957) was also being prepared and a preparatory
group for it was quickly set up. Then, a third large-scale auto plant was put on the agenda
even when the SAW was being prepared in the mid-1960s.

In order to make sure that the limited resources could be put into the selected SOEs, the
central government issued a strict administrative regulation for the project approval in 1952.
It stipulated that the central government itself should approve all the projects, including basic
construction projects and technical transformation projects, above the limited amount. The
limited amount for the auto industry is RMB 300 million, and the approving authority for
auto projects between RMB 200 thousand to RMB 300 million is in the hand of FMMB.
Considering the huge investment for auto projects, almost all the new auto related factories
should be approval by the central government or FMMB. In other words, auto industry was
protected by strict barrier to entry by the central government.

Despite such strict regulation, the result was beyond expectation. The auto industry as a
whole ended up with fragmented production structure and low production capability. By the
end of 1978, the number of auto plants increased to 55, producing various types of trucks,
buses and special utility vehicles, and there were 173 special purpose vehicle factories(See
Figure 2). Although the reasons for such bad results are complicated, rent-seeking by the
local governments are important responsible factor to explain it. As mentioned above, the
kind of rents was in the form of surplus bound to all kinds of resources. The local
governments knew well that if they built their own enterprises and kept the managerial
authority in their own hand, they could obtain more resources of these kinds. Thus, they
wished to obtain greater share of these rents, by inviting in their own jurisdiction more auto
enterprises that were supposed to be built and financed with national capital but to benefit
mainly to the local units. This activity exactly constitutes the typical rent-seeking model. The
difference is that in China auto industry the principal actor of rent-seeking activity was not
entrepreneur, firm nor interest group but local government itself.

One clear aspect of rent-seeking in auto industry is how local governments avoid the strict
regulation of project approval of the central government to build auto enterprises (See Table
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3). Before 1958, almost all of the investments in auto industry were done by central
government. From 1958, the investment by local governments increased. In the period from
1958-1963, the share of local governments’ investment even exceeded a half, and from 1963-
1965, the share of local governments’ investment was close to a half. By the end of 1978, the
accumulated investment by the local governments amounted to RMB 1.18 billion which
accounted for 24% of the total investment RMB 4.88 billion (China automotive industry
yearbook 1983:186-187).

Table 3

Central and Local Investment in the Auto Industry, 1949-1978(RMB Billion)

Years 1949 1953 1958 1963  1966- 1971- 1976 1977 1978

Investment -52 -57 -62 -65 70 75

Total investment(T) 002 066 020 0.19 084 194 036 032 035
Cenfral investment(C) 0.02 0.66 0.09 0.10 0.61 1.57 0.23 0.20 0.22
Local investment(L) 0 009 0.1 009 023 037 013 012 0.13
L/T(%) 0 0 550 473 274 191 361 375 371

Source: China automotive industry yearbook 1983:186-187

On the other hand, the periods of more central investment coincident with the periods
when FAW, Sichuan Auto Works, Shaanxi Auto Works and SAW were built. Only these 4 of
the entire 55 auto plants were directly built by the central government. Most of the auto
plants, the special purpose vehicle plants and auto-parts plants were built by local
governments, and basically run by SOEs lacking any of entrepreneurial spirit. These auto
plants in small-scale with low technology and wrong motive could not make good use of
economies of scale. It resulted in huge waste of scarce capitals that was so short in this stage
of China, and hampered the efficiency in auto industry.

Local governments not only built auto plants, auto related enterprises by themselves but
also struggled to avoid the takeover of their enterprises by the central government from time
to time. For example, in the process of concentrating auto structure by the CNAIC in 1964,
local governments exerted to retain the control of their own auto related enterprises by all
means (Chen, 2003). The initial purpose of building CNAIC was to integrate all the principal
auto plants and auto-parts factories scattered in different ministries and locals into one big
corporation as a trust. By the end of 1963, there were more than 300 auto-parts enterprises
(including motorcycle-components enterprises). Almost all of them were under the charge of
local governments except 97 factories were under direct control of MOT. At last, CNAIC
took over 49 auto-parts factories from MOT, a little more than a half. On the contrary, it only
took over a few auto-parts factories from the local governments. Many local auto related
enterprises, such as 55 in Shanghai, including the finished auto plant Shanghai Auto Factory,
were not taken over because of the strong power of Shanghai Municipal Government. When
the CNAIC planned to take over the other local auto-parts enterprises, many local
governments changed the names of their auto-parts enterprises into repair shops or special
purpose factories by inquiring the information on the takeover in advance. The result was that
CNAIC only took over 11 factories from local governments when the total local auto related
enterprises exceeded 300. This aspect constitutes the rent-protection activity by local
governments, which is a special form of rent-seeking by resisting to transferring the
previously acquired rents to other agent like the central government.
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State-owned Enterprises Became Rent-seekers with Help of Local Governments

The rents in the first stage were mainly in the form of price gap between the lower planned
prices and the higher market prices. Any enterprise would benefit once it obtained
investment, foreign exchange, and materials supply permission from the governing authority
of auto industry. Recognizing this point, the state made two different institutional
arrangements. The first one is the state ownership. There were only two kinds of enterprises:
SOEs and collective enterprises (owned by township governments and villages). The SOEs
were classified into two categories according to their importance and size: central SOEs,
large and important, governed directly by different industrial ministries under the State
Council; and local SOEs, small and less important, governed by different levels of local
governments. Due to the nature of auto industry, almost all the auto related enterprises were
SOEs, central or local.

The second one was an accounting system of unified revenue and unified appropriation,
which was enforced in all the SOEs to make sure they loyally follow the state’s direction.
Under such circumstances, all materials used by SOEs were supplied by the government
through planning, and all their output were sold to the state, which then allocate them
according to plan. All revenue was remitted to the state. SOEs remitted not only profits but
also depreciation to the state, both of which were included in the government revenues.
Investment in basic construction, funds for renovating fixed assets and for technological
upgrading, expenses for pre-production tests, and funds for miscellaneous capital acquisition
were all appropriated in fixed amounts by the departments of finance in government. The
seasonal and temporal capital beyond the pre-approved amount were provided by the bank.
Both workers’ recruitment and their wages were arranged by the state according to plan (Lin
et al., 2003:55). In a word, the SOEs, central or local, would be only a kind of manufacturing
shop without any decision power and managerial autonomy. In this sense, rent-seeking
activities by enterprises under the centrally planned economy were uncommon. If there was
any, rent-seeking of enterprises were only intended to expand their business (Lin et al.,
2003:211).

However, there is always an exception to every rule. Some small-size auto enterprises, with
the help of local governments, became rent-seekers. During the two waves of administrative
decentralization, especially the second one started from the late 1960s, quite a few central
state-owned auto factories and even FAW were degraded as local enterprises, and many
small-sized auto plants and auto parts factories were built by the local governments. In the
two years of 1971 and 1972, the numbers of auto plants reached a highest record of over 100,
and one province (Jiangxi) even had 14 auto plants(Liu, 2003:12). Because Culture
Revolution (1966-1976) crippled central plan system, input allocations to some small SOEs
were not secure. Some small enterprises were outside the central planning scope, so they
could not get raw materials and other resources within the plan from the beginning.
Therefore, horizontal cooperation emerged between these enterprises and different regions
with the help of local governments. The small auto enterprise exchanged their auto products
for raw materials by barter trading in a semi-legal black market (Liu, 2003:13). “Semi-legal”
means that those exchanges were support from local governments, but did not obtain a formal
approval from the central government. Thus a dual price system, the planned price and the
black market price, emerged. Many of the small-sized auto enterprises survived under the
dual price system. In this situation, auto enterprises without sustainability to secure profits for
themselves had become rent-seekers searching for the support of the local governments.

CONCLUSION
Many studies deny the existence of rent-seeking activities, even the existence of rents, in
the centrally planned economy before the market-oriented reform. They argue that, under the
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centrally planned economic system, almost all the production factors were controlled by the
central government and their production and distribution were strictly implemented according
to the plan. Under such circumstance, individual ministry and local government did not have
its own interests and there was no need to seek rents (He,1994; Liu, 2008: 164-173).

However, this paper finds that under the centrally planned economy system, there was a
kind of rent in the form of “surplus” as confirmed by the studies of Fung (1987) and Hu
(2009) or “institutional rent” in Lin et al. (2003) created by the central government in order to
fast build an auto sector with state owned large-scale auto plants like Soviet Union. The
surplus in the form of interest rates of bank loans, foreign exchange rates, and price gap in
varieties of resources that is the major one in auto industry, were created by the low-interest-
rate policy, the low-exchange-rate policy and the low-price-control policy. The target
beneficiary of it was the whole auto industry.

The traditional governing system in the auto industry under the centrally planned economy,
following the model of Soviet Union, started from the mid-1950s, but unlike its counterpart
in Soviet Union, the structure of rent allocation for auto industry was fragmented in the
central and multilayered among the central-local governments from the day of its birth. From
the beginning, there was a fragmented structure of rent allocation in the central level, and a
multilayered structure between the central government and local governments. Compared to
Soviet Union, this complicated structure could not enforce a strict control over local
governments.

Therefore, rent-seeking activities by local governments emerged as a common
phenomenon due to the objective existence of an “M-form hierarchical structure” which
made local governments own some autonomy (Qian and Xu,1993). To obtain a greater share
of the rents, local governments did not only create their own auto plants and auto related
enterprises ignoring the central government’s strict regulation but also avoided the takeover
of their enterprises by the central government. The two waves of administrative
decentralization strengthened the local governments and rent-seeking activities by local
governments became more widespread under the centrally planned economic system prior to
the reform starting from 1978. State-owned auto enterprises also became rent-seekers with
the help of local governments despite of tight control by the central government through a
whole state ownership and an accounting system of unified revenue and unified
appropriation. Many small local state-owned auto enterprises captured rents by barter trading
in a semi-legal black market.

In other words, the multilayered mode of rent utilization had already emerged in the auto
industry under the traditional planned economy system. Rent creator and allocators scattered
in the different levels of the central government and local governments. In the central level,
as the principal rent creator and allocator, the central government did not have the authority
of creating and allocating rents in one integrate agency but dispersed in different ministries.
In the local government level, local governments, especially provincial governments became
the main types of rent allocators as well as rent seekers during the periods of decentralization
reform. The fragmented and multilayered mode of rent utilization lasted a long time through
the mixed economy after the market-oriented reform until it disappeared in the early 2000s.
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Abstract: Confucius and Voltaire were both living in a period of transformation when the old
systems and cultures were replaced with new ones. Although there is an insurmountable
space-time distance from Yin to Zhou dynasties of China to 18th century France, people’s
awareness of reasonable religious cult is increasingly improving, which becomes the
common anxiety of these two great thinkers. Confucius’ and Confucianism’s influence not
only justifies the antiquity and universality of the natural religions, but also greatly
enlightens Voltaire and enriches his thoughts. In essence, Voltaire sincerely admires
Confucius’ realistic pursuit that displays humanity, and speaks highly of the purity and
nobility of Chinese Confucianism, which make his ideological content full of humanity.

Key words: Confucius, Confucianism, Voltaire, Chinese government, French autocratic
monarchy system

IINTRODUCTION

Confucius and Confucianism’s influence has not only had a great impact on Chinese
culture, but also played a great role in promoting the development of the world (Schwartz,
1985). Voltaire’s enthusiasm towards Confucius and Confucianism make the serious and full-
scale Voltaire related research impossible without mention of the name of Confucius. When
Voltaire reads supreme God who rewards good and punishes bad in Higher Education, an
important work of Confucianism, he immediately identifies with this “God” who is
reasonable and makes people have intelligent power, and cannot wait to claim that
Confucius’ interpretation of God is as pure and beautiful as the human mind can conceive.
Moreover, Voltaire also finds that what he yearns for in Confucianism are also advocated by
fellows of the Society of Jesus. He joyfully said that people would not see any miracle, any
prophecy, or even any political trick played by forefathers of other countries, which makes
the earliest classics in China much superior to all the other books of national origin. Although
there exists obvious exaggeration in these praise words, the Five Classics compiled by
Confucius outclass other national ancient classics in terms of its realistic features.

Confucius and Confucianism’s Influence Reflected in Voltaire’s Ideology

Confucian “View of Destiny” corresponding to Voltaire’s “Deism”

In the literature about China popular in France, fellows of the Society of Jesus believe
that the religion in China is sort of theism similar to that of Christianity, which combines
oracle and nationalization. However, fellows of Paris Foreign Missions Society cites that
Chinese religion is polytheistic and superstitious, which such enlightenment scholars as
Nicolas Malebranche believes that Chinese is atheist. VVoltaire, however, scoffs at these views
and differentiates the materials by means of his own philosophy and then sets up such a view
of China for the Europeans as follows: if there is religion in China, then it must be
Confucianism represented by Confucius.

Voltaire holds that Chinese religion refers to the belief of “view of destiny” proposed by
Confucianism. Voltaire thinks that people misconstrue this view at that time and gives a
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series of examples to prove that Chinese government and Confucian scholars, identify with
the concept of “Heaven”, which is regarded as another name of “God”. Confucius believed
that heaven, earth and man are consistent, and man should live in harmony with nature (Hall
and Ames, 1998). This saint is the unshakable law of nature instead of a personalized idol.
That’s why he holds that Confucianism corresponds to this sort of deism.

Therefore, the religion in China can by no means be confused with Christianity. Because
eternal soul and future world do not appear in the Confucianism that gets rid of all traces of
superstition and barbarity. Moreover, Chinese people’s belief in Confucius is different from
the worship in God. The reason why people respect him is just because he creates the most
sublime thought for humans under the revelation of Heaven. Compared with religions in the
West, Confucianism is the reproduction of human happiness and peace and is the best
philosophy compatible with human reason.

Confucius emphasizes that people should show their respect for “Heaven”, and proposes
the thought of “fear of destiny” (Confucius, 1989). Destiny is also referred to as fate.
Confucianism advocates that the birth and death, weal and woe, poverty and affluence are all
fated. “Heaven” here does not refer to the Personality God who speaks out all his wills, but
the force which can make four seasons change and all living things grow. Therefore, the
“Mandate of Heaven” proposed by Confucius is no more the wills of Supreme Personality
God worshiped by people in Shang Dynasty, but an object that can be understood by
concentrating one’s efforts.

Consequently, the “Mandate of Heaven” refers to a sort of irresistible and unchangeable
natural force with certain mystique, and draws a clear distinction from all that is humanly
possible. Once “Heaven” refers to the sky, it rarely appears in our daily life. Here, Confucius
considers the operation of Heaven as law of nature that can be followed, which represents his
rationalism. He points out that Heaven cannot speak, which implies that the human beings
who can use language to express their thoughts are more distinguished than natural objects,
and the dominance of Heaven over the humans is limited (Confucius, 1989).

Confucius remolds the connotation of personality of “Heaven” to grant it with the
features that surpass the Personality God are to create continually and to eternally create the
lives from the perspective of human beings (Confucius, 1989), which is much similar to
Voltaire’s deism. In Dictionary of Philosophy, Voltaire makes clear his ideal religion. A
religion teaches humans to worship God, justice, benevolence and humanity, which is also his
view of natural religion. It contains two important principles: respect God and practice virtue.
He believes that there exist a sovereign entity between earth and Heaven, and does not resort
to God until he encounters difficulties or cannot explain the complicated phenomena.
However, a passive and indifferent God does not conform to his positive attitude towards life.

All in all, Voltaire’s God is a rational Supreme God, which exists for the needs of
logical reasoning and social reality, and is totally different from that peremptory and blind
supreme ruler in Western religion. On the contrary, it is very close to Confucian concept of
natural law. He also thinks that Chinese Confucianism established by Confucius makes
ordinary people own the purest cognition towards God, and instruct people by virtue. He
proves that humans have a nature, which is essentially good, so to act according to one’s
nature is called law, and to practice virtue according to its principles is called instruction.
People should be instructed to act according to his/her nature and practice virtue according to
its principles. Voltaire expresses his aspiration and pursuit towards the rational or natural
religion through heartfelt praise of Chinese Confucianism which considers rationality, nature
and being good as law.

It is for this reason that Confucian culture is mingled with Enlightenment and Voltaire
goes for the pursuit of Chinese spirit. In essence, Voltaire’s deism takes the emancipation of
humanity and this-worldly happiness as the ultimate objective. So except admitting a rational
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supreme god, he refuses any metaphysical speculation which is not related to human world
and any religious doctrine or teaching which treads on the humanity. It is this kind of realistic
pursuit of displaying humanity and objecting to theocracy that makes Voltaire admire
Confucius heart and soul and speak highly of the purity and sublimity of Chinese religion,
which consequently enriches his view of the natural religion that is full of humanity and
breaks away from superstition and prejudice. With the publication of works written by
Voltaire, the view of deism publicly comes out in France, which has been already
disconnected with theology and becomes a loose formulae. It survives because of its function
of safeguarding maintaining politics and moral principles and defending against the attack of
atheism. The deism provides a means to harmonize the needs of religion and reason from the
society. These fruits cannot be achieved without the “view of destiny” proposed by
Confucius.

Confucius and Confucianism’s “Rationalism” Corresponding to Voltaire’s
“Enlightenment Thoughts”

Under the entry of “China” in Encyclopedia, Diderot introduces Chinese culture
represented by Confucius and Confucian thought from the Spring and Autumn Period to
Ming Dynasty and draws a conclusion that the basic concept during that period is
“rationality”. He particularly speaks highly of only by means of rationality or truth to manage
state affairs and administer a country. Consequently, the Enlightenment scholars represented
by Voltaire all utilize “Confucius and his Confucian thought” as a weapon to attack and
criticize the religion system and feudal system in days to come (Eno, 1989). Through
adoption of Confucius and his Confucian thought and inspired by Chinese ancient cultivation,
they object to the badness of Western feudal system through Chinese ancient civilization.
Especially the “rationality” concept advocated by Enlightenment thinkers, greatly coincides
with the ethics of the concept of natural law that expounds the concept man is an integral part
of nature and takes “Heaven” as its core, as well as the “rationality” which is regarded as the
highest and permanent principle and rule in the universe.

Confucius is one of the philosophers admired by Voltaire, and his thought exerts a great
influence on Voltaire, especially his rationalism. First of all, Confucius once said he who
wants to establish himself helps others establish themselves, and don’t do others what you
don’t want others to do to you. We can see that he prefers to be benevolent in manner of
considering others in his own place. But this must base on two conditions, one is similarity of
humanity which makes it possible for one’s desire to be the same as others’ desire, and the
other is that things common to human nature must be judged by rationality so as to guarantee
that those who establish themselves” or “help others establish themselves are all the
benevolent.

As an integral cultural structure, Confucianism is distinctly characteristic of tending to
be practical reason, which is used by En-lighteners to draw Confucian culture. The so-called
practical reason mainly refers to a sort of rational spirit, i.e. to interpret and treat things and
tradition by means of a kind of rational or reasonable attitude, to guide, satisfy and abstain
from lust by means of reason, as well as one’s or other’s nihilism and egoism, and to
maintain certain balance in the pursuit of humanity and personality. One who has rational
spirit refuse to follow God’s order, to blindly obey non-rational authority, to detest and reject
the world, and to disgrace himself; instead, he returns good for evil, and measures and deals
with all things by reason.

The practical reason is without doubt greatly attractive to Voltaire. The Confucian
culture, such constructed, has relatively independent personality once it comes into being,
and keeps a certain form structure stable and possesses comparatively independent function
and effect which can be adapted to all kinds of different class contents. Therefore, it is
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possible for the Confucian culture awareness branded with Chinese gentile aristocracy to be
assimilated and used by French Bourgeois En-lighteners in 18™ century.

The mainstream of Confucianism is rationalism. As an En-lightener, Voltaire explores
every domain of human social activities with his own wisdom and questions all existent
social and ideological rules and systems in history and in reality with his own reason.
Voltaire’s religious tolerance and Confucius’ doctrine of benevolence both represent in
source. That is what they share in common. Voltaire’s thought appears with the development
of capitalism and modern natural science. The 17" and 18" centuries are times when
European capitalists sing the song of victory and also the times of reason. At first, Voltaire
and his colleagues start with cognition field and claim that reason is the standard of
knowledge instead of religious revelation or authority or human will and emotion. They put
the rationalism into each aspect of social and political fields and make it into the banner of
times. So reason functions as a theoretical weapon in the fight against autocracy and
obscurantism.

They hold high the banner of rationalism and use it to fight against the superstition of
Middle Ages and criticize or measure everything; they adopt the reason as the standard of all
the others. In their view, human beings are born to be free. The so-called freedom is the
ability to make decisions based on one’s own reason and stems from demands of reason, so
everyone should behave according to his own reason. To respect everyone is to their rational
freedom, they optimistically believe human can know the inevitability of the world by reason,
and science plays a key role in promoting social progress, strengthen human happiness and
finally making the state into a “rational state”, and the society into a “rational society”. The
reason here is not simply considered as a phase of human cognition or an aspect of thinking,
but the basis of knowledge, of morals, of all human rights, and the criteria of judging things,
S0 it becomes the basis of value.

It is also a sort of human philosophy and worldly ideal because it considers reason as
human nature and believes that the most beautiful life is lived by following reason. Voltaire
advocates reasonable enjoyment while is against carnality and asceticism. If human beings
can behave based on their own reason, it will be freedom; if they can lead a life of reasonable
pleasure, it will be happiness. Finally, Voltaire’s rationalism is also a sort of cultural
tradition, which advocates reason, science, logical thinking and the power of knowledge. As a
very important content in the West, cultural tradition, still continues up to now despite the
impact of new trends.

Confucianism’s “Benevolence” Corresponding to Voltaire’s “Religious Tolerance”

The most prominent cultural feature in Confucianism is its religious tolerance. The
Confucian scholars in China (including ruling class) worship a unique God, namely, the
Heaven. In addition to Confucianism, common people in China are allowed to profess other
religions such as Taoism, Buddhism, etc. (Graham, A.C., 1989). Here Voltaire adopts
Confucius and his Confucian thoughts to attack and criticize the power rule among European
religions. The religions professed by Chinese emperor and officials are never blemished by
the hypocrisy, nor interfered by quarrels between politics and religions and smeared by the
reformist. However, the reformists in the West often attack each other by equally absurd
arguments when their fanatic disciples are incited to fight against each other. Therefore,
Chinese are much better than any other nation especially in this aspect.

Voltaire realizes the importance of Confucian thought in Chinese society and deems that
the Confucian thought is the basis of political rule in China. He holds that the source from
which so good systems stem in China is the moral principles made by Confucius, which is
combined into one with Chinese laws. The Confucian moral principles advocate that people
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should adopt the methods used to manage the family to administer the country because the
whole country is just like a big family and the emperor rules over the country just like the
patriarch, so people should respect the emperor just as they treat with their fathers. Therefore,
the patriarchy closely connects the whole empire. In addition, the Confucianism integrates
into Chinese customs, laws and etiquette, which is widely accepted by common people. They
use these moral criteria to restrain their own behaviors and improve their moral cultivation.
Confucian moral thoughts, in Voltaire’s view, make Chinese society tolerant and harmonious,
and make Chinese empire prosperous for thousands of years.

In the religious view cherished by Voltaire, the most important principle is the moral
principles. In terms of the doctrine of benevolence, the thinkers in 18™ century Europe call
themselves the beginner. As we know, the core of Confucianism is “benevolence”, which is
the highest principle advocated by Confucian. It is thus seen that “benevolence” is the sum of
interpersonal relations. When Voltaire and other European thinkers look for a sort of moral
principles which can improve social progress and human happiness at the turning point of
transition from dialogues between human and God to interpersonal dialogues, they cannot
help praising the profundity of the benevolence theory of Confucius, and exclaim that “none
of morals is left out in his dialogues and all are concerned with human happiness”. Many
dialogues as regards Confucian ethics are quoted by Voltaire, including all important moral
standards he learns in the translation of Confucian works, among which the most frequently
quoted and commented that he wants to establish himself helps others establish themselves.
However, many research papers at home claim that Voltaire speaks much highly of “don't do
to others what you don’t want others to do to you.”

Voltaire attaches importance to the significance of morals towards the society. He thinks
to himself “What is virtue? It is to ‘be good to others’” when he discusses the virtue. Such
moral principles advocate the awakening of human self-consciousness and the establishment
of interpersonal relations of mutual assistance based on equality. In order to show the
importance of setting up harmonious interpersonal relations, Voltaire frequently quotes
another dialogue saying justice in return for injustice and return good for good. He believes
that Confucian ethics which are very beneficial to the human society appear much nobler for
their tolerance. It seems that the reason why Voltaire advocates the Confucian thoughts is to
wake up his compatriots whose beliefs are twisted because of religious disputes. It cannot be
said that the ideal of cosmopolitanism cherished by Voltaire is rooted from Confucius, but it
is definite that it is nurtured, enriched or even inspired to be more vigorous and attractive by
Confucian thought. However, the world of universal harmony Voltaire aspires is by no means
a world where people can enjoy real equality. Although he advocates respect for human
rights and demands freedom, he still represents the profits of capitalists throughout within
confines of times and class.

The core of Confucian thoughts is “benevolence”, whose basic connotation is “to love
others”. What Voltaire pursues unremittingly all his life is exactly this humanism which
considers human as human who can establish harmonious interpersonal relations. It is
common love for others that leads Voltaire to enter Confucian castle and make him modestly
call himself “Confucian disciple”. From 1738 when Voltaire began to study China for writing
Outlines to his death in 1778, Voltaire never changes his admiration for China. Once losing
his heart, he will never change until death. The reason why this sincere love for China is
enduring is because his complete identification with Confucian benevolence.

CONCLUSION

Voltaire advocates the policy of benevolence and rule of virtue of the Chinese
government, aiming to overthrow the autocracy of the French government. Louis XIV rules
the country the longest and promotes the autocracy to an unprecedented stage. Voltaire holds
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that wise and tolerant Chinese emperors, rational law and the perfect administrative system
can’t do without Confucian ethics and morality, which integrates the whole empire together
and constitutes the foundation of the country’s harmony. This huge empire builds its law and
peace on this natural and sacred principle, i.e., younger generation should respect their elders
in the way that they respect the Master of ethics such as Confucius. Voltaire admires
Confucius so much that he regards him as Jesus or Socrates.

In the enlightened monarchy advocated by Voltaire, there is no privileged class, except
the emperor who has absolute power. He hopes to promote the freedom of religion belief with
the help of authority of monarchs. In the political system of China, all men are equal except
the emperor, and they also have a chance of stepping into the ruling class through the
imperial competitive examination. The official position and privileged class cannot be
inherited. This creates opportunity for those intellects and the third estate to take part in
politics or the government. In China, there is no privileged class, and everyone has the right
to take part in politics or the government. That’s one of the reasons why Voltaire speaks
highly of China’s political system.

From here we can see that Voltaire regards Chinese government as the ideal one and
uses traditional morality and ethics of China to criticize French autocratic monarchy system,
exerting great influence at that time. The Roman Catholic Church is not only the spiritual
pillar of French autocracy, but also a feudal lord who has great political power. Monks and
priests use the organizations and economic power of the religion to poison people’s mind, rob
their fortune, protect the system of exploitation, and maintain their dissolute and dissipated
life. They set so-called charity organizations and schools to control people’s mind. They
spread the Divine Right and the absolute truth, theology, and didn’t allow any thoughts to
change the existing order. They also establish religious court and inquisition to persecute
heretics, atheists, and the liberals brutally. Voltaire holds that the feudal society is the
archenemy of the ideological liberation movement. In this aspect, he also uses traditional
morality and ethics of China as the weapon to expose and criticize them.
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Abstract: This study focused primarily on morpholohico-diachronic, syntactico-diachronic
and semantico-diachronic to analyze the extent of linguistic change over a period of time. It
aimed to analyze the language change in Filipino short stories to determine the
morpholohico-diachronic, syntactico-diachronic, and semantico-diachronic characteristics
in the selected short stories of the cadets. This study used qualitative research and descriptive
method to describe facts and characteristics using diachronic analysis. The following were
the major findings of the study: 1.) The morpholohico-diachronic characteristics were seen
along lexical preference, categories, density, and morphological affixations. On lexical
preference, Filipino was preferred using variants like literary, slang, colloquial; borrowing;
derivatives; and clippings. On lexical categories, words were used based on universal norms;
on Lexical Density, Content Words were greater than Function Words, and lastly
morphological affixations were used to signify nouns, verbs or adjectives. 2.) The syntactico-
diachronic characteristics in sentence orders and type structures have not changed in
attributes and structures. Synchronically, the functions of sentence orders and sentence
structures were contributory to ways of focusing for impact, intensity, and artistry. 3.) The
semantico-diachronic characteristics were focused on social and affective meanings. Along
social meanings, greetings were incorporated with non-verbal communications culturally
adapted as social tools. Diachronically, affective meanings were seen with the use of
figurative speech. The 21% attributes of literary writing such as fragmented narrative,
fragmented perspective, story of the city and writing from the margins were employed. These
were illustrated through careful choice of words depending on formality, situation, and theme
of the short stories.

Keywords: diachronic, synchronic, morphology, syntax, semantics
I. INTRODUCTION

Language gives a capacity for spreading ideas about a great variety of things. People get
benefits from the knowledge of experience of one another through language. In times when
there was no language the ideas were transmitted by signs or cries which are not easy to
interpret. Humans felt great difficulty in the clear expression of states of emotion or signs.
But with the invention of language, a number of ideas and states of emotion can be conveyed
in an easy and simple way

Moody (2003), posits that people use language to communicate whether the intention is
either informative, expressive, or directive; thus language is an essential tool in
communication. And yet, all languages are changing and evolving along with time making it
dynamic; so new words appear, pronunciations are altered, contextualized meanings or new
grammatical forms are derived; whereas old forms and meanings happen to be relatively
dropping out of use (Thomason, 2010). Aside from that, language is also a living entity in
the process of constant change which is a universally an accepted fact. Change is one of the
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inevitable facts in any language. Human languages, which are actively used, experience
change over time (Wilhelm von Humboldt, 1963 in Aitchison, 2001).

In the Philippine Military Academy, one of the responsibilities of the cadets as future
officers is to maintain peace and order using the language. Activities are conducted in
different areas and provinces such as Civil Military Operations (CMOQO) where they reach out,
perform services, interact, teach and train using Filipino. Thus, cadets in the academy are
honed to gain mastery in Filipino both in written and oral communication as it is a socially
learned behavior. In the portals of the academy, cadets express their thoughts and emotions
using Filipino. Their command in the use of language is seen in the classroom especially in
their writings of poems, short stories, novels and other literary pieces. In using the Filipino
language, cadets reflect how confident they are in their writing skill and how well they are in
getting across their ideas.

Furthermore, learners use language differently to communicate, but apparently their
diction and style differ. This is seen when language is compared based on a given time.
Barker and Barker (1993) elucidate how language connects the past, the present, and the
future. Consequently; the old generation may be lost, but by language, an understanding on
how they expressed their thoughts, successes, failures and future plans are glimpsed. In this
study, the linguistic features on morpholohico, syntactico, and semantico-diachronic are
diachronically analyzed.

This study aims to analyze the language change in the Filipino short stories. Specifically,
it aims to answer the following:

1. What are the morpholohico-diachronic characteristics in the selected short stories of the
cadets?

2. What are the syntactico-diachronic characteristics?

3. What are the semantico-diachronic characteristics?

Input Process Output
1. Identify the 1. Identified the
Selected Filipino morpholohico- morpholohico-

Short Stories of diachronic diachronic
Cadets from1981 to characteristics in the characteristics in the

1990 published in ——> selected short stories B, the selected short

CCAFP Corps
Magazine.

Theories and
Concepts

of the cadets.

2. Identify the
syntactico-diachronic
characteristics.

3. Identify the
semantico-diachronic
characteristics.

stories of the cadets.
2. Identified the
syntactico-diachronic
characteristics.

3. Identified  the
semantico-diachronic
characteristics.

Expected Outcome

Proposed Language Enhancement Program

Figure 1. Paradigm of the study
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Il. RELATED LITERATURE

This chapter includes a brief discussion of relevant concepts and theories that were
deemed necessary to understand this diachronic study which include language change,
diachronic linguistics, syntax, semantics and style attributed to 21st writings.

Language Change: The Syllable of Time. Harya (2016) on Language Change and
Develoment: Historical Linguistic explains that language can change and develop by itself
because of adaptation to development, pattern change, and system of society, such as
educational level, social status, culture and technology mastery. Language change is the
phenomenon by which permanent alterations are made in the features and the use of a
language over time. All natural languages change which include sound, lexical, semantic, and
syntactic changes (Nordquist, 2019).

According to Holmes (1992), as a new form develops and begins to be used along with an
existing form the possibility of linguistic change exists. Variation has its origins in spatial or
regional and social variation. Language changes because language is not fixed; it is always
evolving. English, for example, often borrows from other languages known as loanwords like
avatar, tsunami, and sudoku. In technology new words are also invented like fusion of two
words or portmanteau for example, blog comes from the combination of web and log.

Diachronic Linguistics. Diachronic linguistics or historical linguistics is the study of the
changes in language over time. Its analysis can be the general evolution of all languages or
the evolution of a particular language or dialect (Nordquist, 2019).

As observed, when using own language, one can communicate information, ideas, and
jokes easily to a wider audience. It helps transmit cultural heritage to younger speakers, and
are empowered about how they perceive their language. Thus short stories as part of culture
are the best sources to study how Filipino has changed over time considering the diachronic
and synchronic characteristics.

Sobolewski (1982) posits that there has not been much loosening of code-switching
syntactic constraints of the Tagalog-English. There is, but, given the time frame, the
loosening has not been as significant to strikingly alter the constraints. Amidst the seeming
presently low acceptability of the Tagalog-English code-switching syntactic constraints.
Those constraints are: 1. Tagalog subject pronoun + Tag inversion marker ay+ Engl main
verb, 2. Tagalog verb + Engl infinitive complement that is a direct object, 3. Engl main verb
+ Tagalog infinitive complement that is a direct object, 4. Tagalog negator di or hindi+ Engl
main verb, 5. Engl verb + Tagalog verb enclitic+ Engl object pronoun, and 6. Tagalog
pseudo-verb + Engl main verb. This sheds light on Tag-Engl syntactic constraints that were
exhibited in the short stories written by selected cadets.

Synchronic Linguistics.  Synchronic linguistics is the study of a language at one
particular period known as descriptive linguistics or general linguistics. It is concerned with
the events or phenomena at a particular period without considering historical antecedents.
(Nordquist, 2019).

Morphology: The Words of Language. “Words are an important part of linguistic
knowledge and constitute a component of our mental grammars...”. To know a language is
to know the morphemes of that language, which are the elemental units that constitute words

(Fromkin, Rodman and Hyams: 2010).
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Labov, (in Reppen, Fitzmaurice, and Biber, 2002 ) elucidates further on sociolinguistic
variation. According to him class, ethnicity, and gender are three social factors that play a
role in language variation. In Filipino, this consists of colloquialism, blending, clippings, use
of figures of speech, and slang. Variability is inherent in human language: a single speaker
will use different linguistic forms on different occasions, and different speakers of a language
will express the same meanings using different forms....".

Syntax: The Sentence Patterns of Language. Fromkin, Rodman and Hyams (2010) cite
that the sentences of a language cannot be stored in a dictionary format in our heads. Rather,
sentences are composed of discrete units that are combined by rules. The system of rules
explains how speakers can store infinite knowledge in the brains. Syntax is the part of
grammar that represents a speaker’s knowledge of sentences and their structures.

Semantics: The Meaning of Language. Semantics is the study of the linguistic meaning
of morphemes, words, phrases, and sentences. The study is focused only on social meaning
and affective meaning. These two meanings are concerned with two aspects of
communication which are derived from the situation. Social meaning was that information
which a piece of language conveys about social circumstance of its use.

Style Attributed to 21% Century Writing. Holmes, J. (1992) agrees that language varies
according to its uses and users, where it is used and to whom it is intended for including style.
Style affects the choice of code or word variants. He further cites that younger speakers tend
to use more of the newer or innovative forms, and the older speakers use more of the older,
conservative forms. It is easy to see the evidence of its spread, when the change involves the
spread of a prestige form or an admired usage. Language use is evident in the writings based
on categorization as seen in the fragmented structure, fragmented perspective, story in the
city and writing in the margins (Coodin, 2017).

1. METHODOLOGY

Research Design and Methodology

The research used qualitative research employing the use of descriptive method which is
an attempt to determine, describe or identify the characteristics or behavior of a sample
population. It aims to describe facts, characteristics, and the relationship among the variables
being observed systematically, factually, and accurately (Jackson, 2009). Diachronic analysis
which is the focus of this study is focused on the interplay of historical events and language
changes. Areas on morpho-diachronic, syntactico-diachronic and semantico-diachronic were
primarily analysed using synchronic and diachronic analysis.

Sources of Data

The sources of data in this study were the ten (10) selected Filipino short stories written by
selected cadets of the CCAFP which were officially published in The Corps Magazine of
PMA.

Data Gathering Instrument
Descriptive method was employed in the analysis of this study. Findings were described
in details based on their diachronic attributes.
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Data Gathering Procedure

Selection of the Filipino short stories was based on the parameters as approved by the
evaluators. Stories were written in Filipino language, original composition, consisting of not
less than 20 paragraphs, time element is within 1981-1990, and elements of short stories were
apparent. The stories were analyzed by the researchers according to the design of this study.
Cluster sampling was used which clusters the participants that represent the population being
identified and included in the sample.

Treatment of Data

For the first question, the morpho-diachronic analysis was employed by determining the
changes on lexical preference, lexical categories, lexical density, and lexical formations as
seen in morphological affixation. For the second question, the syntactico-diachronic
characteristics of Filipino language was focused on changes that were observable in sentence
order and sentence type structures. For the third question, the semantico-diachronic was
analysed and focused on the changes in the social and affective meaning. Along the attributes
of 21* century writings, the short stories were identified if fragmented structure, fragmented
perspective, story in the city or writings in the margins is employed. As an outcome, a
Language Enhancement Program in Filipino using Hutchinson and Waters Model and Nunan
Model were used in the design of pedagogical tasks based on the findings of the study on
morphology, syntax and semantics.

IV.RESULTS

This chapter presents an analysis and interpretation of language data from the short stories
of PMA cadets focusing on morpholohico, syntactico, and semantico-diachronic. Analysis
was supported by related studies, philosophical insights and theories.

Morpholohico-Diachronic Characteristics
This subsection presents the lexical preference, Filipino variants, lexical categories, lexical
density and lexical formations.

Lexical Preference: Pilipino vs Filipino

Changes in word choice as used in the short stories had been apparently diachronic
brought forth by linguistics innovations. These changes were the results of interactions
between language use and social structures as influenced by politics, technology, social
media, and interactions with different people locally and internationally. As posited by
Brown (1994), acculturation is the process of becoming adapted to a new culture. Cadets
come from different places in the Philippines; thus adaptation and adoption of words were
employed for easy access in order to cope with a new culture. Maxwell (2002) added that
acculturation is the process whereby the attitudes of people from one culture are modified as
a result of contact with different culture. In addition, Schumann defines acculturation as
social and psychological integration of the learner with the target language, (Gusti, 2009).
Cadets made adjustment with the use of Filipino where the principles of acculturation were
embraced. This implies that exposure influences communication as it is a learnt behavior as
attested by the behaviorists. The theory of acculturation and assimilation affect the linguistic
repertoire of the target learner where the cadets exhibited this phenomenon.

Cadets both adopt and adapt what they consider appropriate on a given situation.
Generally, before 1981, the use of Pilipino language is common that lent tone of literariness
and style while the cadets who were exposed to language change in 1981-1990 adopted
Filipino. Exposure to Filipino language was rife, linguistics innovations were introduced,
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social exposures were frequent, and technology was in - these were all contributory to the
adoption of Filipino; thus writing has gone a paradigm shift.

Filipino Variants

Filipino variants include the analysis of literary language (makata), slang, colloquial,
borrowing, derivatives, clipping, acronym, and initials. Diachronically, the use of literary
language was observed in 1981-1990. These words were considered deep and attributed as
poetic craft by seasoned writers. Slang is identified as social talk and is further categorized as
siyokoy, street talk and cadets’ lingo. Cadets lingo is a language of encryption acquired by
the cadets of PMA upon entry for military training. People learn how to use words effectively
and through these words it manifest the extent of what had been learned. He further added
that we communicate not only what was expressed, but in effect what is meant through
diction; thus, the intention is achieved when one communicates. In the process, we form and
not only as individual but as a culture. Social talk like cadets lingo becomes a culture in the
academy that facilitated communications among them. The study of Macaraeg (2018),
Military milieu in Poetry, unfolds some terms in cadets’ lingo and some practices in the
academy. Its mechanics of creating new words remain the same like adding or subtracting
suffixes or prefixes, transposing syllables so words are read backward, and borrowing from
foreign languages. This concept added to the diachronic attributes of language used by
cadets. Diachronically, slang terms have changed in forms, owing to foreign terms and
environmental influences. The use of slang words in 1981 was limited; ironically from 1981-
1990, social talk became common and a familiar manner of communication.

Colloquialism was evident in the study that is indicative of cadets’ style. Sometimes
cadets relied on their mother tongue when expressing themselves without being conscious of
the process; thus automaticity principle sets in especially if they are not native speakers of
Filipino. Automaticity principle is governed by automatic use of words where knowledge is
based on the first language. This explains Bialystoks analysis or automaticity model which
means that the cadets can render themselves well using the language because of their implicit
and explicit linguistic knowledge. Diachronically, colloquial words are still used in
communication as an access to the Filipino language that offered the cadets a wide array of
choices. Synchronically, colloquial terms are considered informal, but widely accepted in
literary writings of which sample representations were manifested.

Borrowing (loaned words) is influenced by the interactions with other countries and races.
Filipino language welcomes borrowing as part of intellectualization. The use of foreign
words as form of borrowing is in accordance with Haughen’s principle on communicative
norm. He explains that in a language, a variety exists that is used in daily interaction that
clearly shows what is needed by the user of the language depending on the situation and goals
in the communicative process. Baklanova (2017) cites that Filipino as the National
Language, is widely famous for its high ability to adopt lexical units from various languages
in contact that became part of Filipino language. Filipino language is dynamic and as such
borrowing has been part of Filipino evolution. This implies that changes in Filipino continue
to enrich its lexicons and provided various ways to expedite communication. Diachronically,
borrowing and derivatives were accessible in the communication process as seen in the study
which are mostly English terms.

Moreover, new words can enter a language in only two general ways which are either
borrowed from another language or they are created from elements that already exist in that
language. The use of derivatives explains linguistic change affected by geographical
considerations. Adoption of derivatives is a way of expanding the Filipino language
especially the language of the colonizers. Blending as Filipino variant was not used as it is
usually used in oral communication calling for informal scenario. Registers that call for
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creativity and practicality like the use of acronym, abbreviation and clipping are still to be
experienced and formally introduced to the cadets as minimal sample is seen and/or absence
of such in the stories that were analyzed.

Filipino variants which were employed in the creative writing of the cadets provided them
with more strategies and style in writing; thus, making their writings more enriched, updated,
and stylish. Diachronically, variants were used in accordance to what was acceptable and
appropriate to the occasion, objectives, setting, society, and time.

Lexical Categories (LC)

The most tangible element of a language is its words as posited by Finegan (2008).
Lexical categories are referred as parts of speech. Lexical words are primarily categorized as
either content words (CW) or function words (FW) and are combined to form a sentence.
Before, parts of speech were referred as ten (10) parts of speech. In the study, LC were either
determined as CW or FW. Diachronically, the varied parts of speech in Pilipino were divided
into ten (10), but in the study lexical categories were mainly categorized into two (2) as either
CW with subcategories or FW with subcategories. Synchronically, lexical functions were still
the same in all categories of the word class. Cadets displayed keen awareness on the
functions of lexical categories and these have been used correctly and appropriately across
texts. LC were grammatically structured as means to express their thoughts and emotions.

Lexical Density (LD)

LD refers to the ratio between the use FW and CW in sentence construction (Kleifgen, J.
1997). LD gave varying style on the appearance of the printed words that constituted the text
which were contributory to the individual’s style. This ratio was used to determine the length
of the sentences of stories written by cadets. Analysis was grouped into three (3) using the
Coulthard Model and identified as CW>FW, CW<FW and CW=FW.

Out of the ten sample texts, 9 were CW>FW and just one was CW<FW. This implies that
it is the thought that is being expressed that carries weight and the ratio between CW and FW
is relative depending on the style and manner of expression. LD implies that CWs and FWs
are essential in sentence construction in conveying clear, vivid, organized, and unified ideas
as long as they are logically connected. LD is dominantly CW>FW and are emotionally and
figuratively-laden literary texts. The findings of the study of Kim (2013) and Vicente (2010)
are similar in LD where the use of CW was greater than FW or CW>F was dominant. The
LD affected the style that was reflective of the effective narration used in the short stories.
This implies that effective narration is a well balance use of CW and FW. No CW=FW ratio
was seen in the study.

Diachronically, the LD before 1981 and in 1981-1990 did not exhibit dramatic change as
CW>FW remained dominant where CWs took the lead against FWs. Synchronically, the
dominance of CW>FW attested that LD is more than ratio or numerical figures as LD
represented the application of the principle on unity, organization, and coherence in written
form which was acquired through constant practice and serious considerations of
grammatical rules that reflected a scholarly output.

Lexical Formations in Morphological Affixation

According to Fromkin, Rodman and Hyams (2010), morphology is the study of the
internal structure of words, and of the rules by which words are formed. In addition, Santiago
and Tiangco (1991) explained that noun is made up of a free morpheme and affixes. These
concepts guided the analysis of morphological affixation as used by cadets in the stories. It
was found out that cadets have knowledge on lexical formation and the principles of
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changing words to form nouns, verbs or adjectives using appropriate bound morphemes were
cautiously applied.

Van Goethem (2017) revisits the notions of lexical category and category change from a
constructionist perspective. His study shows that the constructionist approach offers the
advantage of accounting for the variety of input categories (ranging from morphemes to
multi-word units) as well as for some problematic characteristics related to certain types of
category change, such as context-sensitivity, counter directionality and gradualness of the
changes. The cadets used morphological affixation depending of its appropriateness whether
used as noun, adjective or verb as lexical category that is in parallel with Van Goethem’s
constructionist perspective. They were able to conjugate verbs correctly and were able to use
correct verb tenses across their short stories. The ergative attributes of Filipino language is
seen in the verb phrases with infinitive and present tense where the subjects and verbs do not
change in number. This implies that the verb tense contributed to the effective flow of
thoughts logically and chronologically. The expanse of cadets’ knowledge was shown with
the use of inflectional morphemes. There were occasions that deviations occurred, but did
not make a global error as readers can still relate and understand what was going on.

Diachronically, the lexical formations using morphological affixation before 1981 and
those ranging in 1981-1990 were still the same which were primarily categorized as noun,
adjective and verb forms. Furthermore, the use of inflectional morphemes governing rules
and usage are still the same in functions and forms and no deviation was observed.
Synchronically, the cadets adopted the varied morphological affixations and exhibiting the
agglutinating morphological forms in Filipino across texts. Agglutinating in a way that varied
words were formed based on affixes attached to free morphemes that exhibited their
creativity and open-mindedness which were apparent in the use of language.

Syntactico-Diachronic Characteristics
This subsection presents the syntactico-diachronic characteristics in sentence orders and
type structures.

Sentence Orders in Filipino Language

In Filipino there are only two main sentence orders which are the natural order and the
inverted order. The natural order has the predicate-subject order (P+S) while the inverted
order has the subject-predicate order (S+P). It was found out in the study that the length of
the sentences were varied depending on how the lexical categories were combined and
organized and what strategies were used in highlighting a given thought that lent impact
whether ideas were literally or figuratively expressed. The effect was impressive relative on
the manner of which words were syntactically structured using juxtaposition in some
instances.

Based from the samples, cadets used both the natural and inverted order that lent sentence
variations. Some would strictly adhere to simple and short syntax while others would go for
lengthy constructions. This only showed that they have their own style constructing sensible
sentences. The use of Filipino language syntactically included the cadets’ choices of words,
details, sequence of lexicons, stress, vocabulary, and so forth. Writer’s choices express one’s
values, the experience to which they are most responsive, their judgment of what really
counts where style and experience build into each other; and these were apparent that brought
about differences in syntax. In addition, he posits that the slightest variation of words could
change the whole feel of any writing. This slightest variation was remarkably shown in the
study by cadet’s coinage of some words — creative yet not uncouth.

As observed, stories were enlivened as sentence lengths were varied. Lexical categories
were positioned in multiple ways as lexical items had various roles and functions depending
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on the cadets’ creativity and style exhibited in an unusual manner. Diachronically, sentence
orders adopted by cadets did not change across periods. Synchronically, sentence orders
were still used to bring about the artistic sense of the cadets. Profound style was built as
expressed figuratively in an intensified literary writing. Linguistic features associated with
character styles and personality traits were embodied in the syntactical characteristics in this
particular area of concern.

Sentence Type Structures in Filipino Language

In Filipino, sentence structures are primarily constructed in four common ways like
simple, compound, complex and compound-complex. Some cadets employed simple sentence
type structure which is commonly short and simple, but the length varied depending on their
style as some made use of modifiers to expand the sentence making it lengthy. Style varies
as style is unique to a person. The sentence type structure using simple sentences unified the
story and structured the continuity of thoughts that composed the entirety of the text.
Compound sentences were also and implies that cadets exhibit linguistic competence in
sentence structure and were able to correctly compose syntactically compound sentences in
narrating a particular event for impact and detailed scenario. Complex sentence structure was
employed to connote or imply a conclusive thought. It was also used as an assertive language
driving at a cause and effect relationship that highlighted a particular incident. This type was
also used to convey ideas that were effectively founded on a cause and effect pattern that
increases impact or intensifies a sensation. This implies that cadets have varied ways of
focusing their thoughts aided by sentence structures that they find appropriate. This was
deliberately constructed to create a sense of relaxation or a time-dragging technique and
make vivid connections so that readers can sensibly follow through the storyline.

The use of sentence type structures depends on the cadets’ way of expression. This
implies that no two writers are the same in the use of techniques, styles, and manners of
presentation. These sentence type structures were distributed across the stories that affected
the varying sentence lengths and no clear cut standard was followed in the demonstration of
creative writing making it a novel literary craft.

Semantico-Diachronic Characteristics

This subsection presents the semantico-diachronic characteristics as focused only on
social and affective meaning and styles attributed to 21° writings like fragmented structure,
fragmented perspective, story in the city and writings in the margins.

Social and Affective Meaning

These two meanings are concerned with two aspects of communication which are derived
from the situation in which an utterance or sentence was produced in a language. Social
meaning was that information which a language conveys about the social circumstance of its
use. Social meaning was understood through the recognition of different dimension and level
of style within the same language.

Greetings come in different manners depending on races and places, in this study,
greetings in the Philippine setting is the sole focus. The social context of greetings was
analyzed considering its social implications. Greetings in whatever circumstances are more
than a gentle form of manners as it connect people. Social meaning of greetings is not merely
restricted on lexical meaning, but founded on the circumstances as well.

Fowler (1981) cited that literary genres are forms of social discourse where both reader
and literary text are included in a social frame. As such, narrative culture affected the style of
writing considering the way of expressing thoughts to drive at a certain meaning whether
implied or connotation. Cadets exhibited these greetings by citing instances of kissing the
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forehead “pagmamano”, kissing the hand, a tap on the shoulder or facial expressions which
were indicative of Filipino greetings. The habits and ideals of different human groups differ
widely. As such, many linguistic facts must be connected with such social habits like social
meanings. Synchronically, social greetings are still part of communications; at times, it
becomes cliché and yet it is still practiced with accompanying gestures or nonverbal
communications. Diachronically, accompanying gestures are still part of the social greetings
as indicated by the cadets in their stories. Synchronically, social greetings still play important
roles in the communication process which can either be formal or informal and culture-bound
which were captured in detail in the writings of the cadets.

Style in writing is seen in the use of words that involved how a particular meaning was
expressed. Style differed ranging from deviation from the standard use of grammar, diction,
and preferences that manifested the writer’s style. Whorf referred to this variation as fashion
of expression that was inherent to the writer. He further explained that each language is
peculiar, unique and exhibits distinct style, and Filipino has its own attributes as shown in the
study where cultural overtone is manifested like words as “pagmamano” (form of respect
shown to elders by younger generation), “tapik sa balikat” (tap on the shoulder), and
“paggamit ng opo, po, at oho” (particles to signify respect).

Greetings are act of communication where social beings make their presence known to
each other and seek attention that is usually cordial or social. In terms of communication
strategies, Meniado’s (2019) findings showed that direct appeal to authority (native speakers)
and use of gestures, facial expressions, and translation tools were employed. These gestures
and facial expressions were manifested when social greetings are engaged in. This implies
that the loads of the registers are affected by custom and traditions of the users of the
language. Cadets were aware of the natural way of greetings among Filipinos, and this
awareness was deliberately employed in their short stories. The use of varied words together
with certain acts were well illustrated that captured the social contexts and lent intensity,
impact, and profoundness in areas of semantics. Diachronically, social greeting are still
practiced across times tied to Filipino culture like the use of gestures or pathic language such
as kissing the hands or forehead, hugs, and a tap on the shoulder. Synchronically, social
greetings are still intended to connect Filipinos in a genteel manner. These social contexts
were captured creatively in the short stories where illustrations were remarkably rendered.

Affective meaning is the aspect of meaning which reflects personal feelings of the speaker
that includes the attitude of the listener or his attitude to something the listener was talking
about. The emotive component of the expression is referred to as its affective meaning,
(zdravkovic, 2018). Affective meaning was seen in the use of figurative language. This was
implied by employing creative use of words and exploring on something new by considering
juxtaposition and incorporation of attributes. The stories written by cadets were replete with
the use of figures of speech specifically personification, simile, and metaphors that lent
artistry, drama, and picturesque language to the text embodying affective meaning. The
cadets’ ability to create new words, different from what is common or trite, but unique and
fresh language brought beauty as a work of art in their creative writing. They were bold in
experimenting with language use and not merely confined with traditional norms. This
implies that cadets are affected by linguistic change in relation with the concept that
languages change for various reasons. This change in language can also be accounted that a
language has a distinct characteristic that can be accounted as style.

The use of figurative language is relevant which manifested the historical attribution of a
particular place. This way of capturing the past through the use of figurative language is what
referred to as relevant function, meaning that it has the ability to preserve the history of a
country as expressed in the text. This was seen in the study as manifested by cadets in their
stories ranging from the scenarios that were captured, time frame that were relived, and
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characters that were brought to life. This affective meaning is also seen in the study where the
choice of lexicons and adaptation of semantic stylistic were apparent which were carefully
written and focused to add to the overall effect.

Transcultural creativity was employed by the cadets where the word choice contributes
much to the tone and mood as conveyed in the texts. Considerations of the use of appropriate
terms had been taken into account as shown in the registers that were used like those touching
on insurgency and poverty. The use of appropriate figures of speech as transcultural creativity
device created an emphatic, effective, and artistic totality of one’s thought and a mark of
freshness and beauty.

De Saussure (1959) explains that the use of literary language is a special form of
communication. It is difficult to understand the stylistics features of literature because it
contains higher incidence of special or deviant features, uses language as artistic medium,
more than just communication or expression. As such, styles in the use of language differs
like the use of figurative language in the short stories. This implies that the ability of the
cadets to use words play an important role to bring about a style by creating a vivid picture in
the mind of the readers as words were creatively composed to bring to life an important event
or imaginative scenario. This means that the cadets were actually using the literary language
in a creative manner which could be the result of transcultural creativity which was employed
as a linguistic weapon to get across the message for the purpose of emphasis and artistry.

Style involves the method to convey meaning, tone and emotion using the language.
Cadets’ styles in the use of figurative language differ because some respondents were
sensitive and triggering in expression while others were unaffected, naive, cautious, and
conservative in their rendition. This implies that cadets have relatively different styles in
expressing themselves. Diachronically, figures of speech were important devices in literary
writings that resulted to more impact, clarity, creativity, and style and these effects have not
changed over time. Connotations and implied meaning are still similar in functions except
with the use innovative terminologies. Synchronically, connotations and figurative language
functions have not yet altered, but still remain to be effective and relevant devices in literary
writings.

Style Attributed to 21% Century Writing

Maass (2012) asserted that much is changing in the new century, and that is true of fiction,
too. And that, literary fiction is a forecast of where fiction is heading. It is personal,
impassioned, and even downright quirky, yet through its rebellious refusal to please it
paradoxically achieves universal appeal that embodies style. With these, writers then have
relatively different styles in expressing themselves as seen in their literary works. This study
analyzed how literary style of the cadets is seen with the diction and its semantico-diachronic
characteristics along the 21™ attributes specifically on the use of fragmented structure,
fragmented perspective, story in the city and writing in the margins based on the four (4)
categorizations of Coodin, 2017.

21st century writers experimented with manners of narration. Characteristics like the use
of flash back and adoption of jumbling up the sequence of the story were illustrated in the
study where the protagonist went back to the past in some instances like citing that he
remembered the past then continue to narrate on what had happened at a given time then
continuing to connect to the present scenario. Fragmented structure is apparent as the cadet
challenged the readers to piece together the different instances and events in the story to
understand where it is heading through. Dramatic plot, artistic rendition, and literariness were
captured in the short stories. Synchronically, effective function to imitate the feeling of how
time is truly experienced had been manifested and subjectively captured using the fragmented
structure.
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Fragmented perspective addresses a creative writing approach to exploring reader’s
empathy through the critical analysis of writing devices. It explores the ways in which writers
can implement specific literary devices to potentially affect a reader's emotional reaction to a
character or situation. Through creative application it aimed to show the ways in which
devices explored by narrative theorists can create the possibility for reader’s empathy,
(Hamilton, 2017). Fragmented perspective is illustrated in the story Errata where empathy is
solicited from the readers. One feels with Mang Lino. The style was apparent of exaggerating
his situation where vivid description of event was intended to get the sympathy of the readers.
Hopelessness was highlighted. The cadet built up the feeling of anger, restlessness,
hopelessness, fear, and disappointment then intensified by an outburst of emotion - stunning
and striking rendition using vivid and detailed descriptions using the power of awe. These
were illustrated by employing assertive irony both verbal and dramatic. Emphatically
rendered grabbed the readers’ attention to feel with the characters.

In a study that was conducted, (Bigler, 2017) creative writing approach to explore reader
empathy through the critical analysis of writing devices was scientifically analyzed. This
relates on how empathy was solicited from the readers through various literary devices which
were used by the cadets. Through the use of appropriate literary devices in the creative work,
the cadets cleverly used the narrative perspective and the fragmented perspective to affect
reader’s empathy. Emotional landscapes moves the reader’s hearts and conjures reader’s
imagination, the truth that goes with the point of view of Maass (2012) who further explains
that when readers feel little or nothing, then a story is just a collection of words.

Diachronically, the fragmented perspective is employed in a more dramatic pattern in the
study where tragedy is presented into more intensified manner using cliff-hangers unlike
before 1981 that the reader is able to guess what happens next due to cues and hints which are
too leading. Synchronically style that is varied is important and contributory to the story that
captured the readers’ attention and engaged them actively and effectively in literary scheme
which only shows that changes in style come along with time.

The 20" and 21% centuries are distinguished as centuries of urbanism. These were
illustrated in some Philippine literature where the characters move from the rural places to the
highly urbanized society to seek their fortunes. The subject is urbanism where one battles
with life in a highly urbanized city. It also shows how an individual is projected as an entity
in a social frame in a vast array of differences, indifferent, alienated, and dehumanized
society to highlight urbanism. This choice of vantage point that refers to the position from
which the writer sees his readers had been effectively used with the with-relationship of the
writer as speaking for and out of the audience which he belongs left a didactic tone to the
readers as elucidated by Maass (2012) that guided the discussion on urbanism.

This is further supported by Fowler (1991) when he cited that literature is a social
discourse where the audience and the literary text are included in a social frame that is open
for interpretation in terms of their vital cultural function. Maas (2012) and Fowler (1991)
concepts clearly explain the roles on how the strategies adopted by the cadets worked well in
their short stories. This implies that their stories have cultural implications which were better
understood by readers who can relate to their culture as connection exists where events were
observed or experienced. These stories were deliberately written for that purpose of getting
across the message of poverty by going to the cities. This implies that cadets are aware of
social issues and are able to adopt real places to bring about a story in a real life situation.
Social issues were subtle in the sample stories and discreetly written nevertheless readers
have a feel as the issues relate to present conditions on poverty, injustice, oppression, and
alienation. In this way, literary writing becomes a voice that calls for attention.
Diachronically, before 1981 and 1981-1990 urban places were symbolically attributed to
struggles and dreams, and the prevalence of urban places as settings were preferred to



Journal of International Education 76

highlight the adventurous spirit of the Filipino people. Adventurisms, struggles, desire to
overcome hardship, poverty and one’s dream of having a better life all add up to this
characteristic of adopting urbanism. Early writings before 1980 made use of story in the city,
but only places known to them were used to signify events; on the contrary, this time name of
places are changed and even going abroad to earn for a living as OFW is rife, but the main
objective of bringing about an idea on urbanism is still the same. Synchronically, urbanism is
used as a means to highlight the difference between modern and simple living and journey
motif was adopted by cadets to highlight events to intensify what the characters have gone
through.

The 21% century gave voice to marginalized people who previously got little recognition
for their literary contributions as shown in the writings from the margins. Literature is not
simply a matter of personal expression or taste. It somehow relates to the social and political
conditions of the time specifically on Marxist Literary Theory as seen in the study in the story
on Primo who used to be bullied and belonging to the marginalized group emerges as
protagonist in the story. Maass (2012) keenly observed that revealing human truths means
transcending tropes, peering into the past with fresh eyes, unearthing all that is hidden, and
moving beyond what is easy and comfortable to write and focus on what is hard and even
painful to face. Writing from the margins is a style that embodies the concept of truism.
Aristotle explains this along Plato’s notion where the text is as obvious truth in a way that
this form of art must be true to life. It means that the situation, characters and emotions
portrayed strike the readers as true, so that the recognition of the model in the imitation
solicited response from the readers conforming to the idea that social issues that were
delineated and pinpointed come to reality as the cadets captured what is true to life on the
basis of truism or ad poetam by Plato.

The cadets adopted varied styles attributed to the 21% century writing which is reflective
on the choice of topic, tone, mood, manner of emphasis, diction, sequencing of events, and
style. This implies that styles are affected by their personality and social factors ranging from
the psychological make-up of an individual, exposure to the target language, social variables
like location, age, gender, education, personality, and religious affiliation. Kachru (1996)
elaborated that communication depends upon socio-cultural factors and writings from the
margins exhibits this when the story was written. With this, literary writings mirrors the
social environment of the cadets as manifested in their literary writings. This further
explained De Saussure’s (1959) claim on utility of linguistics. This means that language
plays a considerable role in human societies, and it is a factor of importance for both the
individual and human society. Diction was reflective of the cadets’ feelings, ideas,
philosophies, and views about the world that embody their voices in writing.

Diachronically, the concept on writing in the margins that focuses on poverty, oppression,
social and political issues before 1981 are still addressed in 1981-1990. This manner of
writing is still reflected and employed where strong emotions of injustice, anger, fear,
loneliness, and hopelessness were dramatically and intensely exhibited. Synchronically,
writing in the margin added to the style that relates to the readers where characters gave life
to the stories that do not only reflect the current situations, but us, - we are the ones being
mentioned that make up the stories; thus connection is emphatically and effectively created
with the audience.

According to Palencia and Cruz (2019), Philippine literature withstood time and periods
and has evolved through generations. For every period that passed, different genres
appeared, and these literary works rooted from all regions reflecting their culture, society and
lifestyle that gave rise to varying styles in writing narrations. Reading imaginative literature
is not just a visual process of discerning symbolic signs on a piece of paper; it is also a
process of hearing sounds, either in the mind’s ear or through oral recitation. It is a response
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to the human voice, to the human breath and pulse, to the throbbing life, which no electronic
reading machine can detect or interpret. Through the physical sound and rhythm of words, as
well as through their logical sense, imaginative writers engage our imagination and feelings
and afford us enjoyment. This supports the fact that the short stories written by the cadets
were forms of imaginative literature where semantic meanings were beyond words. This
implies that the art of writing is reflective of Filipino’s way of life as observed, read, and
experienced by the cadets; thus literary devices were well-appropriated. As illustrated, the
stories were either plot-driven or character-driven where clever twists and turns, high tension,
and cliff hangers served as attention-grabbing techniques as elucidated by Maas (2012) and
cadets were able to create enormous impact in their stories as the attributes of their writings
relate to the aforementioned characteristics. Style was customized by the cadets, adoption of
registers were the products of social situation, and awareness on current issues. Every style
used by the cadets was governed by cadets’ competence in the use of Filipino and linguistic
features associated with their personality traits reflective of style.

The short stories exhibited the essential characteristics of literary language. There were
cases when overlapping of characteristics occur. This only implies that stories are not merely
confined to a single style of writing. This is attained where imaginative literature was crafted
to bring about readers’ imagination at work. Figurative speech was appropriately employed,
imagery was used to evoke pictures in the minds of the readers through attribution,
association, symbolism, comparison, and exaggeration. The use of imagery clarified meaning
and reinforced the theme of the short stories. The short stories were stylized in manner
exhibiting uniqueness. Generally, the use of literary language was a response to the demands
of a changing time. The 21 attributes of literary writing such as fragmented narrative,
fragmented perspective, story of the city and writing from the margins were adopted through
careful choice of words dependent to the overall goal, type of audience, formality, situation,
and theme of the stories. In the study, the cadets were bold and straightforward to drive at the
message that they wanted to convey banking on their creativity, personal, and profound way
of expression as young men of the corps.

V. CONCLUSIONS AND RECOMMENDATIONS

This chapter presents the conclusions and recommendations based from the analysis and
interpretation of data.

Conclusions
Based on the findings of this study, the following conclusions are drawn:

1. Morpholohico-diachronic characteristic is affected by the way how the Filipino language
was used by cadets as social entity. Filipino variants affected the impact of stories where
language structures were based on social status in communicative situations. Lexical density
is not merely a combination of CW and FW, but a well-appropriated merging of lexical
categories to effect balance, impact, and style. Lexical density is beyond ratio as it
represented the application of unity, organization, and coherence acquired through constant
practice and application of grammatical rules. Morphological affixations exhibited the
agglutinating morphological forms in Filipino where words are formed depending on the
affixes attached to free morphemes.

2. Syntactico-diachronic characteristics are relative to cadets’ style in highlighting
prominence and literate flow of narration to render focus, clarity, and impact. Sentence orders
yield sentence variations. Sentences which are either short or lengthy are not merely form of
grammatical structures, but syntactically thought of and artistically composed to achieve
functional benefits to determine proper placement of words and highlighting events. Sentence


https://www.thoughtco.com/what-is-a-language-1691218

Journal of International Education 78

types unify the story and structure continuity of thoughts. Adapting varied sentence
structures, syntax and using clause structures bring about a well-written story.

3. Semantico-Diachronic is dependent on the interaction between language and use. Use of
figurative language and social structures like who uses the language, style, language
peculiarity, and culture intensify meanings and contexts. Furthermore, literary characteristics
are dependent on what is currently adopted and adapted in the literary realm as culture,
environment, and history define the scope of semantics. Styles are affected by cadets’
personality and social factors from their psychological make-up, exposure to the Filipino
language, location, age, gender, education, personality, and religious affiliation.

Recommendations

From the results mentioned, this study offers some suggestions:
1. Language instructors need to focus on Filipino morphology to reinforce language
competence and performance among students, as to know a language with its morphemes is
indispensable in language mastery.
2. Varied opportunities in writing which are explorative should be provided to hone students’
syntactical knowledge and language creativity without deviating from syntactical and
grammatical norms.
3. Learners should be exposed to 21 century writings in order to fully adapt to the demands
of the current time. Teachers should instill among students the love for reading literary works
as a sublime form of educating the spiritual, intellectual, and moral worth of an individual.
4. Further research on diachronic studies be conducted to determine other significant
diachronic characteristics and the meaningful connection between the past and the present.
5. The Proposed Language Enhancement Program, as an output of this study, can be used as a
guide in the conduct of bridge classes or language intervention tool for teachers who deemed
it necessary to expedite awareness in morphology, syntax, and semantics. This is designed
based on the results of the study to improve knowledge on linguistic features in Filipino.

References

Aitchison, J. (2001). Language change: Progress or decay? 3rd Ed. Cambridge: Cambridge
University Press.

Baklanova, E. (2017). Types of Borrowings in Tagalog/Filipino. Kritika Kultura.
10.13185/KK2017.02803.

Barker & Barker. (1993). Ang wikang filipino. Retrieved on June 01, 2019 from
http://siningngfilipino.blogspot.com/2012/09/wikang-filipino.html

Bigler, A.M. (2017). Fragmented perspectives: creating empathy through experiments in
form and perspective in short fiction. Retrieved from:
https://repository.lboro.ac.uk/articles/Fragmented_perspectives_creating_empa
thy_through_experiments_in_form_and_perspective_in_short_fiction/9326906

Brown, H. Douglas (1994). Principles of Language Learning and Teaching. New Jersey:
Prentice Hall Regents.

Coodin, D. (2017). Characteristics of 20th Century Literature. Retrieved from:
https://penandthepad.com/characteristics-20th-century-literature-8221336.html


http://siningngfilipino.blogspot.com/2012/09/wikang-filipino.html
https://repository.lboro.ac.uk/articles/Fragmented_perspectives_creating_empathy_through_experiments_in_form_and_perspective_in_short_fiction/9326906
https://repository.lboro.ac.uk/articles/Fragmented_perspectives_creating_empathy_through_experiments_in_form_and_perspective_in_short_fiction/9326906
https://penandthepad.com/characteristics-20th-century-literature-8221336.html

Journal of International Education 79

Finegan E (2008). Language its structure and use. Thomson Wadsworth. 5" ed.
Fowler, R. (1981). Literature as Social Discourse: The Practice of Linguistic Criticism.

Fromkin, V., Rodman, R., Hyams, N. (2010). An introduction to language. South Melbourne,
Victoria : Cengage Learning Australia.

Gusti, A.M.A (2009). (SLA) Second Language Acquisition. Retrieved from:
https://www.academia.edu/7436426/The_Acculturation_Theory_of Second_Languag
e_Acquisition

Harya, T. D. (2016) Language Change and Development: Historical Linguistics. Premise
Journal Volume 5 No 1, ISSN: 2442-482x (cetak)ISSN: 977244248DD3 (electronic)

Holmes, J. (1992). An introduction to sociolinguistics. New York: Longman Publishing.

Jackson, S.L. (2009). Research Methods and Statistics: A Critical Thinking Approach 3rd
edition. Belmont, CA: Wadsworth.

Kachru, Y. (1996). Kachru Revisits Contrasts. English Today, 12(1), 41-44.
d0i:10.1017/S026607840000883X

Kleifgen, J. (1997). Principle and Practice in Applied Linguistics. Guy Cook and Barbara
Seidlhofer (Eds.). Oxford: Oxford University Press, 1995. Studies in Second
Language Acquisition. 19. 402 - 403. 10.1017/S0272263197223053.

Kim, H.B. (2013). Forensic linguistics: a tool in American and Korean poetic styles.
(Unpublished doctoral dissertation). University of the Cordilleras, Baguio City.
Philippines

Maass, D. (2012). Writing 21* century fiction. Ohio: Writer’s Digest Books, an imprint of
FTW Media, Inc.

Macaraeg, J.M. (2018). Military milieu in poetry. (Unpublished master’s thesis). University
of the Cordilleras, Baguio City. Philippines

Maxwell, A. E. (2002). Acculturation. Encyclopedia of Public Health. Encyclopedia.com.

Meniado, J.C. (2019). Second Language Acquisition: The Case of Filipino Migrant Workers.
Advances in  Language and Literary  Studies. ISSN: 2203-4714.
http://dx.doi.org/10.7575/

Moody, A. (2003). A Variationist Approach to Models of World Englishes. Journal of the
College of World Englishes 4, 37-62.

Nordquist, R. (2019). What is synchronic linguistics? Retrieved on July 08, 2019, from
https://www.thoughtco.com/synchronic-linguistics-1692015

Palencia M., Cruz, J. (2019). 21st Century Literature from the Philippines and the World, 3rd
Edition. ISBN: 978-621-436-029-1


https://www.google.com/search?tbm=bks&q=inauthor:
https://www.google.com/search?tbm=bks&q=inauthor:
https://www.google.com/search?tbm=bks&q=inauthor:
https://www.thoughtco.com/richard-nordquist-1688331
https://www.thoughtco.com/synchronic-linguistics-1692015

Journal of International Education 80

Reppen, R., Fitzmaurice, S. and Biber, D. (2002). Using corpora to explore linguistic
variation. Retrieved from: https://benjamins.com/catalog/scl.9

Santiago, A.O. and Tiangco, N.G. (1991). Makabagong Balarilang Filipino. Rex Book Store.
De Saussure, F. (1959). Course in general Linguistics. New York: Philosophical Library.

Sobolewski, F. A. (1982). Some Syntactic Constraints in Tagalog-English Language Mixing.
Philippine Journal of Linguistics, 13(2), 35-62.

Thomason, S.G. (2010). Contact explanation in linguistics. The Handbook of Language
Contact. Wiley-Blackwell.

Van Goethem, K. (2017). Lexical categories and processes of category change. Perspectives
for a constructionist approach. Journal of Word Formation. 2. 31-61.

Vicente, M.T.T. (2010). Pagsusuring istaylistiks at linggwistiks sa mga sanaysay ng mga
plebo sa PMA ng modelong foreksik nina Coulthard at McMenamin. (Unpublished
doctoral dissertation). University of the Cordilleras, Baguio City. Philippines

Zdravkovic, N. (2018). The Meaning of Meaning: Leech’s Seven Types of Meaning in
Comparison to Palmer’s and Lyons’ Approaches. Retrieved on May 23, 2020, from
https://www.researchgate.net/publication/335272788 The_Meaning_of Meaning_Le
ech%27s_Seven_Types_of Meaning_in_Comparison_to_Palmer%?27s_and_Lyons%
27_Approaches

Date Submitted: August 26, 2021
Date of Review Completion: September 30, 2021
Date of Publication: October 31, 2021


https://www.researchgate.net/publication/335272788_The_Meaning_of_Meaning_Leech's_Seven_Types_of_Meaning_in_Comparison_to_Palmer's_and_Lyons'_Approaches
https://www.researchgate.net/publication/335272788_The_Meaning_of_Meaning_Leech's_Seven_Types_of_Meaning_in_Comparison_to_Palmer's_and_Lyons'_Approaches
https://www.researchgate.net/publication/335272788_The_Meaning_of_Meaning_Leech's_Seven_Types_of_Meaning_in_Comparison_to_Palmer's_and_Lyons'_Approaches

Journal of International Education 81
About the Authors

Johnna De Castro-Fernandez, RL, LPT, M.Ed., Ph.D. is a military
officer and an educator, Corps of Professors at Philippine Military
Academy for 13 years to date. She obtained her Bachelor of Library and
Information Science at the University of the Philippines, Diliman,
Quezon City, Philippines. She obtained both her Master of Education
major in Filipino and Doctor of Education in Language Education
RS degrees at the University of the Cordilleras, Baguio City, Philippines.

She is also responsible for the professional military training, character development,
leadership, and physical training of the cadets/applicants in the Armed Forces of the
Philippines.

Maria Teresa Tibagacay-Vicente, Ph.D. is a civilian professor at the
Philippine Military Academy, Philippines. She has worked as a
faculty member of the Graduate School for Doctorate Degree in the
University of the Cordilleras in Baguio City and Graduate School
for Masteral Degree in PANPACIFIC in Urdaneta City, both in the
Philippines. She obtained her Bachelor of Secondary Education at
Saint Louis University, Baguio City, Master of Education in
Filipino as a Second Language in Benguet State University and
Doctor of Philosophy in Language Education in the University of the Cordilleras, all in the
Philippines. She is assigned as Academic Mentor and Course Director in courses such as
English, Filipino, and Literature at Headquarters Academics Group in Philippine Military
Academy, Philippines.




Journal of International Education 82

ISSN 2586-6478
Journal of International Education Vol. 3, 2021

Management Dilemma and Governance Innovation of Secondary
Colleges of Public Universities in Mainland China

o B DY 1L 4 SL AR — 47 R e ) B R 5 SRR AT

PEHE Yang Xueying' 4 5E Zhu Jianding 2
PUEIMRZE RS oo B

School of Marxism, Southwest Forestry University, China

Abstract: The internal management structure of public universities in mainland China is
gradually formed along with the reform of education system, and it has formed the college
management system commonly used in comprehensive public universities. In the internal
management structure of colleges and universities, secondary colleges are not only the
extension of the top management level, but also the middle force of the grassroots
management. No matter how many levels the management structure of colleges and
universities has, the secondary colleges need to deal with the structural relationship with
school level institutions and grass-roots executive departments. In this structural
relationship, the identity role, management boundary, management alienation and autonomy
weakening of secondary colleges are still prominent. Therefore, it is necessary for the
connotative development of colleges and universities in the new era to innovate the
governance mechanism of secondary colleges, to construct the spirit of service and to carry
out classified management, to implement the organization reengineering and value
innovation, and correctly regulate the authority relationship among the management levels.

Key words: public university, secondary college, managing dilemma, governance innovation
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Abstract: More and more Chinese universities have established Korean language and
literature majors, with the deepening of the political, economic and cultural exchanges
between China and South Korea. At the same time, the development of Korean language
majors in Chinese universities is also promoting exchanges between the two countries in all
aspects. This article analyzes the current development status of Korean language majors in
Chinese universities from multiple perspectives such as the number of colleges and
universities offering Korean language majors, the number of high-level majors, faculty,
employment, and curriculum construction. It also discussed the development direction of
Korean language teaching in China and the trend of Korean language talent training based
on the actual situation.
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Study on the Design of the Learning Situation of the Training Course of
""Food Service and Management' in Secondary Vocational Schools -
Take G school in Kunming as an example

AL “BREUREEHE” BIIFRENSE BEGTR
— AR HITH G 2R

waktEe' BEcC
EMCPNE B E S-S B PPN SR 7L i
College of Vocational and Continuing Education, Yunnan University, China
Ziyang Normal School of Sichuan, China

Abstract: Paying attention to the teaching of practical training courses is an important
feature of vocational education as a type of education. At present, the content system of
practical teaching in secondary vocational schools is not perfect. The teaching content of
"catering service and management" practical training course is out of line with the needs of
the hotel catering industry, and the teachers have not carefully designed the teaching process
according to the type characteristics of vocational education. The key premise of designing
the learning situation is to go deep into the hotel catering department to investigate the
specific tasks of the restaurant attendants, and then establish a design team of hotel catering
industry experts, vocational education teaching and curriculum experts and secondary
vocational school professional teachers, Through the analysis of typical work tasks, the
formation of action areas, the determination of learning areas and the completion of learning
situations, the four processes are realized. The learning field of this course is catering service,
and its learning situation is composed of catering service skills, Chinese food service,
Western food service, coffee shop service and room service. Teachers in secondary
vocational schools are able to complete the learning situation design of practical training
courses. Only when every teacher in vocational school has such consciousness and action,
can get rid of the past disciplinary teaching method.

Key words: secondary vocational school, training course, catering service, learning
situation
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The Application of Game Teaching Method in University Literacy Class
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Abstract: This article is about the research of the game teaching method. A reasonable game
teaching method is helpful for enlivening the classroom atmosphere and improving learning
efficiency. At present, the game teaching method is often used in the classrooms of middle
school and elementary students, and there are not many researches on the game teaching of
college students. Through theoretical analysis, this article attempts to provide some ideas for
college students' game teaching.
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Abstract: The learning purpose of Chinese learners is to continuously improve Chinese
communicative ability and complete communicative activities. In traditional teaching,
activities are mostly carried out from several aspects of listening, speaking, reading, writing
and practicing. Among them, the teaching application of excellent Chinese films and
television programs is also the most used method. This paper is mainly based on the actual
teaching, and discusses some viewpoints on the application of Chinese language learners in
the general education of Korean universities in the Chinese films teaching, hoping to provide
references for related research methods.

Keywords: Teaching Chinese as a foreign language, Chinese films, cross context teaching,
listening teaching

.05
VAR 2 H OFE TR IS AN B IR SRR A B BE I FF e A BRIV E ) . R
(1986) % Fat 5 2V 10 B )2 B i 2R 18 258 5 AT 2 BRI RE 71, 203 (2000) F5

Y EF B AR BEE A AR 2US: B ROAE T8 2 52 0 3 R I RE R O R AR AR A S R B A
B, HreJLE R AEAT SRR RE T TS b 2 DRI R AR (T SR Bl
Bo Hrv, FESCREAUIE SR E A R R T BL

WHEHH (Audio-VisualEducation) g H BT SR LRI H A Him, EH
SR, T AR E N IRE, T HAMEELEERE, URSRELNHAE
. AR R B A K S B 1 B A AR IE — TR RO RE B s B, Hoh
WAHERIS . BRERERNNERIGE . \ER. SR REF 1M AT,
FEAEALAR A2 8 R LB R R R 7 R B AT RE 5 2 4, IRAEWS
PP AR AR R AL R UL AT R R, PR R R, A
RIFRIBRRCR . Et s R RARE, KA B RE A B2 IR = PR T8

UL, B, ORI, KEORER B S B AR EE, WY 1R R R R



Journal of International Education 135

BRRIFER R, FHEBUU A AR RS S A SR A BT R R IR R, R R R B
—HREE. EEERNMAERE, K88 E N2 EAT A BRARER
AR R MR BUR RE S AR TBL T HNEE S, BokvEss, w4
B h S B AR, DU B Y (0 SRR S SO R B R RE T, IR IR
M N BB AMEREHCR AR E . (R T R SR PE B, B R A R IR,
BRABREE M BN, BAE, SRZRANIVIFORCR, B O R R S OR w8 (10
FURHOR . BRI IE S PG — R P BOBAT AR S O R, it s —
B L BT Briat S BN SR RE R R A SCRERT R P . ik, AR S BRI T A
RITE b, MR EE AR PR B o CRfisE) BB, et i Bl
AR B VR R AR B BRI O, FEE LIRS A S B AN AR S A R R
AaT, AR T I OURT R R AR P B B DL S TV . A BB T, B
e ST A A RS A RS BRI R Gk, [RGB B AT DU B T T

JHERA e B, WRAT IR 2%,

II. EEHE PR BB N RS

LSRRI E

A B AAE S TANGEBCRAER, By B DT T B . W
Carr (1989) 8 R Fr Bl #2 /& H IR B SR SCAL e i, 52 3 3 17 35 BB A7 52
FE M8 v B B B A SOAG BT B AR 5 F RO IR IR % . ok, B TR R R
A58 T 3G Ry BB EEE K F 5, W0 Blakely (1989) TR B> Ry
M TRE S RS, ANGESE B AR E NG 5 N 2 B AT B AR LU UG B
ST BIE; Tomalin (1990) 7 M bk R A8 Rk 2 M T BUR LS EoARE A T
IR, BRRNS X Ef b RIE, ERAES T ROdE. & SISCEE G AR R
MG 558 HiW. Ishihala fpfER, FREMELRE2EECLRELNEN
[FIRFRC IR GS, R MR A AR T RENS T L B2 R 5

TEBHIMBERRHOF I A8 H AR, 30 R A 5 3 3 I B ] R S Rl AT 4
AR IS — H Y, I AR A T A P R BEOR S5 B 0 R B i 5 B iR iz o Bl
PR MRS EEAZ BN IAERZ L M R, S SR SRR AT E R
WA BRI IR RS A b . SE LR, B T HER MM 2 ik, S n Dlaxii
WERRAAM BRI W, SRa 2ERMKBUA . &8 SCSETTIR RE,  FIRS A

H



Journal of International Education 136

A DL AT R AR R P R B AR B R R E, BB AR . AR AR
o REEZTHIMIBAR, IREHABAR . TR AR IR Ot — MR B R
At BR TR SEM BENE O] SRR H B AN, B R S BRI T R IE AT
IRZIMB PR DL RO, EHERREE ST 08 A Al SR B i A 2 W B 38 SRR R AR
AR PSRRI B, BT DGR IE 2 18 e 8 B A A5 A S0 i R Y R R
ERCECE NP LS

2. ORI 118 4%

VR R —Fp B B R O, BRSO A ACS H AT I R RS A, AR
WAL, FLGRIEREZ A ZF M RIEA R . KPR RE., AR

FIEAIR D T BT B R . SRR T RMR R HCR T4, BN
AR HR A IR R ORI A (I8 3 DR IE B R R M IR a5
JEZE (1997)  (EEREHIE AR R WIIR) BREH T 55 RN CREVEMS &
“ZEA. BE. BRI, TR, DEE SFER. BRI BREFE (20100

(R EAEBINEARZF R ) BRI R R AE O R AT
HEA, BEfAHEE, BEEEEEFEMHENEYNE, SR, (e
il A2 LSS P R RIR RS IBATRE 5 #0557 -

AR RS 1 Se A5 Fr (I8 2 B JEERZ S AN (R O AV Al S A I R I 5 HL KT Y
SAARL, IR M T AR SE E AR . GEE RRE S T 1 AR AN [ E
FEREOR . LA ) U SR R AR ) |, REORLIERERE S, S TEMTERYE, 1Eah
BiAEE, el SARRSRBT B ERILR . BRI RS
HESEWEME AL, ED “BF, B8, B KRR, [FIREH DOEEE 2R
B, A g en st B H B R I AE T .

BHHMIREEUR ) B R 05 B0 F P RE o8 O P is B, 528 B I HERR G
FRE MU AT R B SRR AR AR, OGRS E B E R B,
SRR SR LB AR BRI AR E P B . SR R B B L i b s i
W GEFANR R ARSI 2 RBEER . BUA. SO SRS AT E R R
SRR R B ANE AR O L R AR

-H-

Olip
oM
o
B

|



Journal of International Education 137

1 AR ERERE
AR B IMNEFE TR AR R E T, HiE (2003) & “=g” HFHEM
C=ER I, BB AR BN R AR E. MY (2009) FEH
PERR S AT BT TIE . SO R =5 I AREAT T OCE I E AR N SRR e B R . K
(MR8 RiE LeRR A i B B R AT & B AN RE B AR R T, AR B B 7R R
o

R TETT I, B e o A2 8 3 TR A R I A A R RS £ T ]
KRR M TE IS, BN S . IR BT SR VA TR RS A TR ) DA RE R RRE
BT LR DR Ehaat s st 7 EIEATIRAWT T[RRI AR RS L, B
T JE TR, B SLES B FH NI, EmIETRE, EAMTEEENESE

REATMIFET . AR IR A2 B AP, RS, e e B % %05
T 58 B B 2 RETIE, SERIEREACT

S 5 E 30T W L T AE TR K D K B B e 1 B R S R BB B AR, SRR AR T
Blackboardlearn+ V24T, B RFGEREEAE . SREE G 322 H 1942 T3 b R 52
PR it R 3 AE S AN RE B P R N AV, [ PR I 0 32 8 AR o BT S e 1) v B S A AT
MR, NI CRMAESE) BN E B, 4T B 2R,

IRESC SoE e

BIEPRATHE N 8 A ERRA REEE NPT, RN R AR EE . A
LR B, —ESRERIE T, 88 T 2MPAER. £ 16 HKSET, 1l 8
JE B SEAR B} T 2 DA R F B ) 1 S BOEE AT, IR R DU R R R
AR EEUR R Z — CRAHE) RO, SRR FILE 9 SRk

(CREMRE) RUF R RA A AR BE LM BIEER . Zheld 7%
BEHFHEACER I Lo BB 85 78 NR S £ “R” IS, (EA R RAT IR
BN B RN A eI Y F O . e R E R, RIS S8, BT E IR, 2
B, FERILCEE SRR . EIEIRERAUGR, SEIRmRE, ERE SRR E
2o MO CRfRESE) FREE ] RESK T ETTR, ERPESOL R, 28
A DA AR NS ER At S AR, DT R B SCAl, B E 2 2 A R R 5 I LR

2. HUEIEN



Journal of International Education 138

BEEENRS AT AR S BRI SRER R, ARG T L B T, B aE .

PN, AP RN ERIET R AL BN, FHEEELL KA
) MR, MIEER S RE TR, S S BB R L.
BT 2R HNEEAR, SN A AR R .

Iy, EENERETEE L RS TR IR, S8 3 BhCR A Kl T, A E R B
RIiaz, 5| 32 B R RS N 7 2 A LR

3) TERL 4 M R

BT REAMIEMEEENRARONE. (REEE) MEMASHES TR
2B R, WRIE P RERR Y, S SRR R 1 B

“UET ERENRZ —, HAMARERN SR, HRWFHERES R AR
PR, MR AR R AIBGIE TR GEIEN) AF B, PreALEE A GIE T &
CGEIEN) R, BTS2 EMERAA ZRIFIPCR

BAGET) WA (WR) &7f (HiE®)


https://www.youtube.com/watch?v=oy6ncW8YFVc

Journal of International Education 139

RS 29 A7l 2 Aol B Ay =H] A
(a-fdi=Ah) =
A FuAdeel=  ‘OiE’ olgte URrt i REELA RS
ANE=d, (ol 91271 915)
PUNTBE & Hslo] Af7kE Y 1ol Fo] Folth
(] ZH A 9F) Moz AT B
8§ ddS wog 4o, (vﬂwgﬂlﬂﬁﬂ%)
J\T % R Ak B9 T2 1 Feo] H My HEA &
(ZAAHF) %ﬂ
8 S 7= Aokey, RmAHLEARR L E
HRHEA. (LzolH] 7] o) ek A %)
(ZFoidoh) SIaA dole =W 1 Y vhx e
o] Z o] 71478 2] oQl Folt}, 7HS JAde a3 2o
JE=H A4 R J2 S I R A 1A e
%%%ﬁﬂﬂﬁ+) (Al Zokall& 2 FALe] T )
vt} of53lt o] Eav|zt dEd oAl uithel] ElFo] BEWH WE o5
Zﬂ%%%ﬂﬂﬂq vtk 2 o] sk Al Hrk
R KA T H A H R
(ZA N EA] 7171 2 oF) (g A A oF)

5 o} 53 nhrhet sk AR W)

!

R Lot AR, HAE S WIS B HERANSE, AFR— SN KIbH
AAERESC i RE, RN ARSI R ESR, REORBEEFEREA . /54, DY
ANEMBEE “AbEAR, HARME. B2, AmEETRE. 7 HHIZRAW,

RIS — RWIE CGHEW) FB “EEAR, HARMR MR, AmEETH
W7o G 2 B LSRR B SR B0 AR A RORE, AN TR A B S, BT
CGHIEN) A% Fl, FAED 1 7.

A E
1) &) BEE 202



Journal of International Education 140

/g\ 2

SAR AR A R M AR A S . BRI, AT AV R R 8 AT S
B B A AR R AT P AR . PRI A R O R R B B S A iR A

(Y ] B e U e o e o — ] B 2055 DAy B Y B e PRSP RS T, sl 55 0 2 ST B (1Y
SRR AR . PR R i, SRR ANFEJERH o M0 B SCA N IRl BEE (V0 Y, R 81 B 22 (1 S0 AL
JE TR EAR, ARt R DA kA R AR .

% t-houtu

AaF, FE, EX| (L) o2 G).

Foo] ARRIO3] F o SHISE (ERET) 2t o37F e e Al
I EXYA1S ofmgtt). K (HAD I #iAR (K] 71) . KRR (A=A 7]) . 2
I % ()= HEE(d) = st J3l&e] $E oA = F4 (K
)9 d49& 7 aa, A7 o RA, AF £ AMFE SRS

| Jatolt),

75FaF-chisongzi

A, HE oo A i) o o &

AEAs AlsA (R A ZoFgde A FfHl o)A ol 1=
SAFUKEHCFAEE S B8t s Howtedl, o] RS A ES
o dol®: e dA FAvaL vk o] 2 Foll AsH A Al
UL g AEAbs 3 2t e AR A =yEit e
3 Hubgs Bl A = e Al o] "ol Al M= (i) =
ZFEA FAT e 1] o] BEE AS w9 Aol Hx; A A
= Szt

B oF

o
o

N
o

lo
to
[t

P24 18izu

TEE AAS A (FHw) 9 oo, dHES tEAHT Ak 239l
Eolth. AdAL ShA|o] hnjo|ae X 7)o FAAJRITE Ak o] [AF7] (3
) ] TAR7 (A4 | o WEW, 1vs AT TERK 9 2= 5
Aol ol Hol da(XH) 2 FY(ER) e+ T olsS UL Ho
Atk olF Y= FA (HILIK) 9 HS ofdl2 ol g (HEm) ol of
S5 okt o] ofEo] iR Ao Ao FEolo] A Esirh

JE X rushou

S WHE S 25 FANDRERK) S o5z oE
A G A (&),

F sl waw Awe ALe 25 (b R)Th e AGe
wasls Aol A 7hee] A9l 84 (EK) =, &7l WeRolw

vhelo] §& B Qg

rlo

1



Journal of International Education 141

FEM SRR B BB (R AL A1 2 B 65

T e wAL U YATSAE ge gAT -
EAGREAE 291 840 Helte BARi.

AL 3 B SA A

/\

W

2 B DL B i) B B 6 (R R, — IR RS — D) IR, A B SO Tk B
ooy, SRS ORARIR)F B, (HERRRE R AN i DURH B N sdase i I ) 2 v L
A5 5 7 B BT e By ) EEAT R0 B

2) FREHT

SALBRE B R REA B, L R A TR R T A S AR R R
KA, FANE RN B B IR B L, iy HAME B 5l B R REVA G 228 w] LU
e, BDINTR. FANRERE R P N EEA AR T R SRR AT IR, Bk
I AR AOREIRES, FRIEAT IR T, DA AR i ]

DI SRR A A, SRS R BIERE, MRS, SR IERISE
A, S ERMOBCR. ER:

(1) HAGE, HRANOLH,

(2) IBBRME T, PREE R 5L 2
AR AR e g7, BT EATREIARR W] LA R SRS

AU R E A T DU Bt HU B A, AR R ML T RRZREA 1 I BR A,
ORI«

3) RHE AT
WERR S I KR AR T, S B RR B T BIGE F, E R
SRPTTE. HUEBIS )RR 5 AT R, AR B RS A AR S O A ) A,
1T AT Bl 36 S BEH 1 RO M RE B O MR 5228 0 J0E — R W) AR S P

=0

&[‘



Journal of International Education 142

Bt E MR- R E R RIRREATEREE SR FREATRISE, ORI oRE
I H

4) A

(1) #ih

FHELIEREE 0ST (RA) ANAMEATHRW . R IRE S, 7RG AT
fRE, $h SRR VAR AR o AR SE P DASERD DT S Rh S S 5 A R R S, i
TR, SRBURTEINUR AL, tbAh, TR 2B AR R L0, ST Ry AT #E I
R 9L, 5] SRR B,

BFENE, AFDEE, F 7k S AAT-E41, 1992 9 A,

(Kfa) #a

IR A S R e IR R HE IS R AR DA R
sz as ] glolwhe) g et 7] o ol el 7l =ol v | 77 ¥ o
183 R BB AT FFRBA R ] A R

steERAMeZSsE e
R FaAE 2 BT )RR B i i
tof = o] F A 3l A A
SR R I £ i G
Lol=y o Bl Y]
BifgR — RN %

H

AP Bk E ol T
PRI 25 10 R 3R T 25
vl7bd g gold7H7 5 3
7ty 7k A vk
A AR 7K 3 15 P AR TS

o2 207k 8l o] 7] el v = A
g T 7K A [ AR VAL i 25

SeleH e S

il

{309 [ B AT AT I
zonb e A& S

A


https://www.youtube.com/watch?v=-aMdBA00Ijc
https://www.youtube.com/watch?v=-aMdBA00Ijc

143
Journal of International Education

(2) Hmcie

TARS

s o 10 S I e D 1 2 N I K s S I D 1 S IS N K A

(CHOTER=D Har 2 0I5

| AR 2016] @
ECEE s _ o
HEHES EETRFGjan icu] FHEL [EERHERan tildul
(i | Best=oA=2 FUE2 (EE-HRFGAN tilu]

Fa ol E
S AR
= (LE R FHE

AR ARSI

YAl 2008

@1, Fthoutd
525848 [leizd] suES(EEHE lg_\g;j,m ‘,_l ZIEEERTE 3,000 ISR, M) A G0IM ThEEA B2 5T S PO O RISt oy 7\ e HE SUIE Y
[33. #R8lzhuréna] =L AL CTEEISHU RS 3 & EAP‘HDID! BILkl 2120] VAL AI(EH, 2 Eiﬂﬂ’ﬂlﬂol o]
{ 34, FH2FIchisengzil ‘SE SUA (BET, R“‘M S0 FHES( 49Tk
1 4 5. Elrishdu]

saoEE e 2
htn 5% O 24l

== CHOTEHED MV

5 <CHOIEH)> OsT CTpopy

(1

7o Otors 27 REREBEE FO| PR
204 20 0237l 00l RI-.—i"N 23)

= i0a =% 21
=(HELE)E 2=RaT
(5o B EoEALE

| 20084 78 3 ij(?aé:tﬁ. %a;sjikiz-:-(ﬁiﬁém Eﬁ.{%i Eﬁﬁi%g% 214”;74) Vr;?-?(y'liﬁiﬁéﬁi)‘ EZSSZ(HALER) ISSSIEILEER) o
Ex L AR, Easy

EER(HE), 2

7.

SREEel S5 S ARES URran A8 UEREY

oA LETES(EER L s =0 Ao
72l ZEATI0| gl 0 301 E=(ti 22 27 TuaaEs) =~4°u Al e
{ IS 2N A7 2 B2 FOREDE)0 o S35 AL =5
B AL R £ e SRR rA Dt

S OERE) HY

So-e 2o% 2n s2e su g

ES(HEE AB0) D2 A, ALY, S22 L0 0120 UCH 2O SRS HES(ERT

BRI 230 H0715S 325 W7 D AN MFEE THE 2T 3

5 2SS 29 TI0| U O/SE GAE YUASE OlEE
Hr* HAIOE ATEBON OF UF SHOZ 40t S2l=
2R ERIE = 1w GoE), CERERIE, #4 H(TER), 2HUE
SRS S S i R e o

D\)(‘rio\q:»ﬂﬁ Z=0| mEE

SIS )Z SUH(AER, FT Y0 SRS TH\HE)Y EREME SYHEESD),
(" 5E) SFOIM “”EJ "[1\ O\ﬁﬁf ELE "-”NE = SFF(EmOIT

ol2joE 2(M)2}
(=RE,

2 2010.8. 1, TAET 2045

AR
CRERED) BT REAR AR E 5 B TR T B
B SR, RS RIS R O SRR AR . R PR DL AR R SR AR B
A6 e rh B AR B sl dn (Bl s, ARESE .

=1




144
Journal of International Education

UEAt,  HRHG SRR AT AR, A0 R A B AT S F BN aR B A

(SRR BE

ERCTIEN T

(£3) FEFR , SLSNE=H
(1%) RERT , SABRSAR

FEFR , SaSAR=E
FLEE. NN
ReRT  EABASAR
AANE, FRRFRIC

IV. EBRNEREAR

1. 3,

BERRAUR T, ERRAIE — TROBATHCER M ER T, A E SRS BRI
BRI, S NPDSC R FARGESR I BB, SRR B B A AL R s ST
WA, ERRERI VB AR R, R S R ARG ), RES ] SR
B . I8 R R R RS R R E B F BRI, B  r  EEE T
DASR i 22 o BT SO I B RS . UhAh, S R R (N B A% H R IR
REACBERE T, ATH RS BRI EE SR B 2 B 0 I R B, Bt A AR ) A B T
B . FERUE N B A R AR R R, VIR GiE

S LRI TR R BRI R, RS R BN R N B
Fr PR 388 K SRR RR B =5 THD o SR S O S AV B O T 1) B B AR R AT R T A AT
W B PR, TR BB EE B RS S, R T DL A T BB B B B T % T 1
UL BB EERERE & A5 RER. AREZMIMBE, IRELAR. B8 SR,
FEHEE A )T A F B .

2 IR A BB AERE: 1) T30S ©ad FolAo] opd g3lel =gntE Fa) g5 = oA 4o

ZHUIOlﬂ AR 3lglo] =Fo] He A BHUL > Jatzarojgte HFEHol wA T4 g3, =gl
& By oz Hio HIAZIWE AES At Fdth 3D ARE wAE T3 AvIA A&

T AT D AFUE GIE B3 FH01E 9 FZA R F AEF UEAFHSYY. 5) FEoE

OJEZ‘EW A Y F o da MEARIES IS B3 712X Aol Tw =AU B H KRR BHEE
ARy 1 R ”2@ Iy



145
Journal of International Education

FUAAE 2 B R R R I, R SO S 2 I EE TR,
B EE R, RSSO, SRR R, R AR R ) .

2. N

13 A1 £ 5 A R R S ) AR B AR R U A B A R B A e, R
AR 2 R EBEHCR S ), 48BE E R BRI R R AR A R e B IR B . Tt
EURSELE A B AR L L BRIV T KRR . A0 2 2 B AR Y AR
fEal, JOEURYE, JER. FEM . TE. HESE, BEAL.

PEARFE N BB, AT S B, RS H AR R T MRS P Rh A AR G I
SR F 2 H I BN R 2 B BOR A R, R E A G, REF g
BTGB LB 8 5], R EGEE S B AR AR (B 8 A BAL I B R . T As & AR
B S G, BENAREE, T RMEE, SRR R R A R R,
FIRFEARIERIEE S 2B MW HK, B2 —EASMARMEE. Bt R e
NESERIMEAT, B2 FRTRE, fArERE.

BEAE, RS 73 AH B RAR () B BSOS S, 38 0 A PR 1 % B A A D2 1 AL
JRERR, B B BRGS0, (AT AR R IR S 1 02 BB S B
ARAET RN RE D3R TR B IR, ERZEETI LN A BN, MEREE, 2
A B TR E S Dy T A R R E M e Mg BT AT, SRET R g ),
BRI . BT ORHR 7 FORHAE S R, AAAERTRE.

M OE

V. &

PHONEGE B S BB AR A A . B SO @R, RS
FOEIEF A B EAT B 1, A Bt J B A AT . A OO R, HTR] LA
A AT EIEBREF I, G EH. B ERSHEIEIER, GRS TR
B0 RS SCEVRIET NG, A RO B R HORE B . SRS E AR IE A
R MBS, (R E IR g b A e S B AN, B N 1 535 B,
NS A LR, I SRS T S 5R B R AT, RESE AR S A .
MR BERET IS, RESREAE, EREFAN. B8, B A0 e
WA, AFEAADHA R, 2R,

—
IS



146
Journal of International Education

2% R
1. BFE

Stempleski, S. and Tomalin, B. (1990) Video in Action: Recipes for Using Video in
Language Teaching,Prentice Hall International 1990 173pp

BRI, BPOMERE AT SR R B A AR A M. a2 pa bR

S RCHE, 1994,

2. Fm L

PIR\an, ZEABANEEACT R RE SR R T ], Wb SRR B S At B, 2002 (2)

H B, BNERERA AR T B EREH] [T], B R RS S B B Bk ; 2003 4 03 Y]

BigAE, HIMNEREARIER AR BUIRERIA [T], BHARHE 95 €, 2008

ERT, ERNERREESNERE AR [T ], SCREE - PRI, 2009

HEY, ERREAERINERE AT P — L CEBIREE) BB L], B

4, 2010

Carr, W. (1989). The Idea of an Educational. Journal of Philosophy of Education Science.
Volume 23, Issue 1 p. 29-37

Rees-Parnall, H. (1991). Reviews, ELT Journal, Volume 45, Issue 1, pp. 80-81

Date Submitted: August 20, 2021
Date of Review Completion: September 15, 2021
Date of Publication: October 31, 2021

About the Author

Li Jizheng completed Master of Arts degrees in Yanbian University in
China. He then went to Korea where he obtained his Ph.D. degree at
the Sungkyungkwan University. His research interests include Chinese
Characters, phonology, teaching Chinese as a foreign language, etc.
Currently teaching at the International College of Suwon University.
HAE, SRR S B B OB S S e, T AT R R Sl
T HANEREAURSE . BT ECT UK R OR S B R




147
Journal of International Education

ISSN 2586-6478
Journal of International Education Vol. 3, 2021

Investigation of the Image of Thinking Women in ""Nineteen
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Abstract: "Nineteen Ancient Poems" first appeared in the Miscellaneous Poems of "Selected
Works(Wenxuan)" compiled by Xiao Tong in the Southern Dynasties. Half of the poems are
poems about "the yearning women poetry”. Through analysis, the author believes that the
reason why "Nineteen Ancient Poems" can be praised by later generations of literati and
scholars is that the poems and the image of yearning women are indispensable. Although the
image of yearning women at this time is still not full enough, and is in the transitional period
of shaping the image of yearning women, the value of the group image of yearning women is
significant. The image of yearning women in "Nineteen Ancient Poems"™ marked the
beginning of the diversified creation tendency of yearning women, and it played a certain
role in demonstrating the feminine creation of later literati. The author believes that the
shaping of the image of yearning women is an important part of the artistic achievement of
"Nineteen Ancient Poems", and an important factor for "Nineteen Ancient Poems" to have a
place in the history of Chinese poetry.

Keywords: nineteen ancient poems, image of yearning women, yearning women poems,
transitional period
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A Study on the Development Status of Live E-commerce
in China and South Korea
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Abstract: Since ancient times, South Korea has a close relationship with China in terms of
geographic location and historical origin, which also makes the Chinese and South Korean
economies have many similarities. In 2020, the world's economic growth has fallen sharply
due to the COVID-19. South Korean economy has also suffered a huge impact. At the same
time people have begun to turn their attention to live commerce to find new ways out.
Compared with China, South Korea’s live commerce is in its infancy and the development
system is not yet mature. China’s live commerce started early and is relatively mature now.
Therefore, this paper makes a partial comparison between China and South Korea’s live
commerce, hoping to show the basic model and characteristics of China’s live commerce by
analyzing the status quo of China and South Korea’s live commerce, so as to provide
reference and guidance for South Korea’s live commerce at the initial stage.

Keywords: Economic, China’s Live commerce, South Korea’s live commerce, Comparison
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TE R — R A R BB SIS R0, B B Sh st B S . T E A
BRI 2 A TR, R A5 R 5 MU &0y #9 MELAA SCF ELRE TE
JEM S IABGR . KA 2 H, TH M 1 0 30 R v R R T R Ay TR
WEB BRI, M RN PO A 1L B E B SRR . A
e 2R AR BN RP0a s TR ES S M ERERATE , MERB T
PR R ZECE R . RO N 4%, FEWIRR. VSR 4 R WA in N 2 B 1%
BT E MG E R . R A A B SRR R, 2019 B EREE R AT E T
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8] P47 7 7 58 5 A U1 4561, 2 {0, A4F B R AT 3 TR ELE B R T KR,
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Abstract: Due to the recent Korean Wave, the domestic beauty industry is facing a full-
fledged global competition with advanced countries in the beauty industry. Preference for K-
beauty is increasing mainly in Southeast Asia and China, and the number of international
students to acquire beauty-related technologies and know-how is increasing steeply.
Accordingly, in order to be globally competitive, the domestic beauty industry faces reality
only when it closely collects and analyzes data on the economic level, social and cultural
phenomena, and awareness of beauty of other countries. However, compared to global
interests and opportunities focused on K-beauty, preparations for expanding its influence in
global markets are very insufficient. The majority of Korean beauty-related students are not
working in beauty-related fields even after graduation due to employment instability and low
wages, and school education alone does not have the professional service skills needed in the
field and language skills needed to advance overseas. In addition, the global cosmetics
industry continues to expand due to the improvement of living standards and the aging
market, and the high demand for manpower is high, creating jobs and low barriers to entry of
small and medium-sized companies through ideas. Most domestic K-beauty and cosmetics
education institutions are centered on job training for domestic consumers, and in the
absence of K-beauty and cosmetics image enhancement and export linkage, K-beauty culture
base is needed to promote and trust K-beauty through professional education. According to
this need, the study began based on various data and results collected based on the
experience of beauty school establishment projects previously participated in in Korea.

Keywords: Korean Wave, Beauty industry, K-beauty, K-beauty and cosmetics education

I. BT

lfl3

IR AR PR A BREE AT, T [ SE S8 B AR B A SC S8 SRR B KL R A R, UL R R
o R B A5 M 3 K-beauty (552 BEANETIR T, 535 98 0 5 SEAH Bl BT AT R s ) B 22
ENBORTESE . B, Ry 7 SRERE S SE MBI T T, i H A B K R A I K T
AE AR 3G B RR AR S AT ] BORLEAT ISR AN 3 M+ 73 b 2 (Korean Wave
White Paper, 2019).

BB K-beauty FRHIEBEAN ELR B SE SEAE IR P 2 L e BUILIE /0 vt ez

DR, KRR RBRRRER R,
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Ao BRI N 56 SEAR B B3 B AR 2 WA AE 25 R 0 R AL AR E - IONIREE R, 3
P AR S SR AT O A B A o ANk, (8 YRS 1 R U el 2 3 1 e ok
R A e ) 2 e BOE MR A O PR, i ELIEE F AT I R EARE S R 2
BLA SRS bR B R — . BEE AR EACTE IS, BRI, At
E A EREI R N R AR RS, BN TTEURTE RGN, SEBEUR R i
SN B B 7 SE TN R ARAR M A S 5T # (KOFICE, 2020). &3} 5 1y
K-beauty L& AH B B0E 1B SEEFT R 2 S DL s B B 9 v 23 4 6 1 B R I E h o0
HH, IS5 K-beauty FIHE BT b I R I SCASEBEIE TR A L I BUIR,
e J0 2 O S R MR R M B SR S R A BRI N A R IRF I I Vg A B AR
mag¥t K-beauty B ARFIYE RIET:, SGom 5 AL 1 B BE RS 1t B & 2576 447 (Korean
Wave White Paper, 2019). [, AWFFUMKEE ORI HIF#E] Beauty school HZHJAL
B, A B E R AR B R AT Y, DAAR N PLE (R 7K S 2 O B2 A A ke B8 52 A T B
BAERTE R, WEE TR EFEATRA MG A, WEEAE, ST
B AR 2T, DU TA AR SR A B 27, SR BT ORI [

1. B 7k K S

ASHIE FC 38 I8 5 2 R A AR ek O 2, AAE SE S A0 FIAT (B A B 1 3 4 L
LA R B S B R A B R, ARG HEAT TR A . 2R A R R
R E, SERER G A RIRE, H iR a5 e a M &R E R — 2 1
BERE . AW TR AR B A AR K2 W, (H UKW ST R L B SR SR AR IR AT SE 36 HH
A A R Z B, PR IAT R SE P AAAE R AT B pl ok . Ay RIEIE AT 7T r] LS
e [ [ 19 5 S A A BT 7 S B A1 5 S 0 W SU AN B LR B R 31— g I 2 B A
BEMEA

A% 16 R 2l 5 SEAH B AR AR A AR L R SR R B 2020 4 10 A
5 HZ 10 A 15 HIPIREm A 51 4456 ERAERE . 20 Z4CEMB 2L, 13 Atk
AR AT SENE SR S5 3k 84 NEAT 1A, REAAA 2 Bl AR FHEH AL B RR
FECCE B SR AT U RFAIIA S . BUT KBRS CE R, S RORE R SRt BuE X
AT EORHEUR IO R B A SO e T USRI — 2 2 5 80, (B R G 5 |
FENLRERR SR> B, SHEZ AT TR S . RSB T A
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AR B, AHIEFURE B 5 W E A5G S A AN s B VR BT 1, AE R R
I BR S SEHU A AR 9% S AN BN, 10 EL X B BT, RS BN AE B 2 AR R
[ 8 9 A B A DA BG5S L P [ R A R AT R, A AR AR
TR JT SN G JE 7 TR A 7T HARROGE T 7%, BAER TR RIS S
QUBIEATIR R, SRR,

1. BEERE =
1. RENSBAEE

SRR DA A LU ARG . 2R, PRREE AR LR, sRRIEITE R
T K-beauty 7 SEEmiMERINZ 2B EE, Aot dh 22 SR ) D g n,  SCHeiBD &
S B v A8 5 S s SE 1 2 e ARl 3 R L R SR AN R N T YR i R SR A T R AE
Rk, fERB R EIESE, REGUAERBIERKESR. B, BREHT
B R 3 . SREMERATIER SIS 5, R IEA. W, k. BREE R,
B S5y M AN AT I AE 36, JUHLSESE MR A 7 S 1 A M vk h S AT B AL B A - AR
FATSE, Hm R 518 TR A o A SR AR B . S =, R B A
SRR ES. R IR (CBIE., . WS, BOL RRBDLE).
ey HEPD. B AR SEANAS S TIE RN ACTE I R AL, AliE S 2 A e B

Wb PR 3G 3E B A 2 RN O S5 (0 TR IR, 8 B8 B8 ) 5 SE 0 A AE 25 K AT R
B, REEMITIEEM A DEENBE SR AN 2. SEREFEAADRAR
AR e 38, (R FLR T DL ELIESRN BB TAR e 0 R S AR i b B AR
BIUTBUR, 52 SB[ 28 E S8 AR 1yl S U UM B AL 36 F vl JEASIESEaF 1R
Bl fFas b, DI BUR 2 8E A 2 M A JTiR AT (Park jaehun,  2020) » K,
BB BIFRASE SRS N A B B i R 59 . AR DRI ERTE 2 70, Wr 2 IS
K-beauty MIFFRAETHEIN, FRESCIEAEM A SEmE L& LT HEN %, #2AE
WIS RIS RO SR, R R R AR

DRI, ARy ik i P R DA% B 5 A vl 8 ) 38 7 R AN 4 S TR N 0 i e AN 2 1l
WS, BUR P REARIE (A B E $R B, M o B 75 56 SR IR A 1 B v 2
B, 2T K-beauty friK, HEGRWTHI%5%— R I SCHR A A AT Bk
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2. WHIMREHEHAE

&y TR A R, FFRERMNENET, EELBNGEAE 5N
L0 R A B IR SN EAT B FORARAT S8 3 i 2. BUAAT AN BN SRR e vy 1
FRAERE, WPIRRRA M. R EENES RE 0 SCHE RN AR
KA A WAET A

2.1 BRARAER

B e e JB PSR AL it A S AERE T IS S22 0, AMERCA 16 HIEWIER,
MHBA 2 FRIZEERESZHER. Wi, BEEFH R ST IEHE
I
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LOREAL BEAUTY ACADEMY
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2.2 Tony&guy 2[5

Tony&guy & B4 50 LA LKL, 1F 48 HEIZKERA 475 BRFEE£E)E, I
iR B R M e A ER AL, T Ho2 S R e 48 6 B TR R, Bk R AR S
R 0 3 AR 2 Hi R . ANk, Tony&guy FHEEEE 10 B4 DL E SRR
PENALEr, [FIRGES EAR L. APP. AR LMD, SRR,
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2.3 WEER

Vo E R R R A AR ETHT Vidal Sassson AIEEHISEEERE, (EEEEEMES
B e R AN BEFIRE B, ESE B 5. SRy . AR aE . JBSe. R PSRN
AH A R . AR A IR Y EHE A E BT, [, s RA
Tl Ay, Bk s, KA RAFEZEAA TUEDENE LS. WES
AME A T )5 B AT R AL B AR, 8 A T A NIAS B ) na b ik fe, AR
FERAE 1 AR 2 30 A RS, GEBT 20125 MR sn A& 1728
BEEHAN IR A 2 BB, LB W ENBM AR, HERES R RS
R, WRRAVIRBE R PRAIEERE . R G IR D R b B b S A T
SRAL BT SR G S5 AH B 22 R BT RE BIARBE OB, G AE T R AR A AR 4R (VD B 82 B S 3
e o S NAH A TR (10 6 [ B N A T S2 R SRR, SCAT 600-700 B E AR
BRr 220 1-2 JA IR SERIERAE .

% 1. Vidal Sassson I [l #

2l ATE A PR fi] TR EH (8)
g 24 4 %%%E 24 Jd 18, 096
30 Fl #h3ERE 30 JA 20, 953
e 5K
VO HE B BT 9 5K
WHER L& 5K
- Eﬁiﬂﬂ ok TR
IR R abc By 5% 5K 749-1, 485
abc Gy 5K
abc AL 5K
abc B+ 5K
abc #X&5FE 4K
JAUGRAE abc BY#% H—/4 K 1, 066
VORERRIRERE B Ske Yy ak 3 /INRE /R 5, 066
e @%ﬁﬂ%@éﬁ% 4 3,873
LR BIAE 8 8, 000
RARTE 16 J& 14, 667
e 1%1%& N 1,263
B NETT 3R 3, 682
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2.4 SACO 2Bz

SACO B fE AR IR 20, AERBfmAL IR M. Swhl. B
B PSR EAT B, N0 BT B ) 32 B 5SS b LEEKAJA. LEECHULHATRKERKER
JERHMEAZRIEE) . SACO 2Eeili R AR R 3% Aok i, MG EE TNRRES, IS
TN FAE R OR S AR RS M7y . SRR . MR ASE 5 K Free JRHI,
WS aEAE. MG, %W EM, MEZME LR SR, MRS M
B RE o

V. FAELE R
LAl A A EE R

TH 7] S5 25 6 S AN T AH B SE 0 84T T ARBRGR &, SREE % 13 A, ekLes
5 62%, T 38%; 20 BRAEEYEL A 46%, 30 BRAEEYEL A 38%, 40-50 5K LA L AEES B
i 16%; A 10 UL E&RBREER] 31%, HEHEK: HUN 200-400 Bl NIRIE 46%,
HILEHL, 500 B DL E A 2 N RAEE RIS 0S4 REER, EANR ARG
1 RCA BRI LI AR, DK 7 08 3 ST A Bl T I R SR e S O, R 2 A A
[38 468 JRR 5t 2 R S (i B BURT AR B AT IE AL 22 . BB L U AR H S R AR L,
TS A IR E IR R I 69%.

TERAM TR AR, i 80%1) 52 A= F R At M & i SR e b i B g,
SEWHTATENT . BLAR EZCF A LEARAM o 50k 2 O BE SR T EOR SRR . Bl 2,
4 FEHIERBCE AL 90% LA B AAEE M REIE. WHMEHE L S BISEARRBI RS, R
A RIUREIEES, WS K 2 B AT 88 S AL

ZBIAZEE M IBE B, 62%Z5i# lf 50 EEIGULT, K ZahdE il
100 Ew Gl NI AT, KA EIIER 1 A, Ko AZE 6 HH LU RIS
JIERFE.  FEIBIERCH MR, EUMERS SR, A 54% HUORERED 31%, FEFBE
K 15%,

2. REMM BERAEREAERHR
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FEFFFEAGEIRAOATIR T, R 51 ABBUTHER BN WS R ETER T 1
19 frEfE. H “EHIERERE 7 BRERERZ, &5 24% “HERHMR” , B
SRR, MFEEY, “PSEEUI IR SN R 20%.

e anit D 19%
meeEsgay DI 2%
WakahasmesEy P 19%
it I
et et e 17%
st H vkt G 4%
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[l 1 S R/l

BRI H N AR 17 14%
GRS E ST 20 17%
{2 B 8 %

B R RS BN e B B 23 19%
LERE BRI 29 24%
CIPE S v iE5di 22 19%

Gl 119 100%

B EHEMHB R R RIZILE 78 [, Ho#HE &HE i ENFH#$R R,
HARE 40%. HEZRT =R &R G488 81%, R A B MIERIEA T, & 28%; #
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BRRE AN S, & 13%; BEallEERsAS R #E NEZ L HANEZE RS 9% 8%F1 4%, K

A 10%,
45%
40%
40%
35%
30% 28%
25%
20%
15%
10% 8% 9%
5% l 2%
0% [
HE A HENEE HEEHABS B2 #HAgE A 2 HAth
A
18 BEES Ek. A5
HEWFER AL (BEIERS 22 28%
HENEE 6 8%
HEEHB S 31 40%
B S N 7 9%
HHTiEE J1A 2 10 13%
HAh 2 2%
&at 78 100%

o2 M S A B E ARG 29%, 23%[ N B KSR AH B 2 B R AR,
A B, B B A AR A DL R e i) Al TE R R LR R 2, Al
b 16%F0 13%. BLAMEWERR T B 51T84 .
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BUAESRE (A H BLR AR BSE H 1A SR B O B, BO%IER & & 1 i3, 35%
(KI5250% 7 TS MH R AR RS, 6% & & 1 B S AP E IR, Hbnr 5 DUt
SERNHUAT B A& 7 A H I8 AW 94%. 58 s sl RRAR A% 10 mh 38 1 s b e 2 Bl ey
TAERTZATEH, SRR 22%, K A E, b 20%, =63/,
HAREY 17%; 1eA B AISE ISR, A R BE AT 3 1 42%, SEBATRS
24%, FWEATHE 1T% = REF AN 83%. 58 R FIRRAR 15 Bh A el 36 16 A8 i
JRARRLKHE, o S BR A A2 O 2, IR AL A B b1 o

3. REMM B BAFEHR

FEAHBAN B AR A S RBUR, 2BEER 20 A, HiEG 20%, okl 80%,
HA DL 20 ZRMARAERL . WREKER S R E, % 75% (EREE 2-4 1 &
iR, BEE40%, EBIFERE, HBIEEE FER, #80% I/MNEAAf.
P SR, 3 20%.

3.1 REHE WL LR

K-beauty BB A 45 BN, BB A SR IRV AT 5 {1 SHIE Rl 20%. 475
19% At dh CERD 17%. KA/ 15%. SEZE%M 1%, BT 5 E4E 82%. K-
beauty BalHIMEHL, Bd—MS A EHERAE, 29%3%H YouTube, 23%2&H Facebook,
H W AT B AR HE A R B S A 5 TS P SNS AT B8R 77 VR 2 AT R

3.2 BB E R

K-beauty FHFEAHRE I AT A 224 Fh AT 6596 [H1 25 fih M A8 25 BB 5K A%, [k BRL 119 45
o R 55%, il 25%, Ml 15%, K2 5% . ZEE @RS FHEE,
oS PR 50%, YEMFIEAE & 25%, B 15%, HIFEERAE S 10%. ke REEE A%
HE B PIEENECHRE . FENBE RS, EAMRREFRER G 40%,
DN PR 5 30%. BRZEEEAR (5 20%. M CROPH S04 10%. IR E RS 1
RENERGEHBUT T BS R REAE, WEARA 20 A (14%), SRS EME
GBI A 1T N (12%), HEREE 17 N (12%). EBEHEE 17 A (12%). FiE
Bl & 1T N (12%) %5, BT 5 07 TARREIN 60%. BRI ERAN, BT UG
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H BB E A TR IR R B R A B 8 T SRR R . fEImiF s B, A
B R BIRAE AN, B EBOEAR; MAEREHE T, MR eE2EME, =
BREIE 2 2 3 IRIAHEZ . IR M I 45 12 8 SR 2% 55%. AL 14% FrikRfb il 9%An 3
5 9%,

3.3 BEMBEHE

BRRERABHH A A0%2 24 7 P EIr A B IENE, 35%4 T, 15%4 1
BISE, 10%2% VAHE B E, Hrh 7o%H%2558 DR, BIRERMBISE S H K.
WA T AR MG T, BB ASEABSEI N G 30%, BLEREELS (5 25%, bl
165%. BIEA EEt, HHRAASE LR, & 25% HIKERIM. FKRAMGE
A 19%, A A IE T S8 ER 14%.

V. HERBMEER

ARAE R B ARG R T 5, S0%M B 224 69%AYSESE AR H AN 55%1 AL 2
BRI IR . A K H BRI S OE tEEROR. (E AR E
PRSI A, BB TR~ B 3250 8 R, P& 25 R R SR AT & R T
DS EE LR T BT s M SR FAT AL S M A s SR 5, s
Bty 255 R BATEREE AT aR, 5 RIS M AR T 3, B 44 280 SNS 4T
B [RIRE, S5k S B (10 55 2 ) DL EL BRI 0 EOA Bl S AR A AR R I 5 2 A A
RETFHEET L. ERMENAET, —F LR 8 B A 55 ik
BB MAER A, B 5 AT IS AT A B ORRAE, L UOR A
TR AHB N, 10 70%F) B 52 2R 36 52 S AN AR B Bt H R B, 25l A AR H
R IEAT AN Ao ARBEIT =, S e A ) 87 ) O e P Il e vy, S SEAT SRS
ANAE RS AR S SR AR AGS PRA% W7 L 2 I 7 0 B 1) IR AT SR T 3547 S A I 0 /5 R

FEHE AR b, s a IR SR 2 2-3 IRER EANAR T 04T
. ARHEAFERE, B, MR AR [ 2 R B AT S AR A M 75 AT R 14 [
By, AT LAHEET R 2 SO B R BSETE B8 W RITRE - 1T BRAE R 5% 36
A AMEAREG RN, BHHE SRS E N E . EEARREmR. &
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BT AE R E ARG DI SLIHRR & P B BT R AR 20%, R B S A vk
SREPCRE B AT S SO B e . BEJR R 2 BN S B AR e 4 5K e

B AH PR R B L A R AR, BB S S B8 NS BB SRR T A
ITREmR N, AR SR AT B MR IR, R L ERAE A AR, THEME
WASTERR R A . BUAh, 7 BRI 5 R )R, DASeAR AR P AATHA B HH A
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e

=

HR, ot 7B SR R EE SR B 1 DR, L r R M L M S A TR M 2% A R
PEVEAE AR AU L) M . Rt AR L SEHE My, ZRE S AR AT L 36
PR ACE, ¥R HEEC SNS EEEE, AL EEN GBI SERE, DR M
BG4 TR B RAE, G DA AU S AR . i, DUAR.
Wiy A SRBURIER B 2 5 7 SOMAR I BAT AR R OB 3¢ 22 208 HEA# SACO 5B
&, CERARIRE P I ERE AT, fHRaEREANA . ARIEREHR
BREARE, JEDLMIEAT IR, 0 Rt n] 2 R e i I SRR R S S 5. SACO &
e H Al 1 B R 1 3 L5652 ¥ LEEKAJA. LEECHULHATRKERKER 2% Bl JEWIHME AT Ui & -

AR S, s REURIERE M 14 1) YouTuber BUSESEEMT, Mok
AP 3L S LI N A BT K M YouTuber AT SNS [ S8 1R L R AR AL, 51BN E,
PRIk, AP %5 R A 0], JEIEIEAh YouTuber 338 E ST R kR, 518
K-beauty JEELER 1M RAANEE . HhAl, B SR A B — i G [ B2 A N S8 SETE I & 18
W K-beauty EHMMEIEARE, & 7 WIISMNHEA, B TP F&RA, 1BAH 29%8i#
YouTube, 23%i#i Facebook AW 5| AMBIEEA= . PRIL AT, i A 44 A AL B 3 4748
o8 R RTINS B AR A

=, WUSRSEISEE M S, TO%LL_LAE R0 H B 12 52 20 IO A IR W S sy S AE AL
PR RS, HIE R NB I B BB R AN, RS ER E R
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5, i L AT A B R S LR ) B PR DU AT AR S I, B R AR
W TAEA HE RNy, s 2O e A, R S E N B B2,
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Current Status and Analysis of Hair Loss Management Market in China

B i 2 TS BUR K A

HH 4K Shin Bo-hwa!
KRR R EREZR

Department of Beauty Coordination, Suwon Science College, South Korea

Abstract: Modern people's hair loss continues to increase not only due to aging or genetic
factors, but also acquired factors such as various environmental pollution, stress from heavy
work, and abnormal hormone secretion caused by dietary changes. With this increase in the
domestic hair loss population, the hair loss market continues to grow, and the hair loss
industry is approaching a steady growth stage. More than 1.03 million people have visited
hospitals to treat hair loss in the past five years (2012-2016). Thanks to this, the domestic
hair loss treatment market reached 122.8 billion won last year, up 12.3% year-on-year. In
addition, more than seven out of 10 Chinese people are worried about hair loss, and the
related product market is rapidly growing, drawing attention. It is expected that hair loss-
related products will draw attention as new items to target the global market for Korean
cosmetics companies suffering from political conflicts with China and the recent Covid-19
crisis, which began to blow in the second half of 2015. The size of the hair loss management
market is growing at home and abroad, and the domestic response is not as agile as it is.
Recognizing the problems, the researcher aims to help technology exchange and industrial
development of the Chinese market, which is likely to grow into the world's largest consumer
market, and introduces various hair loss management products.

Keywords: Hair loss prevention market, Korean cosmetics, Chinese market
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L. BFF AL E A H B

HirEe. BESEZHERE, ASMIBESGY. BEN TER)) . e
B M S W R EFERREROEE, BARNRZR GG N, bEE v 6%
NBEE I, gy Rrdih R, MERAT WP NFRENS RSB (So Dae—seop S
ODAESUP, 2019). JRZZE AT MR e AR Bl i i . R RRAR IR, B PR SEp i o
WA R, 12581k, WK, SR BSEMA AL &= M i R K, 15k
AEZ AW B, JE R ELE R SNS. BT . KIEEYSERIERE (], ol%
3}, 2019) . FEERIEHATR R, HER TR, 1R2 NSRRI B2 SR,
RIS WAEPUE IR (So Dae—seop SODAESUP, 2019) . MIIEfdHeRim A 7 Wi,

VB L, KRR K 5 RIS AR
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BRI (2012-2016) MM, HiE 103 @ ABIR R MR, [ailt, LEwE
[ [ 1 e S v o T B B 1228 T GRBBUET D , L EFHE 12. 3%,
R AR T I B S e I BB (A B . BB SRR e Alint , wREE
S N FURIES] 1000 # . BEWE 2 — BN MR S EE . 2 H8 5 52 16 HeR
75 160 52 5t 2% 7NORH 0 P o 52 SRR A 1) T B U TR A 4E 4 SRR . IRIRER A
YIS A 8L (h 3Rk, JUNGANG, 2016) o sk, 4 10 fEHhERATaA 7 7L
FEARSE, BoirHEEERTISWAEIREIE R, REE MR 2015 4N PRARETH
SZRNEH ,  AHREEE S TEET R 2T R AR R AR A e AR 7 SR A SR — A
JIFERETI 5208 H o M4 KOTRA PRBH S 55 rhvoCo sl v B A M 5040 23 A s, |l - b [
RNCHIREIN, PR veRK Sk B S O S i g IEE DUl &, Rl
&2 B AR N B2 ARG i 32 H (3], o138}, 2019) .

[ N A 52 P TS AN A O, (ELA i 2 R AR A 0V A S [
IS . PARBILEIEE , A SCIT B R BE K O T 5 i K0 2 i i b [ i 4
PPATHIETE , LU 38 X P R 2 ) (R e AR AT b A R ) o b » - 35 B9 [ 2 T Ry 5
ARAFAFN R (G2, o] K3}, 2019) o FEZE FFAEHALAMMZ NREI A BTG N, R
B AAL S B N AT I 8840, DU S A 5 A P o RIS AR
52 P ) SR ST TR S

2. S S B A 5 v

AT BAE AR T TS, SH RIS T BUIR IE IR E SN
FAMRE (riss.kr) oz “REZMIAT " —5, R 20184 20204 524y 1] 1)
AR T8 S SRR SR 23 R ERART AR S o H v I 2 (R A IR 2 T R A B SR ARV R LA
TEEY T BRI 52 HAT B 1) 18 B AR SO AN 30 R T e SO PR B F AR BE . BIR EH AT
TR AR, EEEER “RE” . BET M CRE”, FHTKOTRAKIE A
WGBS AR 5 & (KITAMARET REPORT ) 23{HAHRBAS S . i ek
[ N AR SR B TS BB B AR R KRR Y, AP BAHBA R S R BAE IMediafl
iResearchH1 b hair loss’ Al hair’ fEAMHBE RG] , 2FBAEE BB MER 15
TR SCORMERATIAT] . & T HECRBB I AME J1, AEH T o B R SR AR AR A e 2% B A
W g SR EdE, Rcsk 1 2k,
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N AR = g Sl

wEE BN IS T G, @ R E RN, B R R 20 25T 30
LN RS, TIGHEIEAEN R (%5 kinpyenggum, 2010) . BEEBAGHZ
(I NIE 52 A BR R R 2 R D 83 e S 48, IR S2 T B e e /K 30 R 52 o
R EETAT . VARt AR 52 45 & A S AR i (So Dae —seop SODAESUP, 2019 ) .
A By YR AN JRAR Mo 52 11 95 B w2 A B ot B R BT T 900%,  AH B BUSKETA
R 2 I B2 1) d 3 NWOE 2 EJHI3% (1 5 kimpyenggum, 2010) o R 1
JREARBE 25 A AR Al IR O B, 2019 AERRIIMN 228 A8z 233628 5, Lk 201
5 4F (20853 ) MR T 12%. 1ZEEFIT, 30 ZEAIALL 23. 1% frfE5E—, Hik
& 20 ZERIMA (20.8%) o [AIIA, FHIRHRIR G200 e 2 FHARBH AL 198 RER oY
nEl 302 fEEEC, WET 52% (WiYAlE, 2020) .

o BRI B2 N DG ET 492910008, JCHZ “HFieM S AR IEEREE . ¥
fRREFISEZE Olive Young A%, 20 ZBEA1 30 ZBRAIMREEEEE M 0SSR - —
FIRT 72%. BEETEEE SRR (60%) o MEE, W IARR AR HIEE K
OGP DA R A B R SR AR ARAE AR, 20-30 £ % A B A TR AR

AT 5 R G EL AN THB $E A I 52 10 5 SR 3G 0 (38 = kimpyenggum, 2010) . FRULZ4h,
RS2 T 15 R, MR @R AR ®ETE (2012-2016) #uE, &

11038 N\ BB B2 R E2ia . aaRul, AR B B i 52 6 % T 5 5H 4 1228 1R %
TC (BB T gEEH D, L RAER12.3%, BT TR ERA R ek
fREELEYI T (ERLRBE AR, 2017) .

5% R [ e 7 3 S PR TR A A AT SE A AT IR B, 20154 A B S A i Tl
GRS A50 18R TG, W DL 3. 5% B = (7% & kimpyenggum, 2010) . #5EH
AR PR 2 1% IR S 1 S AR AR DLHE A B 2 T, IR E IR L E . 7ERE, I
S35 7 SR 201 34F (1 3545 2 e AN 201 84E I3 TME 2 70, HIA N D 2L AR 2 A
on, THEFR2023 G R B3 ST, HhAh, 1 2013 EF] 2018 4, fREEAHRA
ZEECEA 304 FIEINE] 363 K (So Dae-seop SODAESUP, 2019)
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1. 2015-2019 5% B[ A fife 52 26 b 3

BRIAE : Health Insurance Review and Assessment Service

1. B T 5
1. PRSI EBUR

WRHE 2020 Frh M (EREFRFESERE) . “ME” WH RPN EERE
OIEE 7 RIERERE . PR 2 e o & 23 H3 Ch B ST 30K
M) BUR, M2 2019 F, PRI AR 2.5 &, Hrb 38. 5% N AELE 80 1%,
90 AR AE N EI AT 36, 1%HERIEE, 15 20 BN 30 ZERAVAEEE &S N M AREL
(¥ 75% A, TEREEFHTTM, 90 EARHAEMANERE, ST FRTEFN 57, 4%,
B N R AR A 5, WA B IR e K. AR RTINS AR T
Bl ge. VE& R R T, &R FHEAN bk A B R R, By b RS e S K AR A
GHAE. ERTPBINREERN RS L, CEHBIRERREEK” (69%) ALfEE—,
HUGZ “BE” (68%) « “IRE” (49%) 1 “HBEHEMEW” (41%) (KITA T
&, 2020 4F)

A B8 5 i 52 e K TS AR 2013-2019 FLLAEY) 13, 4% EE IR, THRE S 2021
R 16 870, EHBISHE PSR TOK F B AR 2. FHRERS,
B K BT HALS . R, ATEE. LSRR S SRRy, 1R B R 2
W (KITA digdRkds, 2020 ) o EMBEEBHE TS BAREYE, TREETS
IR TLAE ARG R T 27%, 2019 4E3%%) 67.25 70, AEME DY EH RS —. HEm
% H 2016 R AEFER R 38.3%, FHANE 2020 fFiE R 208.3 fEo (A9

kimeunyoung, 2017).
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FER B ZE N, To% I NRE ST TSRS A SRR RE L o IEAh,  16% A B 22 A
HEIE A CAE 52 (%, S59%MIE AL EAETE. 74k, FEBIHE 85%H) 2
B NS R R ER B, ARRWEIREIUE M. REEE. R EES
BAREMARES, BE SR P EHE, DA ERRES (A/S) BIIN, HfE
HEN TP T35 T LB AR KR 17 [R5 (KITA Tidgidt, 2020 48D

2. BTSSR EU R BIR

it H AT RS2 TS 0 RS LT S, BEARMESE IR K-beauty F J-beauty M
i3, SHEE P T RA E m B E W, IR PRI ARIY SNS AT 8F5ms, (Hi#
MR TG T- MR AL . B R 2011 4ERTA5 A P B AR 52 1T 350 B 3 0 #r
BUR, HRSHEBY . IREMCEEME, REABLL 20 FATEm T 10 5L b, H#K
B, 50%0 BN OEAMEIR. H4h, HOERER R BIBMW L E, 60%H) B
25 BAT A SE, 84%fE 30 BRATMEE, MEEakaze 7 60%2 20-30 ZERMFA,
HERE, M5 156 £ 20 PR NSRRI S . MRS TS U 7 A
K, HREGT AR SHAERE. BHEDSER, RELr AR L.
20-30 ZRR ML AN A, R R IR & BRI E b, B RS
it 52 8 P W TH B b 2O 1 AR L kA A R B2 T 3 1 < R A T A 2 R
(Kimhyungsuk, 2013; #i#EH R, 2011) . BESK I 52 A0 R R S5 R0 5245 20 2 ) &
T I GO B IR AR S NI ) 2o PR AN DA, (H A 1l 58 B 0 i AR
f 0 S B T T K 2 — MR RRE I R L S Tl 3, 5 I v 85 A s S
Jee FLATBImE H A 1 T 2 NSRS R (7129 kimeunyoung, 2017) .

o B I i 5 T R EE A A DU K MR SR B K. BB ARSI BN AR S
A SR RN A . B R SR KR B B R R R 2 W E S, HORU
FHEFENEREZ . BRYT B4 B I 22 D0 e B S A8 A P BN AE
B A AR e W R L “RUR (57.6%)7 A1 “ M ELE ST (24.5%)7, AR “1E
B (9%)7, RIULREEE RIhREm B S 2 M E 2, RILEBIMEEK, BmBER &
RSZBW . BRbz fh, 2 7 B A il RLAE Hh B BB K BUIR AT 5L, 4 v B 28 5 0 10
JE &b 7 PP B B ¥ T 35 B AT AT PE AR K (Korea International Trade Association,
2021) . BTG AT OB B g B TR R ELARAL, (HERAR ZEROR. Rk, W
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SR B R OREE AT B 0 BRI HRE T DA BR A EAS B 95 ) B B R M AN RAT M ) B R A S
0 M N A BRI 85 58 AT AL A R B ( Korea International Trade Association,
2021). THIATEMBEATEW R PRSP MEESE. AR ANTT, B
TH S5 FP R B A LA B O, SR 75%, i TR AR R R T 5 A ) 1
T SETTIZ K 30%H0 25%. BESRIE 8 it W AE rh BB S8 4T S6 AR 983z, (HDU K St R AR T 45 47
A 15%, BLAME 2 /I G REASAE T a5 imtal o 2% R MR 22 117 45 v A R A TS I
KA, 20-40 JolEA MR EAE DT80 S s S BB UL, R i B 52 = o
P 3 5 A 52 7 i AR 1 it L0 44 2 2438 DR T 35 4 NI 2 k[ i 36 3 B b 8] 117 355 K 4 77

7% ( Korea International Trade Association, 2021).

IV. SRR

B, EAGETEREE #1000 BEE RS, H R B S vBE (1) % A IR 522 )5
R, B BES QR S, THET IS N B0 E— 21N (195 kimpyenggum, 2010) .
A N T R O R R 52 R RE IRAE AR BAL 2 20-30 ZRRAEES B, RS2 4RSS 8 B IR 11K
BB AL, AN S B B R R 0, Ry R S A IR A R A B (KT TA
report, 2020). Ub4b, BEFMERE WA AEZE SR ThRE A MR, KRB,
SEONT] L RS A SEE IR SR L S N, B N REEE Y, Kl
FRUASE R 0 5% 21 o R B2 BRLLE o R A (A 5 kimpyenggum, 2010) o [EIBL, #HEBHL)
RE TR At ORI 3, AT JE0RE . BT AA kL, b S B AT I AR AR, R T A A
8 P A 3 2 3 o . b Ah,  BE Sl A B ET LA S e S At R R 1
SEAK, A BB B SR 7T SRR R 0 B IR AR R, B R R ) v RS ) B A
W47 (KITA report, 2020) .

A 35 R Y 2 T 5 (A B AT R T ST AT, P R 52 i 4 1 B A TR
I35 T, 7 B2 R B i A A 5 o DU S o B 3 o 1) A PR, LE
bH % h AT S 4911 22 A TERER R AR (1299 kimeunyoung, 2017) . 1% 5 (¥4 8
BB SE 20-30 LB HEALNE, (HAL P AT SRt Bt i 52 FHUMI g o Pl 2 ik
SRR BILER (1) 73 A R, AT AT CAREAR 2 B2 5 (0 28 A i A AN AR SR, 6 FT DLIE IS ) %
5 AR AR IE R B 95 (7127 kimensu, 2019) o [FIIRFZ5 82 7 0 R 7K HE 4R 7 K HE 1Y)
PeFt, R FRLER S (Kimhyungsuk, 2013). Uk4b, 7% EARE 75
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AN 81 7 SRR, LR BRI IERT I 2021 4 R BAGAL &5 DL R B & SR 7 i S 4R
BTG E . 2021 FERBFTH CRERIE) TUINERE 2, 5 e 0B S o fig
WIRLE, BIHRRRE A I BRI, DL e & w8 T e R ] AN E P AE 2 T 1
. HEEH IR E Sk b BB N AT SE, DL, T E S5 I L I
HRBUR T A BT A BTG e . B D AR 5 A sl nT LU SWOT 734
FH, HRIE 2016 S A0 0 Hh /I S AT B A [ BRI R 7 o SWOT 0 BT, P BRI 52
Pl T B B JE 2 oot AEZesat o ARG o, 2 EIRA A Re i Bls 5. &

BT TG (27 kimensu, 2019) .

DRI, e A B 50 2 A ] ok B 2% 1T S SRR R AL, SIS B RAR R R

AN e ey B DOELBIE 52 2 52 1= 5t S S0 S5 AE 0T

AL IR B ET R8I0 1 S5 Th Rt AL

AL SR 4y, BT DA R N SE B S5 450 Ok B 2 T s 75 AR $E SWOT FEHI A i 354 & Al gl &
IRl 2545 7 1 5 1 & SRS (SODAESUP, 2019) .

* 2. MEAEE SWOT 40 #7

B8 (Srength)

2L (Weakness)

AT SR & R PUE IR, il
d AR B BT FC I B S SR 1 %

« (R AL AR ABET AR B e BB 2
REPEAL AL Al B 5%

o B IEURLE B T AR

« HORPRLBH SEAR B BUOR A 76 3

o NREANSh Y AR A i BA 525 SR 1k
o T P P R S S5 AR P B o kD

« WOIREPEA I B R S . DhRETE
ot i R
& (Opportunity) &% (Threat)
o % NVALC R ZE NI G B g |« RARSEDIBETEA A SRR B 555
24 * D RE PR SRR 80% 5 HE H
o WURTHI i E 36508 o WARL B SEAHB B TR BE iy, A AE ST BE

o BRORTZE Wl 75 SR I A

< SRS B B MRS 7 SR

o TN SE TR TR
< PR, FSIRE

wath, RIfEH SRR

ZRLAIE: Hairkerker fldh, 2016 Hv/Ivin BX A ZEH AT B S50 W] & BRmE 3R &
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T ZALE $41 9%, Based on a survey on the recognition of Korean products

by Chinese Midwest consumers and buyers, SF=FA&H3] = A|F9A T (insti
tute for international trade), 2017

-

1oy

]

U\I

o5, 4o mEe] o g, HAE Az, Tujelmgie] AW - BRI £
H|nl— Associations between media use, cosmetics perception and purchaas

Lo


https://blog.naver.com/jh9610434/222093330633

198
Journal of International Education

ing intention - A comparison of Korea and China, 2019
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pruchase behavior—-, 2010
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GRAT WF: FelAY GIEEE), APQE TR WA GRS

Y ot
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A FA Z v gfldoly AR (2019-2021 R B RS AR AT 3
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